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Abstract

This thesis focuses on using Human Rights Education as a mechanism for positive social
change and as a way to tackle contemporary development issues starting in the classroom. By
creating effective and engaging pedagogical activities, difficult contemporary development
topics can be tackled in a more creative and powerful way for the younger generation to take
forward. This form of resistance against negative aspects of society does not just inform
about Human Rights, but moves towards a culture of Human Rights in societies. By using
theory on Human Rights Education and testing UN approved methodologies on groups of
secondary school students, I have gained an understanding of what Human Rights Education
has to offer. In addition, the findings from this research have provided important insights into
how this can be developed in the future. Human Rights Education is important and relevant
in today’s world and innovative change concerning contemporary development issues with a
basis in the acknowledgement of Human Rights can be promoted and explored by younger
generations across the world
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Chapter 1. Introduction
Human Rights Education in relation to my study
Promoting an understanding of Human Rights (hereafter HR) develops societies allowing
them to have a strong HR culture and therefore promotes positive social change. In order to
achieve this goal there are many forms, routes and strategies. In this thesis, I explore
engaging ways of delivering Human Rights Education (hereafter HRE) in the classroom. I
believe it is crucial to recognise the importance of creating a space where learning around
difficult themes can flourish and be taken beyond the classroom and into real life scenarios in
communities. In today’s landscape, there is ample opportunity for HRE to have larger impact
thanks to the countless and extensive networks and resources available. In this study, I
analysed HRE in action based on qualitative data I collected from five sessions with students
(aged 14-15) at a secondary school in Buenos Aires.
Global Issues
The term global issue is a key concept to take into consideration in this study. It can be used
to describe social, economic, political or environmental issues that affect a large number of
people in world and they are often interconnected (Bhargava, 2006). The UN (2018) outlines
global issues ranging from climate change to human rights to woman to refugees; to name but
a few. In order to work towards solving these global issues in society, education has been
used in a variety of scenarios as a tool to tackle these global issues targeting the younger
generation. In this thesis I look into the use of pedagogical practices that aim to deal with
global issues, specifically a contemporary development issue. The concept of education as
means to tackle contemporary development issues related to human rights is at the core of
this thesis. Progressively education around contemporary development issues is increasingly
part of the global school curriculums. In the past twenty years, education regarding HRE in
particular has come to the fore. Bajaj claims that HRE has become integrated into policy
discussions at national and international levels dealing with education advancing its place
thoroughly (Bajaj, 2011). The diversity of contexts in which HRE dealing with these issues
can be implemented in, for example schools and other educational settings, is promising and
therefore it has great potential to encourage active not static citizenship (Bajaj, 2011).
Contemporary development issues can be difficult to communicate, due to their sensitive
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nature, however it is imperative that they be incorporated and adapted into curriculums
worldwide in order to promote understanding around these issues in the younger generation.
It is in this liberating space that education can communicate certain issues in a more creative
and engaging way in order to reach students and create understanding (Freire, 1990). This can
truly lead to active and social change outside the classroom and in this case create a culture of
HR. Therefore, with the correct materials, guidelines and techniques at their disposal,
teachers across the globe can truly make a difference to education around contemporary
global development issues allowing the student to develop an informed understanding as they
move through their education system and beyond.
The Power of Vision
It is important to keep in mind that a large number of students today are extremely
technologically literate and can navigate an extensive range of information quickly from a
variety of visual outputs. Visuals are therefore an extremely powerful resource to incorporate
into any type of work with students as they are a strong form of communication and one with
which they are familiar. The pervasiveness of the visual image and its impact as rhetoric in
our contemporary culture is fundamental (Foss, 2004). Visuals have the ability to go beyond
language as they portray a range of human experiences not always available solely through
discourse (Foss, 2004). Visuals have a strong capacity to tell a story in a way that can build
understanding quickly and therefore keep up with the speed of technology. Foss also
specifies that when dealing with more complex human issues that are non linear,
multidimensional and dynamic they can often only be communicated though visuals and
images (Foss, 2004). This is a key point for this thesis to take into consideration when
attempting to evaluate how best to communicate complex human experiences to students.
Furthermore, in terms of visuals, when accounting for the choice of animation in my sessions,
Mayer’s Cognitive Theory of Multimedia Learning provides an explanation for why the use
of animation specifically is the most effective as a cognitive educational tool. Mayer &
Moreno define meaningful learning as a deep understanding of the material presented to
students and propose that animation is an incredibly powerful tool to achieve this (Mayer &
Moreno, 2003). This is due to the fact that in the visual and auditory channels of the brain,
animations (multimedia presentations) trigger more effective cognitive strategies to help
people learn efficiently (Mayer, 2005). Mayer specifies that due to sensory and working
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memory being stimulated by the animation, it not only grabs attention but remains in long
term memory and interacts with student’s prior knowledge (Mayer, 2005). Therefore, any
attempt at developing HR starting in the classroom must be aware of this an incorporate this
aspect to create effective responses.
PositiveNegatives – An Empty Promise
“PositiveNegatives has been producing literary comics and animations about contemporary
social and human rights issues, including conflict, racism, migration and asylum. We
combine ethnographic research with illustration and photography, adapting personal
testimonies into art, advocacy and education materials. PositiveNegatives has worked
extensively with a range of organisations such as: The Guardian, Open Society Foundations
(OSF), BBC, The Nobel Peace Centre, Overseas Development Institute (ODI) and the United
Nations (UN). Narratives are adapted directly from first-hand interviews. Illustrations are
based on photographs taken by PositiveNegatives’ staff during field research. Names and
identifying characteristics are altered, and testimony is rendered anonymous, freeing
contributors to be candid even when discussing topics that are sensitive or have security
implications. We adapt and dramatise the stories we are told but endeavour to convey our
respondent's experiences accurately. Where possible, draft scripts and illustrations are
delivered to respondents for consultation before the work is committed to ensure that it is
their story, not our adaptation of it. Our visual tools are used to increase impact, and build
empathy and understanding around various important global topics with diverse
international audiences” (PositiveNegatives, 2018).
When accounting for my use of animation, I have used an animation based on the current
migration crisis produced by PositiveNegatives. PositiveNegatives is an innovative
organisation founded in 2012 that produces animations and comics about contemporary
development and social issues and HR. PositiveNegatives currently cover a wide range of
topics through projects commissioned in different countries across the world. The
contemporary global development and social issues portrayed by PositiveNegatives aim to
tell the story of those whose voices are unheard and more specifically give a voice to the
most vulnerable and marginalised in society and who consequently have less communication
power. All of PositiveNegatives’ work is available for free and online.
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Literature on storytelling reminds us of how effective PositiveNegatives’ approach to these
issues are by stating “…each story carries a message: they are part of the glue that holds
people together and helps them provide their unique identity when people lose their stories
they themselves become lost” (Dureya & Potts, p. 388). Its success can be attributed to its use
of powerful visuals in the form of comics and graphic animations as the main tool in
addressing contemporary development issues. A variety of these issues are communicated
and explained via diverse animations and comics and given the fact that the organisation
enjoys sustained partnership and endorsement demonstrates that the format and mediums
used are successful.
Typically a PositiveNegatives production begins when PositiveNegatives are contracted to
produce a comic or animation often in collaboration or commissioned by a variety of wellknown organisations: The Danish Refugee Council, The Guardian, Open Society
Foundations (OSF), BBC, The Nobel Peace Centre, Overseas Development Institute
(ODI) and the United Nations (UN). These organisations wish to communicate issues as
effectively as possible and choose PositiveNegatives as a producer and communicator of their
material. See below a simplified diagram of how the process works:
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In this thesis I chose to use PositiveNegatives’- An Empty Promise as a trigger to begin my
session. This particular animation was produced by PositiveNegatives and commissioned by
The Danish Refugee Council. The animation is based on collected testimony of a woman's
journey from Nigeria to Sicily highlighting the dangers faced at each stage of the perilous
journey made by millions in the current migrant crisis. An Empty Promise was produced for
the purpose of communicating issues related to the migration to wider audiences, especially
the younger generation. This animation consists of: coloured animated images, music and a
voice over of the women retelling her story in first person. The use of both animated visuals
with a voice-over has been proven to be a process that is more likely to lead to meaningful
learning (Mayer, 2012). In approximately three minutes this animation recounts the journey
in a powerful way to make audiences of all types aware of this contemporary social issue.

Research Question:
The main purpose of the present study is to investigate:
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To what extent can human rights education create an engaging and effective education
around contemporary development issues and what role can it play in promoting a human
rights culture in the younger generation?

Chapter 2. Theory: Human Rights and Human Rights Education
2.1. Introduction
In this chapter, definitions and explanations of Human Rights (HR) and Human Rights
Education (HRE) are provided. HRE is aimed at creating more informed, equal and socially
active societies that have an understanding of HR. This is a relatively new area of research
that is likely to witness a continued and exponential growth in the 21st century as we witness
continued challenges to social justice and a more global and connected society. What it
particularly refreshing is how HRE has dispelled the belief that HR is too complex for
students to explore (Ruane, 2017). Given that the literature in this area is so current and
therefore limited, we must begin by consolidating a basic and accepted understanding of its
key terms. This can then be built on in order to create a clearer understanding of HRE theory.
Any attempt to find the most effective ways to promote a culture of HR starting with the
younger generation, especially at the classroom level, must have at its basis and
understanding of HRE.
In addition to this, this chapter also reflects on another theory, Development Education
(hereafter DE). HRE has been proposed to have links with DE, another theory in this area of
research. Helpful work on linking the areas can be found in Issue 25 of Policy and Practice,
A Development Education Review in Oberman & Waldron’s piece entitled: ‘They should be
grateful to God’: Challenging children’s pre-conceptions of the global south through Human
Rights Education. This article attempts to brings the theory of HRE and DE together and
recognises the transformative power of HRE on students and how they in turn can help lay
the foundations of a more civil society responding to global change. Oberman & Waldron’s
qualitative research focused on the capacity of children to engage with issues of global
justice, challenge preconceptions and argue that HRE and HR are solutions to problems in
society (Oberman & Waldron, 2017). Oberman & Waldron conclusively suggest that
education taught in this way leads to positive social change and this piece provided a basis
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for my understanding on this theory chapter.
As a starting point it is essential to reflect on the following key terms.
2.2. Human Rights
After the devastation of the Second World War, the UN was formed in 1945 to ensure lasting
peace between foreign states (The Danish Institute for Human Rights, 2018). In 1948, a key
document was created by representatives with different legal and cultural backgrounds from
all regions of the world setting out fundamental HR to be universally protected (UN, 2018).
This document, The Universal Declaration of Human Rights (UDHR), is the basis of HR and
aims to protect individuals against many forms of abuse (The Danish Institute for Human
Rights, 2018).
The UN claims that the UDHR recognises the dignity and equal rights of all members of the
human family (UN, 1948). The contents of the UDHR been described as being: “grounded in
the principles of universalism, solidarity and equality” (Osler, 2015). At its core, HR aims to
produce a system of response in the face of struggle and oppression all over the globe.
Unfortunately, since its conception, millions of people still continue to be affected by
countless HR violations; the task to instil HR in communities is an on-going and evolving
process.
In this thesis, the role education plays in developing a culture of HR is examined. It is now
widely recognised that education plays a significant and active role in: “expanding social
inclusion, fighting discrimination and acting upon injustice” (BEMIS, p.3). It is important to
remember that education that includes learning around HR “…should not be underestimated
as it represents a milestone toward a common vision of human dignity” (BEMIS, p.3). If
executed correctly, this is an opportunity to create communities that that move in the right
direction towards a culture of HR.
2.3. Human Rights Education
HRE, coined by the UN, can be embedded in a variety of educational settings worldwide.
HRE was pushed further through the UN Declaration on Human Rights Education and
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Training (UN, 2011). It defines HRE as: education about, through and for human rights (UN,
2011) and represents society’s movement towards social justice (BEMIS, p. 3). HRE
provides a basis and framework from which to address problematic assumptions and
perspectives (Oberman & Waldron, 2017). HRE theory can be understood in a variety of
different ways and encompasses a number of aspects that make up the theory as a whole
term. The key to defining HRE is to focus on its purpose this is due to the fact that no matter
what the methodology or context, the aim of HRE will always be the development of a
culture of HR (Compasito, 2007).
The United Nations Declaration on Human Rights Education and Training (2011) is
internationally accepted as a basis from which to build on. It declares that HRE consists of all
types of education, training, information and learning activities that contribute to the
prevention of HR violations and abuses (UN, 2012). It goes into more detail by asserting that
it has the ability to change culture in a positive way by instilling a HR culture: “By providing
persons with knowledge, skills and understanding, and developing their attitudes and
behaviours, human rights education empowers individuals to contribute to the building and
promotion of a universal culture of human rights” (United Nations Declaration on Human
Rights Education and Training 2012, Article 2.). For successful HRE to take place, it is
crucial that the dimensions outlined in the above quotation are included: knowledge, skills
and attitude. These three dimensions also are central to many other types of education
practices as they regard this as more effective than learning through solely memorising facts
(Bloom, 1956). The underlying point here is that it is not sufficient to only teach students
about the existence and contents of HR, but students must be able to act on this knowledge
and have the confidence to promote the rights of others and think about HR actively
independently (Danish Institute for Human Rights, 2017). This can result in a change of
attitudes on a large scale. This central point is highlighted when we look more closely at the
three didactic types of HRE stated in The United Nations Declaration on Human Rights
Education and Training 2012 Article 2.2 that clearly states that it expects HRE to be: about,
through and for human rights:
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All aspects are important, however a report by the Danish Institute for Human Rights argues
that Education for human rights is the most crucial and also the most complicated part to
achieve (Danish Institute for Human Rights, 2017). It states that learning the history of HR
and understanding the functions of the HR system is completely different than to
“…successfully design a didactic setting that enables learners to build skills and attitudes that
empower them to enjoy and exercise their rights, and to respect and uphold the rights of
others” (Danish Institute for Human Rights, 2017). Therefore, again it is underlined that HRE
is not simply teaching HR concepts and terms, but creating ways in which to promote them in
real life settings and empowering people to work for a more equal society. HRE therefore
does not just focus only on learning objectives but on the learning process, environment and
context (Danish Institute for Human Rights, 2017).
UNESCO takes this practical sense of HRE a step further by stating that HRE’s function
allows: “…people to participate in their communities in a constructive and respectful way…It
aims to deliver outcomes such as personal and social growth, the respectful conduct of
citizens toward each other and the provision of opportunities for learners to develop critical
thinking and life skills” (UNESCO, 2006). Oberman & Waldron add to this by stating HRE
supports HR values by ‘humanising’ learners to concepts such as voice, agency and diversity
(Oberman & Waldron). The social responsibility HRE promotes attempts to“ …build a
culture of respect for diversity and equality and is vital in the transmission of core values of
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social justice and human dignity” (BEMIS, p 9). The process of HRE attempts to empower
learners to claim and promote rights and to take local and global action (Struthers, 2017). An
important example, as Zembylas argues, is that HRE can act to expand our communities and
challenge arguments based on binary constructs such as: them/us and national/foreigner
(Zembylas, 2016).
Although there are many different forms and types of HRE working towards this goal, there
is still broad agreement about certain core components of HRE (Bajaj, p.483). The majority
of scholars and practitioners agree that HRE must include both content and process related to
HR and that nearly all formal literature mentions the importance of using participatory
methods for effective teaching regarding HR (Tibbits, 2005). Bajaj states, “The diversity of
contexts in which HRE can and has been implemented is indeed a testament to its relevance,
adaptability, and promise as a lasting educational tool” (Bajaj, p.508). These are the key
threads to defining HRE and it is evident that HRE can be used as a tool to tackle a range of
contemporary development issues that occur in the world today.
There have been criticisms to HR and HRE, one being that they are mechanisms that impose
and make Western values the norm (Baxi, 2007; Sprivak, 2004). In defence of this claim,
there is the opposing argument that HR are fluid and may be interpreted and applied with
different outcomes (Oberman & Waldron, 2017). If we see HRE as a fluid, open and
evolving discipline (Bowring, 2012) we can assume that HRE does not standardise culture
but rather allows for implementation in diverse and specific cultural contexts (Osler, 2012)
and of course constantly subject change (Appiah, 2007).
Therefore, HRE is understood as being able to adapt to different situations and forms
depending on the context and topics approached that have a basis in HR. Many institutions,
handbooks and educational environments have created their own version and approach to
HRE. Below is one example of what HRE looks like in terms of a diagram created by
Compasito (2007) a manual designed for schools wanted to incorporate or implement HRE as
part of their curriculum:
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In the above figure we can see a practical interpretation and example of how broad and fluid
HRE is and the extensive range of topics related to HR. HRE’s potential is large scale as it
provides multiple disciplines and entry points when covering HR. It provides many options
and opportunities and therefore can lead to a range of linked projects and actions. It can serve
as an effective starting point to promote global and local justice, equality and nondiscrimination (Oberman & Waldron) and in the case of this thesis a contemporary
development issue such as migration.
Based on the theory outlined above, it is clear that there are a number of definitions of HRE.
However I think HRE needs a more encompassing definition and propose that HRE can be
defined as a variety of pedagogical practices that deal with contemporary development issues
around HR in educational contexts.
2.4. Development Education – relating theories
In order to create a clearer understating of the entry point of my study, it is interesting to
touch on the related Development Education theory, hereafter (DE). Similar to HRE, DE has
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multiple perspectives, interpretations and practices from a range of players (Bourn, 2014).
Leading DE theorist, Bourn has tried to connect and tie together theory on DE that appeals to
those interested in the progress of international development relevant for global social justice
(Bourn, 2014). DE, as is the case with HRE, is an ‘approach’ to change (Bourn, 2014) and
the idea of development through education.
Social justice plays an important part in this theory as it is considered a core element to
enable people to live competently in a global society (Simpson, 2016). The UN defines social
justice as, “an underlying principle for peaceful and prosperous coexistence within and
among nations” (UN, 2018). The principles of social justice promote: gender equality, the
rights of indigenous peoples and migrants and aims to remove barriers that people face
because of gender, age, race, ethnicity, religion, culture or disability (UN, 2018). This gives
ample themes and entry points for DE to tackles, as is the case with HRE.
Freirean liberation education theory is interesting influence on DE (Bourn, 2014) as it states
that education can transform and liberate leading to positive change (Freire, 1987). Freire's
Pedagogy of the Oppressed states that truly liberating education is in fact based on cognition
and not simply transfers of information (Freire, p.60). Cognition is brought about with
dialogue and conversations where the whole group takes part and all are jointly responsible
for the transformative process (1994:61). As a result, students achieve what Freire calls
conscientizaçao - a more complete idea of social, political, and economic issues enabling
them to take action against the oppressive elements of reality (1994:17). If successful, this
type of learning leads to reflection, action and social change (1994:107). This is also similar
to HRE’s objective and parallels can be drawn when approaching DE and HRE.
The practical approach of DE works towards actively “…promoting a global outlook,
understanding the power and inequality in the world, belief in social justice and reflection,
dialogue and transformation (Bourn, 2014). In order to visualise this process, Bourn claims
that DE can be seen as on one end having awareness and information and action and change
at the other (Bourn, 2014). There are many pedagogical frameworks proposed to put this
statement into practice. One example is Bourn’s ‘new pedagogical framework’ based on four
principles: “Global Outlook: Recognition of Power and inequality in the world; Belief in
social justice and equity; Commitment to reflection, dialogue and transformation” (Bourn,
p.102). This can be seen as similar to HRE in terms of combining knowledge and reflection
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with active change and transformation leading to positive development in society. One
example of this in practice is that many NGOs wish to see DE incorporate links between
learning and moral outrage leading in people making them want to take action to secure
change in their day to day lives (Oxfam, 2006).
If we look at a current example and interpretation of DE in action we can see that Irish Aid
define DE as: “… an educational process aimed at increasing awareness and understanding
of the rapidly changing, interdependent and unequal world in which we live” (Irish Aid,
2003). Similarly for Trocaire, the official overseas development agency of the Catholic
Church in Ireland, has interpreted DE by portraying its practical use in this diagram. Again,
as in HRE, this diagram encompasses many interlinked, connected ideas and entry points and
stages.

DE theory will continue to evolve and adapt to changing needs and approaches. As Bourn
confirms: “What seems to be important is that rather than coming up with a definition of
development education we must understand and relate the themes and principles behind
development education to the appropriate educational environment” (Bourn, 2014). What is
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clear therefore, is that both DE and HRE are not static theories but approaches based on
different learning scenarios that unify principles important for global development (Bourn,
2014). DE theory can be seen as one of many approaches for change through new and
transformative education allowing student’s to take what they learn in the classroom into
their communities.
2.5. Human Rights Education and Development Education
In order to tie these two theories together, it can be said that communality in HRE and DE
can be seen as interwoven in terms of context and definitions. This is confirmed in Issue 25
of Policy & Practice, where Oberman & Waldron claim that both HRE theory and DE theory
“…have much in common including methodologies, global and justice perspectives and
theoretical frameworks” (Oberman & Waldron, p.123). There is also the understanding that
both HRE and DE have many areas of “overlap, similarity and complementarity” (Oberman
& Waldron, p.123). Oberman & Waldron present the following solid comparisons of HRE
and DE claiming that both can be seen to:
•

Act to secure global justice

•

Develop skills which include critical thinking/ literacy, empathy and cooperation and
are premised on active, participatory pedagogies

•

Empower learners to take action for a better world and both are underpinned by
values of solidarity, justice and respect for diversity

•

Draw on Freirean theory of transformative education (Oberman & Waldron, p.14).

Both approaches contain elements of the other. Bourn goes as far as stating that the presence
of HR in DE is the basis of values and knowledge content of development education (Bourn,
2014). Oberman & Waldron also claim that the fact that HRE includes and can cover themes
such as respect for diversity, the environment and peace, makes it another solid example of
DE content knitted into HRE framework (Oberman & Waldron, p.14). I therefore find it
interesting to include DR theory in a thesis based on HRE as it provides further insight to this
area of research regarding dealing with contemporary development issues with students.
Although both theories have evident similarities and move society to positive change,
nevertheless distinctions can be made between HRE and DE. Oberman & Waldron state
“HRE content pedagogy and values remain rooted in the conventions of HR, an orientation
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which is not shared by development education” (Oberman & Waldron, p.14). DE instead has
the possibility to cover aspects outside the realm of HR and is not limited to HR. Andreotti
goes further separating the two by drawing attention to the fact that HRE provides “global
ethical and legal framework and, in so doing, go some way towards establishing an idea of
how society should be” (Andreotti, 2006). This is different to Development Education’s
critical stance that focuses on: “…recognising complex, uncertain and subjective truths and
values that contend with the ethical clarity of HRE” (Andreotti, 2006). Following these
insights, the line between the two theories becomes clear.
Both theories provide a framework for understanding the key concepts and the possibility to
investigate my problem statement. However I believe HRE is instrumental in understanding
what developing a HR culture in society entails and is apt at approaching a contemporary
development issues with its roots in HR. An understanding of both theories and their overlap
ensures a more complete idea of how topics similar to my problem statement are being
approached in research today. However, HRE is more adapt for a variety of practical
situations in the classroom. As Oberman &Waldron note, “HRE is an incredibly useful
starting point and navigational tool for classroom activities looking at development, global or
justice issues” (Oberman & Waldron, p.15). This pointed me in the direction of using HRE as
a main theory and approach for this thesis and has informed my of study group work in a
classroom environment. I believe HRE theory can strengthen the effectiveness when
attempting to build and reinforce people’s knowledge, skills and attitudes around
contemporary development issues.

Chapter 3. Methodology
3.1. Introduction
In this chapter I have drawn upon UN approved and other related practical methodology and
techniques to explore how best to put HRE theory into practice in a classroom setting in order
to investigate the main questions of the present study. In addition to this, I have chosen a
social constructivist approach to my research, as I will be using HRE in five groups of 15
students. In terms of recording my findings, I chose qualitative research methods. Firstly, I
selected participant observation to recognise, collect and write up results in a classroom
situation. Secondly, I constructed questionnaires for students to be given out as soon as the
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session was complete to collect feedback. I believe that the combination of these methods can
lead to an understanding of how HRE can effectively work in the classroom dealing with
contemporary development issues.
3.2. Practical Methodologies: UN - ABC: Teaching Human Rights
In order to construct content for my research to take place and to test HRE in the classroom it
is important to look at the practical methodologies outlining methods and techniques for
HRE. In 2003, the UN provided practical strategies and approaches to be used in order to
promote HR through HRE. UN publication, ABC: Teaching Human Rights is defined as a
“…tool for human rights education and a multi-coloured umbrella covering a number of basic
human rights areas” (ABC, p, 2). ABC: Teaching Human Rights covers a large amount of
information into practical HRE for educators who want to foster human rights awareness and
infuse human rights issues in an enjoyable way (ABC, 2003). The teaching of HR in the
classroom can take many different forms therefore this ‘umbrella’ guide covers a variety of
scenarios and aspects that HRE can deal with. According to the UN, HR themes can be
interdisciplinary and cover many different topics already taught in classrooms and, in
addition it this, students can use a variety of skills that allows for a more profound awareness
and understanding of human rights issues (ABC, 2003).
The UN ABC: Teaching Human Rights, provides detailed techniques that set out to: “engage
students’ empathy and moral imagination, challenge their assumptions and integrate concepts
like human dignity and equality into their everyday experience of people, power and
responsibility and encourage critical thinking, both cognitive and affective learning, respect
for differences of experience and opinion, and active engagement of all participants in ongoing learning” (ABC p. 12). It is clear that each educational setting and scenario they can be
conducted in is different, therefore the techniques are adaptable and can be tailored to and
used in combination with other methods; improving HRE in practice.
Not only does ABC contain guidelines to further HRE all over the globe, it intends to be a
“starting point for further research and study on developing culturally appropriate materials at
all teaching levels, and can be used in conjunction with or supplemented by other materials
developed by local actors (governmental agencies, national human rights institutions, nongovernmental organizations and other civil society entities), to which teachers and users in
general may also turn for assistance and support” (ABC, p.2). This is relevant when thinking
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about how education in general can be seen to include HRE on a larger scale and how
teachers are encouraged communicate with similar educators and form networks to share
ideas and experiences (ABC, 2003). Again this is in line with HRE’S aim to create positive
action in terms of HR in society and not just knowledge based learning.
3.3. The Human Rights Education Handbook: Effective Practices for Learning, Action,
and Change
The effective techniques outlined in ABC on how best to carry HRE have been created in
collaboration with Flowers and as a contribution to the United Nations Decade for Human
Rights Education, 1995 -2006. Flowers’ Handbook for Human Rights Education is a manual
that goes into even more depth for educators using HRE in educational settings. These HRE
methodologies are based on research into participatory methods proven to be especially
effective in educational settings the students are empowered to think and interpret
independently (Flowers, 2000). Therefore, along with ABC: Teaching Human Rights, I have
matched the following ideas with further information from Flowers’ handbook published at
the Human Rights Resource Centre. I believe it offers more complete examples when using
this methodology to build my session that tests HRE in a particular setting.
3.4. UN - ABC: Teaching Human Rights
1. Brainstorming – this technique can be used to quickly create solutions that cover both
theoretical and practical problems that can be analysed. The ideas students’ come up with
should be displayed via the board to visually keep in mind solutions and ideas can be
combined, adapted or rejected (ABC, 2003). High levels of participation should be
encouraged for maximum creativity. Flowers’ confirms that brainstorming encourages
creativity and generates ideas quickly and can be a good idea for introducing a new subject
(Flowers, 2000). Flowers goes into detail as to how this can take place:

•

Introduce question, problem or topics orally and display

•

Invite participants to respond with as many ideas or suggestions as they can –
single word or short phrases

•

Include everyone but in no set order

•

Record all responses

•

Use this list to spark discussion or problem solving together as a group
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(Flowers, 2000)

2. Case Studies – this technique leads students to think about Human Rights in specific
cases. Case Studies should be based on “…credible and realistic scenarios that focus on two
or three main issues” (ABC, p.14) and can be used to spark debates and discussion (ABC,
2003). This means, students have a trigger to be able to respond to and it “… encourages
analysis, problem-solving and planning skills, as well as cooperation and team building”
(ABC, p.14). Flowers states that they can be based on the following examples:
•

Real cases drawn from historical or current events

•

Fictional or hypothetical cases can address locally sensitive issues without
evoking responses to particular individuals, organizations, social groups, or
geographic regions

•

Fieldwork cases developed participant interviews in the community (Flowers,
p.60)

3. Creative Expression – this technique focuses on the arts as they “…make concepts more
concrete, personalize abstractions and affect attitudes by involving emotional as well as
intellectual responses to human rights” (ABC, p.14). This can include: stories, poetry, graphic
arts, sculpture, drama, song and dance. It is important to note that the teacher conducting the
class does not need to be from an artistic discipline or an artist (ABC, 2003). An open and
non-judgemental space is necessary for artistic expression relating to Human Rights
(Flowers, 2000). Flowers explores this in more detail:
•

Writing: Participants can produce original poetry, songs, dramas, stories, essays or
compile collections of relevant material for example letters on issues (Flowers, 2000).

•

Graphic Arts: There are limitless possibilities for the use of visual media to “…raise
awareness and display the results in a public place” (Flowers, p.61). Some examples
given are: drawing and painting; making mobiles, collages, or sculptures; taking
photographs; creating installations; designing posters, banners, or tee shirts and any
other visual arts form (Flowers, 2000).

•

Music: Here too there are limitless possibilities when using music for learning.
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Groups can respond to songs that inspire and link them to struggles for justice or
make music themselves (Flowers, 2000).

4. Discussion - this technique has a numerous amount of different styles to stimulate
discussion in pairs, large or small groups to create an open space to share and develop ideas
(ABC, 2003). There are a variety of ways outlined to do this as each situation is different and
therefore must be adaptable. Flowers goes into further detail and sets out the following
options and points to take into account:

•

Small groups – size will depend on time, amount of students, sensitivity and
complexity. Groups can choose one person to communicate their discussion to the
class summarizing the points they discussed (Flowers, 2000).

•

Buzz Groups – participants discuss in pairs for a limited period. Flowers states this is
“…especially effective for preparing for a general discussion or to give to personal
response to a film, presentation or experience” (Flowers, p.63).

•

Open Questioning – this can take the form of the teacher asking student’s questions
while keeping the goal in mind and constantly encouraging participation and group
discussion (Flowers, 2000). Flowers presents different types of questions:
-

Hypothetical – what would you do if?

-

Speculating – how might we solve this problem?

-

Defining – can you say more about how that idea would work?

-

Probing – why do you think that?

-

Clarifying/Summarizing – am I right to say that you think...?
(Flowers, p..63)

Rules for Discussions – raise the fact that students should follow principles such as:
listening to one person at a time while they are speaking, raise your had if you want to
say something, do not interrupt, laugh or criticize someone’s ideas and encourage
everyone to participate (Flowers, 2000). This can be mentioned to the group prior to
starting the exercise.
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5. Visual Aids – this technique sees projecting visual aids in the class as tools that greatly
enhance lessons. However, they are not to be over-used nor substituted for direct student
participation or discussion (ABC, 2003). Flowers specifies two ways visual aids can be used:

•

Films and Videos – using the many available videos and films effectively requires to
keep in mind the following points:
-

Introduce the piece thoughtfully to focus viewing

-

Allow time to follow up with discussions and activities

-

An especially emotional film might be followed immediately by Buzz Words to
give students opportunity to express their feelings

-

Suggest some ways to take action on the issue portrayed (Flowers, p.66)

ABC provides a total of 12 techniques and methods, I used a combination of the above five
techniques in my attempt at testing HRE in the classroom. This is because I believe the above
five techniques would work best and could be tailored to a class of 14-15 year olds today. I
made sure each activity followed on from the other so in practice the session would flow and
build momentum. This was also important to ensure the group felt motivated, interested in
the activities and the session could flow well. See the appendix for my session plan that uses
the above techniques.
3.4. HRE – Migration Session
In my sessions based on the above, I chose to explore the migration crisis and the HR issues
surrounding it with all five groups. The reason I chose the theme of migration as an example
is because it is a very current issue today and it affects many different areas around the world
and provides plenty of discussion around contemporary development issues. I also believe
that the students taking part in the session would relate with the idea of having to leave their
country and settle into a new environment as it was international school, I will introduce the
school later on in this chapter.
The ‘trigger material’ I began the session with to grab student’s attention, was a visual aid in
the form of a video animation. I introduced the video animation, An Empty Promise,
informing students it was a case study based on a real case produced by NGO:

23

PositiveNegatives. This was immediately followed by the next activity, brainstorming. Here
the whole class was asked to come up with different buzzwords in response to what they had
just seen in the animation, the question posed was: Can you come up with some buzzwords
after having watch that to describe the emotions the main character was feeling throughout
her journey? All ideas were recorded and displayed on the board.
Following this warm up, the next part introduced HR knowledge content: the term migrant,
the UN’s stance on migrant issues, HR migrants are entitled to and HR violations around the
topic. Again, these were presented and explained on the board via a PowerPoint, Then,
students were split into small buzz groups in order to come up with solutions in order to
create a culture that respects HR around these issues. The speculative open question posed
was: How can we come up with active solutions to the issues discussed thinking about
different levels of society (personal, community, national etc.). Through their discussions in
groups, based on the animation and what they had just been informed, students were
prompted to come up with concrete examples after 10 minutes. This required students to
think outside the box on a variety of levels, then feedback together in a respectful, open and
larger class discussion. During this time, I waked around the class listening to ideas, posing
further questions and providing prompts for example “ …what would you do if you were
prime minister? When the 10 minutes was up, the class discussion brought together all the
ideas and I asked students to expand on their answers by posing probing open questions
contributing to a larger class discussion.
The arts were brought in as a final activity; creative expression. This required students to use
all the information and ideas from the lesson to be creative. The students were asked to create
powerful work that communicated ideas, actions or simply explain the stories of migrants in
ways that could bring about change and inform others. A mixture of writing and the graphic
arts in the form of a comic strip was offered and explained as it provided the opportunity to
use both text and artwork and in a straightforward way. Other options for example poems and
posters were offered too. Students were told they could work in groups or alone. In order to
create a more comfortable space, student’s who struggled were advised to imagine presenting
their work to someone who wasn’t in the class or alternatively given a specific title to work
from e.g. Welcoming Migrants, Inclusive Societies etc.
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Finally, after the majority of time spent on this task, students presented their work to the class
and after each presentation there was a class discussion together. I facilitated this discussion,
again posing further probing open questions to understand their ideas. I also thought it would
be good to take photos of their work for my research as they were concrete records of
progress; the photos of student’s work are analysed in the upcoming chapter.
3.5. Social Constructionism
I followed a social constructivist approach to my work as it states that knowledge and
understanding of the world is constructed socially and jointly through interaction with others
(Amineh & Asl, 2015). Burr confirms that an understanding of our reality is constructed by
and between people: “It is through the daily interactions between people in the course of
social life that our versions of knowledge become fabricated” (Burr, p. 4). One of the
arguments that support social constructionism as an ontological position is the cultural and
historical differences of how and what is regarded as truth. Subsequently, we must realise
that our conception of the truth is solely the current and accepted way in which we
understand the world (Burr, p. 5). Social constructionism asserts that we need to take a
critical standing point towards the assumed realities that form how the world and how human
beings are understood. We must challenge the view/perception that conventional knowledge
is the only way to observe the world (Burr, p. 2). This is relevant to the HRE session of this
thesis in that it makes students challenge issues in the world today. This approach also allows
the opportunity to deconstruct certain ideas that have lead to violations to HR and instead
promote positive change and new constructs in a group environment.
More specifically, an important element of the social constructivist view regarding teaching
requires approaches that involve learning with others, in groups such as with peer
collaboration to create change (Shunk, 2000). The relevance of the social constructivist angle
on teaching is of great significance because HRE is more often than not is aimed at groups
and in the case of my experiment was carried out in classes with ideas being reached
together. Therefore, tackling HRE collectively works dealing with issues of or related to HR
(The Danish Institute of Human Rights, 2017). Bourn confirms that the majority of HRE
education globally is aimed at formal educational settings, in schools with groups of students
(Bourn, 2016). In the case of this thesis therefore, the social constructivist approach fits with
my task and is an opportunity to see how understanding, significance and meaning developed
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in coordination with other human beings, in this case in classroom situations with groups of
students within a HRE context.
3.6. Mixed method study
I evaluated HRE in action by conducting five teaching sessions based on the above at the
Asociación Escuelas Lincoln in Buenos Aires with students from the ages of 14-15 around
the theme of migration. This study was created with practical pedagogical methodologies set
out by the UN and collaborators.
Asociación Escuelas Lincoln is an international school with a student and teacher population
that represent 40 different nationalities (Asociación Escuelas Lincoln, 2018). What is
particularly interesting about this school, is their approach to using technology in the
classroom, for example they encourage a ‘bring your own’ technology- rich environment.
Their website states that the school, “…challenges students to fulfil their academic potential
in a technology – rich environment that encourages relatively, independent learning and
collaboration with peers” (Asociación Escuelas Lincoln, 2018). The schools’ BYOD (Bring
your Own Device Program) is a prime example of this. In addition to this, the topic of
migration could be seen to be a good topic to approach because, although the international
students take part in a different type of migration than encountered in the session, students
are able to relate with the idea of having to leave their country and settle into a new
environment.
In order to evaluate my methods, I used two qualitative research method techniques:
participant observation and a follow-up questionnaire for students. Participant observation
occurred throughout the various activities practiced as I felt this would allow me to
concentrate and assess how students engage with all the tasks and how one followed on from
the other. Secondly, I used questionnaires to gather feedback directly from participants at the
end of the session. The combination of these research methods provided me with insight and
information for my analysis. I will now outline the data collection methodologies.
3.7 Participant Observation
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For years, participant observation has been used in a variety research spaces and disciplines
in social studies and more recently there has been an increase in the use of this method in the
field of education (Kalewich, 2005). Participant observation is a qualitative research method
that allows researchers to learn about the activities of people under study through observing
and also participating in the activities set by the researcher (DeWalt & DeWalt, 2002).
Participant observation research aims to “…understand as fully as possible the situation being
studied without disturbing that situation. Any data collecting that is compatible with that goal
can be pursued” (Bogden, p.304). This gives a certain amount of flexibility and puts the
researcher in a more powerful position in the classroom where different situations arise.
In the book Participant Observation - A guide for fieldworkers, DeWalt & DeWalt describe
how abstract the process of participant observation is: “…participant observation, is difficult
to put into words. In part, it is because this is a method in which control of the research
situation is less in the hands of the investigator than in other methods, even other qualitative
methods. The investigator is relating to and interacting with others in the events and
situations that unfold before him or her. Therefore, any discussion of “how to do it” must be
abstract” (DeWalt & DeWalt, p. 21). Upon beginning the task, the researcher usually has an
idea of what he is interested in based on a basic research plan (Bogden, 1973). This can of
course change during the process and is adaptable. Also, an important consideration in any
research study is to conduct research ethically informing those present that the activities will
be documented and that the anonymity of participants will be preserved (Kalwich, 2005).
DeWalt & DeWalt also state that research using participant observation leads to a more
complete understanding of the phenomena under study making it more valid (DeWalt &
DeWalt, 2002) and also maintain that validity is stronger if additional strategies are
conducted with observation: interviewing, document analysis, or surveys, questionnaires, or
other more quantitative methods (DeWalt & DeWalt, 2002). I have taken on board this
advice as it can lead to a more complete understanding I can take away and draw conclusions
from.
The degree to which the researcher participates, makes a difference in the quality and amount
of data he/she will be able to collect (Kalwich, 2015). DeMunck & Sobo (1998) highlight that
an advantage of participant observation over other methods of data collection is due to its
backstage culture as it provides opportunities for viewing or participating in unscheduled
events detailed description (DeMunck & Sobo, p.43). This fitted in well with the classroom
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setting I conducted the session in, where I could see everything; planned or unplanned. In
such a setting DeWalt & DeWalt (2002) give the following tips for participant observation:
observe actively attending to details later, listen carefully to conversations and spend time
asking questions and clarifying answers so analysis of the material after can be easily
grouped and discovered.
There are different approaches to participant observation in terms of the position of the
researcher. Gold (1958) describes four different observation stances; I was interested in the
observer as participant stance. This dictates that the researcher participates in the group
activities but their main role is to collect data, and the group being studied is aware of the
researcher's observation activities (Kalewich, 2015). Kalewich continues, “In this stance, the
researcher is an observer who is not a member of the group and who is interested in
participating as a means for conducting better observation and, hence, generating more
complete understanding of the group's activities” (Kalewich, p.8). The researcher has access
to everyone in this situation and can obtain information, however it is the group itself who
control the level of information during the time together (Merriam, 1998). Given that I had a
role similar to that of a teacher in the classroom environment, I was able to facilitate learning
but at the same time I was an external figure. Therefore I was free to participate in the session
myself and therefore used the observer as participant method. Although my main objective
was to observe the group, I also had the flexibility to participate in order to break down
boundaries and ask more questions students as participants completed the set activities. I was
able to walk around speaking to students on an informal level during the activities and took
part in the creative activity itself. I believe this allowed me to have more access and therefore
insight into what was I could observe.
When conducting the session and writing up my field notes, I followed the outlined
guidelines above to conduct participant observation. I was particularly aware of the
backstage culture, as although I was in role of the teacher I was external so I felt that students
were more open and there was no formal ‘wall’ between us so they could voice their opinion
and be more interactive. Both students and teachers were aware that my observations would
be part of my thesis as it was mentioned at the beginning of all five sessions. All my
observations helped record how engaging the session was for the groups and it allowed more
complete field notes that provided me with a basis to draw conclusions from in the upcoming
analysis.
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3.8. Questionnaires
I backed my observation with questionnaires given at the end of the session, due to the fact
that questionnaires are very common methods of data collection and usually combined with
other forms of research methods (Sarantakos, 1998). The main characteristic of
questionnaires as a qualitative form of data collection is that unlike participant observation,
respondents have limited interference from whoever is carrying out the research (Sarantakos,
1998). Sarantakos states that the key advantages of using questionnaires as a data collection
method are that they are less expensive, provide quick results and anonymity meaning less
bias for errors caused due to the presence of the researcher (Sarantakos, 1998). Sarantakos
concludes that they are stable and consistent ways to measure findings (Sarantakos, 1998).
When constructing a questionnaire, the following must be kept in mind: format, content,
quantity and response format. Sarantakos underlines that when tailoring questionnaires for
particular studies, the researcher must bear in mind what the aspects of the study that must be
covered are (Sarantakos, 1998). Adams & Cox state that questionnaire design “…must be
usable so that the reader can easily understand, interpret and complete it. This in turn will
increase the accuracy of responses” (Adams & Cox, p.18). In order to make sure this is
achieved, Adams & Cox give general guidelines to be followed. Firstly, questionnaires
should not be too long due to short attention spans resulting in them being completed less
accurately as people rush or skim read them (Adams & Cox, 2008). Secondly, coherent
questionnaires are made keeping in mind the sequence of questions and avoiding repetition
(Adams & Cox, 2008). Further to this, Adams & Cox state that the general rule is to keep
them as short and simple as possible in order to increase the chance that they will be
understood and completed accurately” (Adams & Cox, p.20). Adams & Cox state four types
of questions that can be chosen when constructing in a questionnaire that require different
levels of interpretation:

•

simple factual questions – requiring a yes/no responses, e.g. ‘Do you have a computer
at home?’

•

complex factual questions – requiring some interpretation or analysis, e.g. ‘How
many times have you used this application today’?

•

opinion and attitudinal questions – requiring more alternatives and deeper
concentration
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•

open ended questions – requiring participants’ full concentration (Adams & Cox,
p.20)

It is possible in practice to provide a combination of the above, within which participants can
choose a response to clarify their comments and ideas. A commonly feature used is the Likert
Scale to track attitudes and opinions (Adams & Cox, 2008). Of course, it is possible to use a
more basic and loosely based version of this scale that questions to what degree the
participants want to answer the set question (Aldridge and Levine, 2001). A final point is that
there can also be a middle category researchers feel that sometimes it can give the respondent
a true representation of the scale (Adams & Cox, 2008). This must all be taken into
consideration when tailoring the questionnaire to the set research.
In all five sessions, due to time restraints, I allocated five minutes at the end of the session for
feedback for students. I informed all parties that the questionnaire was to be anonymous and
that I would be using them to write my thesis. The questionnaire was short and simple, as I
did not want participants to loose concentration or rush in order to have more accurate
results. I believe that giving the questionnaire immediately after the lesson leads to ‘fresher’
and more spontaneous feedback that can help understand my problem statement and if
students were enthusiastic about the methods used to teach a topic related to HRE.
The student questionnaire is one-page and consists of seven questions. Overall I wanted to
understand if students enjoyed the activities, if they were interested in the topic and went
away wishing to learn more. The first five questions are about gaging student’s interest,
engagement and curiosity based on the activities and also to see whether they would like to
do it again and if they learnt something new. Students could respond to these simple factual
questions with three options with the following answers: “No”, “Yes, a little bit”, “Yes, a
lot” or “I don’t want to learn more”, “I want to learn a little bit more”, “I want to learn a
lot more”. Although this is not exactly a Likert scale, it can be considered a more basic
version to see if the activities were received positively or negatively. Also, there is the option
of a middle category that signals the need for improvement. The final two questions are openended questions that allow students to expand on why they enjoyed the activities and if there
was anything they would change. These questions were left open in order to get students to
concentrate and reflect on their initial ideas without being steered in any way. See Appendix
for student questionnaire.
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3.9. Limits to Research
Firstly, I would have preferred to conduct focus groups and interviews with students and
teachers after the sessions to discuss and record more in depth information to gain further
insight or ideas students had for example how to take HRE further. However, this wasn’t
possible as staff informed me that after the allocated 1 hour, students had to move onto other
lessons as part of their timetable, this gave me limited time to conduct research.
Not only did time restraints affected my data collection methods, furthermore, given that the
questionnaires were hard copies, I therefore had large amount of data that was long process to
record. In the future, I would have used an App or a website such as Survey Monkey to get
students to answer the questions in a quicker and more user friendly way and manipulate the
data in many different ways.
Most importantly, I would have liked to pilot the HRE session in different types of schools
than just one international school in order to have more substantial data. Of interest would
have been to trial HRE in a state school in Buenos Aires to compare and see more reactions
to the session. However, before leaving for Buenos Aires I contacted 46 schools and only
Asociación Colegio Lincoln replied confirming I could conduct my research.
In addition to this point, I would have liked to have conducted more sessions based on
different case studies for example not just on migration but for example on the topic of
racism or other contemporary development issues related to HR or HR itself. Also although I
believe that the session was performed in a way that could be adapted to match students’
knowledge, inquiry into student’s prior knowledge around the topic could have allowed me to
assess what students already knew at the outset and would have helped plan how best to
insert a more appropriate level of information. My research was restricted therefore to gauge
the potential and effectiveness of certain techniques in a one off setting.
In my view, a significant limitation to the classroom study was the fact that I am not qualified
teacher and therefore do not have pedagogical training that could make the session more
effective. This could be seen as a limit but also as a steppingstone of further research for
those more qualified in the area of HRE.
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Chapter 4. Data Analysis and Discussion
4.1. Introduction
This study set out to investigate how to create engaging and effective HRE education around
a contemporary global development issue related to HR for the younger generation. Two data
collection instruments were used (participant observation and questionnaires) to shed some
light on this issue. In this chapter an analysis of the results obtained for the observation and
the questionnaire phase of this experiment will be presented.
The five sessions took place on the: 7th, 8th and 9th of March 2018. The sessions were with
groups of 14-15 year olds and with teacher supervision at the Asociación Colegio Lincoln,
Buenos Aires.
4.2. Results and analysis from the observation phase
During the participant observation phase, the behaviours and the interactions of participants
were observed. The main activities/phases of the observation were: (a) trigger animation
activity; (b) discussion about HR issues; (c) creative expression. For each of these phases a
brief summary and analysis is provided.
Trigger Animation Activity
During this part of the observation, participants were asked to watch an animation called ‘An
Empty Promise’. The qualitative analysis of the data from the notes taken during this phase
showed the following:
-

Most of the participants were not aware of the issues related to migration before the
video was played;

-

Despite the lack of knowledge about the subject, the majority of students were
captivated and were silent during the video. Throughout the animation students
showed a genuine interest and no students were distracted by other students;
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-

The follow-up activity after the video that involved a brief discussion about some of
the contents of the video demonstrated that students were fully engaged. I noticed that
students were actively participating and were becoming increasingly involved and
engaged with the class. Even though this was a short activity, it acted as a bridge to
prepare for the more knowledge rich section to follow.

My observations lead me to think that despite the lack of awareness about the issue of
migration, the use of the video was a powerful tool to engage students and increase their
participation and curiosity. It clearly made difficult information easier to handle for students
of this age. This is reflective of a view outlined in a paper on media literacy and HR
highlighting that education for sustainable societies must incorporate media to enhance
learning around HR (Frau – Meigis, 2007). The approach of making HR compatible with a
form of media does indeed appeal to students as they have grown up in the age of mass media
and communication. It also pointed to the potential of visual art to be incorporated in tackling
developmental issues as a key element to take into consideration. This can be seen to be in
line with Nanackchand & Berman’s research with secondary school students in South Africa
that concludes that the role of visual graphics can be effective in building awareness about
HR and social justice (Nanackchand & Berman, 2012).
Discussion around Human Rights Issues
This activity consisted of two phases: (i) a simple explanation of the HR laws in place for
migrants and the issues affecting migrants in terms of various HR violations and abuses; (ii) a
group discussion for solutions in participants’ societies. The qualitative analysis of the data
from the notes taken during this phase showed the following:
-

Students listened carefully to the information giving them the basis of HR knowledge.
This is because the information provided was clear, accessible and related with the
previous section;

-

Students were eager to know more about HR and group work was very successful.
They actively discussed different solutions;

-

The class discussion focused on different ways to provide and raise awareness
through the use of technology, social media and social media campaigns. The use of
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Instagram or Twitter were seen as a possible solution on many occasions in order to
voice problems and make society aware of the struggles related to migration;
-

Other solutions mentioned were: events in schools, workshops, crowd-funding and
peer mentoring within schools for migrants but again these ideas were linked to social
media campaigns and the idea of using material shared online.

The discussions in smaller groups that lead to a larger group discussion allowed for
productive HRE learning. The main finding from this part of my observation was that it was a
window into how the younger generation would communicate and approach their ideas via
online platforms. This is similar to a previous study by Hunt, based on a youth project that
developed a range of resources as strategies to support young people’s participation in social
action. Hunt found that social media and an online space (in their case an Interactive Youth
Wall) were effective resources to fulfill the aim of encouraging discussion and debate both
within countries and between countries (Hunt, 2017).

Creative Task
This activity was the most interesting part to observe and offered students many creative
opportunities to express their ideas in relation to the topic. The qualitative analysis of the data
from the notes taken during this phase showed the following:
-

After explaining to students the creative options they could use to take forward their
ideas students became very enthusiastic;

-

Most students opted to work in groups. Few worked alone. There was much
discussion and some questions clarifying the themes of the work before they began
due to the fact students were curious;

-

Most students did not directly use the HR law knowledge acquired in the previous
task but chose to create a story from the point of view of the migrant to explain to
larger audiences in order to invoke an understanding of a respect for HR;

-

As a result the students themselves came up with spontaneous outputs that
communicated messages of inclusion or welcoming – in all cases;

-

Many students used images from the animation in their work, this can highlight the
effectiveness of visuals as a learning tool to tackle these issues
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-

The majority selected comics as creative outputs to develop and express their ideas.
Students who did not like to draw sill attempted to produce something. One student
asked if they could perform a sketch or act;

-

When the time came to present, each student and group presented in a very confident
way. The work produced was a mixture of creative outputs based on: their own
experiences; made up scenarios and stories and solutions;

-

The class commented very openly during the final presentation and interacted by
asking further questions. All three classes spontaneous clapped as each piece was
presented - even the shyer students spoke freely according to teachers present

The Danish Centre for Culture and Development has touched on the social benefits of
creative work in a 2013 development strategy where findings point to the belief that art,
culture and creativity are central parameters for sustainable human and social development
and respect for HR (Centre for Culture and Development, 2015). These findings are in line
with what I observed in the creative artistic part of the session. Participants expressed their
thoughts by actively participating in artistic activities and as a result the process empowered
them to respectfully take part in group discussions around the issue. This connection between
the arts and HR is also reflected in findings in a study by the European Union Agency for
Fundamental Rights. The report recognises that art has great overlap with HR. It recognises
that a significant part of HR agenda is directed at bridging attitudinal disparities for example
prejudice based on race, religion, gender, age, nationality, culture and identity (European
Union Agency for Fundamental Rights, 2017) and claims art is a powerful tool to overcome
barriers attached to these issues. This is due to the fact that it manages to evoke a counterdiscourse that contests narratives and perspectives and opens new thinking around these types
of issues (European Union Agency for Fundamental Rights, 2017). This finding I believe is
reiterated in the students work that will be presented later on in the chapter.
Summary
Overall, the participant observation conducted during the session highlighted that participants
were at all stages interested in the topic and in discussing and exploring HR in relation to the
topic. The activities themselves and the sequence in which they were practiced worked
extremely well and built momentum. This supports the view that genuine interest was
generated through the classroom activities proposed by the UN ABC practical methodology
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for HRE. These effective pedagogical techniques used for HRE engaged students and were
effective in making students confident in dealing with difficult issues and proved to be HRE
education for through and about HR.
The main findings were that, the use of animation that in particular at the beginning of the
session was key in stimulating and generating individual thinking and creativity on issues
related to HR. This finding would confirm Mayer’s theory on animation as an effective
educational tool and affirms that it is extremely powerful. A second main finding was that
students enjoyed group work and that overall the session increased interest and created a
positive group learning space. In the broader study this draws on Freire’s view on liberating
education for change, where students reach understanding and develop through expressing
themselves in a group (Freire, 1990). A third main finding was that students’ were prepared
and very enthusiastic about tackling the theme creatively. Links between creative works and
development is not new. In a paper for the UNDP by Kabanda, the idea that creative
experiences have the ability to bring communities together by generating discussion has been
explored. Kabanda underlines the need to cultivate and expand the creative output aspect of
human development (Kabanda, 2015) in order to create meaningful understanding.
Finally, throughout the session, students indicated recognition that the key in terms of
findings solutions to the issue was the potential and power of technology and social media.
Not only is this an interesting insight, but it makes one think that the progress of the session
itself too has the potential to be greatly magnified with the use of technology. In summary, to
bring HRE into the lives of the younger generation and make it even more impactful, a
communicative vehicle is needed in addition to the sessions itself. This is due to the fact that
in recent years networks and platforms of communication online have the potential to
reaching a multiplicity and endless amount of receivers globally (Castells, 2013). The
multidimensional networks of mass communications are decisive sources of power making
and are fundamental to any social change.
Therefore, in order for HRE to be even more effective students’ transformative work should
go well beyond classroom activity and be presented and communicated via a technological
form. This would lead to longer term HRE discussion and awareness instead of a quick one
off session constricted to the classroom. It is also important to note that the visual outputs
used and created would be perfect for this kind of online communication and could therefore
reach more people and have be more powerful in sending the message related to HRE issues.
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Examples of participant’s creative work
I believe that providing some examples of participants’ work can show HRE in action and
indeed how able and prepared students are at confronting contemporary development issues
creatively. I provide comments based on my interpretation and what students said when they
presented their work to the class. The following examples fit in with HRE theory that
maintains that it HRE effective when it empower persons to, in this case, uphold the rights of
others and can act to expand our communities and challenge arguments based on binary
constructs such as: them/us and national/foreigner (Zembylas, 2017).

Figure 1.
These students took the location and themes of the animation and session and adapted it by
linking it with their own Latin American migrant crisis in Mexico. The students were also
thinking of presenting Venezuelans arriving in Buenos Aires, as they had seen many refugees
arriving to the community recently due to the political situation in Venezuela. The students
have therefore drawn on key themes and the idea of being involved in a new society and
created a positive story to communicate the idea of societal inclusion. This leads me to
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believe that the topic of migration was successful as an umbrella term students could apply to
different situations in real life; HRE’s aim.

Figure 2.
This is a representation of few words but extremely powerful visuals. This particular student
communicated the struggles of migrants trying to be included into any society. As you can
see the first three panels (moving vertically) are all in black and white, while the migrant
feels surrounded by unknown people and situations. The migrant’s fear is represented as a
‘monster’ of doubt. Colour however symbolises hope, and, it grows along with the number of
people surrounding the migrant. This piece is communicated in a powerful an extremely
creative and abstract way. In the final panel the phrase, ‘you are not alone’ speaks for itself
and is a representation of the core of HR and HRE’s aims. This again, leads me to believe
that the work could be applied universally to any migration setting and is limited to the
example used today showing the fluidity of HRE themes to be interpreted by students.
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Figure 3.
This piece entitled ‘the truth’ has a matching explanation in writing underneath. I found this
piece very interesting because it draws on an idea at the end of the animation; that the land
where some migrants want to arrive is not what they expected it to be. This student has
chosen to represent concept with the main character not having eyes until arriving and upon
seeing that in reality nothing has changed to improve her situation. This harsh truth of
migration again is a universal concept and while presenting the piece the student stated that if
society does not try to understand everyone’s reality we cannot truly understand what is
needed for positive change. This can be seen to be in line with HRE theory that aims to get
everyone actively thinking into the struggles of others around the globe and work to promote
change.
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Figure 4.
This poem written is not directly linked to the type migration discussed but it is based on the
student’s own experience in Buenos Aires as an Afro-American. I find it wonderful how the
session managed to give him the space to communicate a poem that is both moving but
powerful in its message to those reading. The student tackled the issues in a positive light and
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with hope. This is the essence of what HRE should achieve; expression and solutions in terms
of the themes presented. This piece doesn’t just show an understanding of the core message
of todays’ class was trying to present, but genuinely tries to change attitudes of unwelcoming.

Figure 5.
This work is an example of the students’ understating of universal symbol of unity, the core
theme of HR. It communicates to the audience the central ideas of HR while incorporating
the animation’s visuals. It is a story you can follow in a typical comic form and portrays
central points outlined in the session. When presenting this piece, students mentioned that
they came up with the script thinking of what they would say to people of their age who were
being negative about migrants and it served as guidelines to people in the form of the
animation. Again here, due to the detail, it would have been nice to digitalise the story. This
piece is similar to many works I saw, and provides a general insight into how quickly
students latched onto themes related to HR and in a short amount of time.
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Figure 6.
This was a very conceptual way of approaching the task. The same ‘refugee’ is presented in
all panels, however in the first 5 panels her eyes are filled with derogatory words (according
to the student it is how she is made to see herself in societies that are not inclusive). However
in the last panel she has no eyes because she is in fact represented by the words: ‘strong,
intelligent, sweet, talented and helpful’. These words represent her true self, but nobody sees
this because she is classed as a ‘refugee’. This piece is a warning that the truth is not what
appears and implies we must seek to understand migrants and not brand them. This was
refreshing because it goes against all the bad media and sensationalist press that accompanies
mass migration.
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Figure 7.
This student didn’t like drawing, however with some help talking through what he thought
would change somebody’s mind on the topic, he realised he would write a short poem and
put simple matching images into the words. As you can see he asks the question: ‘But what if
we weren’t born where we were?’ and ‘Would you care then?’. This directly speaks to the
audience and shows his has understanding of what HR stands for. He says ‘you’re just like
me’ which again is the basis of HR and he has translated this into a clear representation.
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Photographs of Students in Action
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4.3. Results and analysis from the questionnaire phase
A questionnaire formed of seven questions was developed for this study to be given at the
end of the session to gather feedback from students’ experiences. In this section I will briefly
present the results of the qualitative analysis of the seventy-one questionnaires collected. The
overall results of questions will be presented one at the time and an overall analysis of the
results will be discussed at the end of this section. I believe that the following questions
closely and strongly backs up the findings and the discussions outlined in the previous
participant observation analysis.
Question 1: Did the animation make you more interested in today’s topic?

Did the anima7on make you more intetested in
today's topic?
70
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Graph 1.
The graph above clearly indicated that the majority of students (58) responded positively to
this question. This verifies and confirms that animation is tool to spark interest in the focus
point of the lesson. And, in this case is a trigger for the chosen topic to be explored
throughout the rest of the session in order to create effective HRE.
Question 2: Did you feel that the set activities encouraged you to take part and get
involved with the workshop?
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Did you feel that the set ac7vi7es encouraged you to
take part and get involved?
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Graph 2.
This graph above verifies that the activities created a setting that encouraged the group (46)
to get involved and actively take part in the session The fact that double responded ‘yes – a
lot’ as oppose to ‘yes – a little’ is proof that these activities do in in fact work in getting
younger students to respond to HRE.
Question 3. Do you want to learn more about the topic because of today?

Do you want to learn more about the topic
because of today?
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Graph 3.
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This graph indicates that the majority of participants (38) felt that after the session
encouraged to learn more about the topics. Only one participant demonstrated no interest in
learning any more whereas the remaining opted to learn a little more (32). This graph proves
that the students were now eager to find out more about HR issues outside the classroom and
thus can be seen to indicate successful HRE.
Question 4. Would you like to do creative activities again in lessons dealing with similar
topics?

Would you like to do crea7ve ac7vi7es again in
lessons dealing with similar topics?
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Graph 4.
The results of question 4 presented in the above graph confirm that the specific use of
creative activities played a significant part in HRE as students showed interest in doing it
again (56). This signifies that creativity is key component to be considered in teaching for
moving from basic knowledge element and pursing HRE. It can therefore work well with the
difficult topics that HRE deals with. Students do not shy away from this challenged and enjoy
the creative aspect of investigating HR themes further.
Question 5. Do you feel as if you have learnt new information that has changed your
attitude?
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Do you feel as if you have learnt new informa7on that
has changed your aMtude?
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Graph 5.
Graph 5 shows that the majority of the respondents (48) expressed that the session changed
their attitude in relation to the topics. This again can be interpreted as successful HRE taking
place fulfilling HRE’s aim.
Question 6. Did you enjoy seeing the animation and/or making a comics etc. If so, why?
In this open question students could reply with an open answer. The vast majority of results
indicated that the sessions were enjoyable and successful in promoting understanding and
learning in relation to the theme. There were repeated comments about how fun and
enjoyable the session was. Below I have included representative samples of their responses
that encapsulates the overall view of participants:
“Yes I had fun; I like to communicate ideas visually, through art, for example I also really
like to talk and learn about social issues and this workshops was really interesting”
“Yes. They were all inspiring and fun ways to talk about current crisis and raise awareness”
“I enjoyed both the animation and making a comic because I like visualizing, it makes me
understand better topics”
“All the activities made me think and try something new and a new way of learning”
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Many participants also commented on the fact that they enjoyed the creative aspect of the
session also:
“I thought it was a really creative way to get important messages out in the world especially
because it is so simple to do”
“Yes I think it was original and creative way to learn important things that are happening
now a days”
These responses seem to indicate that the animation and creative part of the lesson were key
in increasing participation end enjoyment which lead to learning.
Question 7. Is there anything you would change about today?
Again this was an open question and the vast majority feedback was that participants would
not have changed anything about the session. It was interesting for me to note that apart from
the general positive words and overall feedback, a large amount of students repeated that
there was a need to increase the time allocated for creative tasks, with some mentioning more
time for discussion and even more options for creative tasks if they could not draw. This
points to the fact that, although students gave positive feedback, not enough time was left for
the activities to be completed. This is a very valid point and clearly signifies the need for a
larger unit of study that would allocate more time for activities so that students could
elaborate on ideas and not feel rushed. This would instil more complete and substantial HRE,
expanding the basic principles with ample time for each task. I have outlined a quote from
one of the students that represents this point and is insightful in relation to question:
“No, It was an interesting workshop we could show what we learned and I liked showing the
class what I did and seeing what they did. I want to show my friends too. But I really wanted
more time”
Summary
Based on the results of the questionnaires I believe that successful HRE in this learning
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environment informed students and empowered them actively think about the topic
constructively. The perceptions and views outlined in the questionnaires are consistent with
the findings from my participant observation.
It is clear from the questionnaire results that the animation sparked significant interest from
the beginning of the session and I would suggest it was a really effective way to start a
session for this particular age group. Although it was highly expected that students would
answer yes to the question asking if they liked the animation I wanted to verify this as it was
pivotal and the focus of the selected topic. It is also clear from these results that students had
positive comments and genuine enthusiasm, most likely from the newness of the visual and
creative approach to the topic. In addition to this, as observed, the questionnaires indicated
that students’ felt that the set activities as a whole encouraged them to take part. Furthermore,
the majority of students expressed the wish to learn more about the topic therefore one can
say the session was a successful HRE because it inspired curiosity and moved students to
action and overall students found the session fun and learnt’ something new. This proves that
the sessions were effective and engaging ways to deal with contemporary development issues
and worked towards promoting a HR culture with students. The results of the questionnaires,
is further evidence of the session’s activities as being an example of engaging and effective
HRE education for through and about HR.
However although these results are positive, based on the repeated feedback that students
wanted more time, an even more effective approach would be to take these ideas and form a
larger unit of study for more successful HRE. I believe this points to a huge opportunity and
great potential to construct a larger unit of study to tackle contemporary development issues.
This would allow the activities to be expanded upon giving HRE a larger space in the form of
a more complete and lengthy unit for educators to use and students to have ample time to
benefit from and lead to more impact. In this way a culture of HR can be created and further
promoted in the younger generation.
Chapter 5: Conclusion and Further Research
5.1. Conclusion
I believe that the sessions were a successful in creating effective and engaging HRE about,
through and for HR and involved knowledge, skills and attitude. The sessions based on HRE
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allowed students to constructively explore the contemporary development issue of migration
and promoted a culture of understanding around HR to a great extent. Based on the research I
gathered in the field, I believe my study provided some insight into my problem statement in
how HRE education in the classroom can occur. It also demonstrated just how able the
younger generation are at tackling these difficult themes. It was encouraging to see how the
topic was discussed in a mature and insightful way at secondary school level. Although the
topic was migration I am confident that any contemporary development issues could be
explored in the same way.
In my study I have realised that the realm of education has great potential and to motivate and
inform the younger generation with HRE specifically having the power promote a HR culture
from a young age. Education is after all Goal 4 of the UN’s Sustainable Development Goals
that states that quality education ensures inclusive and equitable education promoting
learning opportunities for life (UN, 2018). I believe that UN ABC methodology regarding
pedagogical techniques around HRE is a great starting point to develop a culture of HR in the
younger generation and tackles contemporary development issues in a very effective and
engaging manner. The implication to this I believe is that secondary schools should use these
approaches in order to explore contemporary development issues frequently. In this context, I
have understood that engaging and effective education is in itself radical action towards
positive development and the promotion of HR culture for students of all ages.
5.2. Further Research
Future HRE research must bear in mind that in addition to engaging and effective lessons, to
promote a culture of HR on a larger scale and make this study even more effective in today’s
landscape, using technology and online networks must be taken into consideration.
Incorporating visuals and creativity with online networks and combining it with effective and
engaging pedagogical techniques will have an even greater ability to develop a more
critically engaged HRE curriculum that moves from the classroom into society. Integrating
these networks with learning must also be adaptable to the changes using the latest forms of
online platforms the younger generations interact with. Specifically, research into the use of
social media and network-facilitated interchange and strategy could highly improve and
create impactful HRE leading to more socially aware societies with a strong HR culture. This
would work because the target audience, the younger generation, are already skilled and
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extremely confident with social media and technology and respond to visuals in a fast and
well-connected way and mentioned these platforms in the session repeatedly. Conjointly,
given that HRE theory is fluid, multi disciplinary and interlinked I believe that online
networks would be a perfect aspect to pursue in order to lead to stronger HR cultures and
active change and increased impact in terms of HRE.
This additional stage to HRE, which has the potential to expand and connect on a larger scale
could mean that HRE becomes more relevant and powerful by fitting into a global network in
today’s world. The idea is that the positive impact of the productive session could allow
participants to communicate and spread their positive work and make further connections in
relation to the theme. This would ensure that HRE is organic and is not restricted to the
classroom achieving productive HRE. This would not only work for students, but teachers
too would be encouraged communicate with similar educators and form networks to share
ideas and experiences, sparking and informing discussion and ideas in order for the session
that have a further life outside the class and magnify HRE across the board.
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Appendix

Learning Objectives
1. To understand Human Rights issues
related to the topic of migration
2. To spark meaningful discussion around
possible solutions to issues as a group
3. To explore communicating these ideas
creatively

Topic
Age
Time
Styles

Migration
14-15
1 hour
Visual, Auditory

Trigger Material

§ Brief introduction of topic and PN video animation before projecting on screen

Warm up

§ Get students to come up with buzzwords e.g. how did the main character feel
throughout the journey, misconceptions, strengths of the main character etc.
§ Display all the board and explain that many people in this situation feel this way

Human Rights

§ Inform students: Human Rights and Human Rights Violations concerning this topic
and what Human Rights migrants are entitled to (PowerPoint slides)
§ Split students in groups: instruct students to come up with solutions to the issue –
thinking about different levels of society (personal, community, national etc.)
§ Class discussion: discuss and share student’s ideas as a class

Creative Task

Get students to create their own short comic strip based on today’s topic!
Remind them they don’t have to be an artist to communicate their message visually – the
task requires them to be creative and portray an idea they think is powerful.
Tell students to imagine presenting the comic to someone who wasn’t in todays’ class or
alternatively give them a specific title e.g. Welcoming Migrants, Inclusive Societies
Back Up Creative options:
§ Poem
§ Poster

Students present their work to the class and discuss together

We are curious! ♯ the work your students produce to ♯ (WC
photos of this work and give to students and teachers
in action Take
classroom
twitter feed)
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Student Questionnaire
1. Did the animation make you more interested in today’s topic?

No

Yes, a little bit

Yes, a lot

2. Did you feel that the set activities encouraged you to take part and get
involved?

No

Yes, a little bit

Yes, a lot

3.Do you want to learn more about the topic because of today?

I don't want to learn more

I want to learn a little bit more I want to learn a lot more

4. Would you like to do creative activities again in lessons dealing with similar
topics?

No

Yes, a little bit

Yes, a lot

5. Do you feel as if you have learnt new information that has changed your
attitude?

No

Yes, a little bit

Yes, a lot

6. Did you enjoy seeing the animation and/or making a comic etc. If so, why?

7. Is there anything you would change about today?
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