I: Abstract

This thesis project deals with social media platfsr contribution to the promotion and

implementation of human rights, as well as contrduto activism related to social change. The
focus is to investigate the limitations and podisies with social media as a tool for these pug®os

The project is based on the fact that human rigidtations is a reality in many parts of the
contemporary world in spite of the existing UniarBeclaration of Human Rights. It is based on
the different problems in the implementation of fmrights principles due to the sovereignty of
nation states as well as the philosophical complexii the universality that arises when dealing

with human rights principles.

Through a specific case study of the training Hllataforma Global which is
administration of MS ActionAid and located in Ellg&dor, it is investigated how social media is
being used and contributes in human rights edutaitnal capacity building for social change.

The investigation starts with an analysis of trecheéng methods that are being used at
Plataforma Global, as well as the learning proceskethis context different opportunities and
challenges of the use of social media as a toobaneg discussed, also in the light of local and
global context. Furthermore, the influence of sbmadia is being discussed in the perspective of
power relations between states, human rights ade®eand actors of social change and global civil

society.

The results are showing how social media can & to organization and human
rights advocacy by being especially useful to oigtions for organizing and as an alternative
communication channel. It also shows the limitadiaf social media for the spread of democratic
values and implementation of human rights as weltr@ation of social change, which is highly
dependent on capacity building and education fopamerment of the individual, knowledge

sharing and physical non-virtual networking.



II: Conceptual Clarifications

In this section, | would like to clarify the diffemnt concepts that require further elaboration.Il wi

use the concepts as explained below throughouthesss, if nothing else is stated.

Social media: When | use this term | refer to digital media fdans, where it is possible to
communicate a message to either a public audienclesed groups, and where the communication
goes from many-to-many. It is many-to-many in temse that all the audience can send and
comment on a message, as well as each other’s gessga message is understood in the form of
text, videos, pictures, links, etc. Facebook, Teviind YouTube are examples of such social media
platforms.

Digital media: Several of the scholars used in this thesis usdetime “digital media” (Castells,
LaRiviere et al., Morozov etc.). The term coverscial media” as defined above, but it also covers
other digital services that are not many-to-many, dan be one-to-one or one-to-many, such as is

the case with classical text messaging on mobitses, e-mail communication, pod-casts, etc.

Social media networks:This is to be understood as digital networks ajgbe created via social
media platforms. Groups of people are connectadally through these networks.

Social networks: Networks of people who are connected through opgaioins, schools,

workplaces or any other group formation of peopidarstood in the physical, non virtual world.

Horizontal communication: When people can communicate in for instance a fowith equal

possibilities to contribute to conversations or sagge-sharing.
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Chapter 1: Introduction

With the emergence of the Universal DeclaratiorHafan Rights (UDHR) after World War 11,
inequality, poverty, racism, torture, etc. remalobgl problems. The UDHR is still only to be seen
as guidelines due to states’ sovereignty and tite of nonintervention (Donnelly 2013, p. 3). This
is in spite of the fact that many might see thasdajines as the ultimate normative goal for human
beings to live a life in dignity. The term ‘a glddauman rights regime’ has even been used about
the world after World War Il (Donnelly 2013, p. 14nd many countries have included human
rights objectives in their foreign policy, but tleeare often included for more than just normative
‘morale’ reasons and often as a result of protgcirstates’ own national interests (Donnelly 2013,
p. 140). States still have the right to interpie¢ tmeaning of their international human rights
obligations and the responsibility to implementsten their own territories (Donnelly 2013, p.
140). The sanctions imposed against human righliations within a state can have a material

impact on the violating state, but the sanctioessditl rather limited (Donnelly 2013, p. 143).

Furthermore, when a state is accused of humarsrgblations, it often answers back
with the argument of its cultural-historical spegty, and with the claim that human rights talke a
Western cultural imperialism and that any accusat® interference in another state’s national
affairs (Baumann1999, p. 4). Nation state elitas ceject the human rights or explain away
violations whenever it suits them, exactly by pimigt out their cultural-historical specificity
(Baumann 1999, p. 4). In fact states are expertdeimying human rights violations, and the
disavowals are even embedded in popular cultureguiage codes and state encouraged
legitimations, which encompasses both the permetand the bystanders of public and political
atrocities (Cohen 2001, p.76). Thus, human righatations are still happening right now in many
places of the world.

Yet, theorists like Ulrich Beck are arguing thhetold nation state boundaries are
moving due to globalization and new power dynamigsw social, political and economical
transformations are at stake in the world to datel national and international spheres are being
dissolved in some power space of domestic polifitese politics go beyond the previously well
known boundaries between national and internatjoreahed a meta-power game, in which the new
basic rules and distinctions are being renegotjiated only between national and international
spheres, but also the spheres between global lsgsered the state, transnational civil society



movements, supranational organizations and natigmarnments and societies (Beck 2005, p. xi-
xii). While democratic legitimating so far has bepart of the nation state’s parliamentary
constitution, this meta-power game of global pcditicreates a new definition of politics and
domination in a new global arena. In this arenay nellectively binding decisions are made, and
this happens without the consent of the statehils arena, a new force is growing and gaining
power: The thinking and acting individual. A globaivil society or global public space has
emerged, and it is being argued that neither sylitadividual states nor global businesses can
ignore public opinion in this global civil societyhis gives power to networks of actors such as
environmental, women’s, consumer and human riglttsgements that can work as a counter-power
of global civil society advocates to the capitaMeo of global business. Thus, they have the
legitimacy and power of public awareness raisingeyl can reach out to the many actors of
markets, corporations and consumers all over thedwand they have the possibility to strike

anywhere at any time without being limited by stadeders (Beck 2005, p. 237).

Taking this more positive aspect of the power afmhan rights advocacy in to
consideration, there is hope for “the global humayhts regime”. Yet the road still seems
extremely long from the individual who suffers frdmman right violations to the global power
forces of civil society. How do people under repres reach public attention? When does this
attention become large enough to create “sociahgdsli and even change state politics in non-
democratic regimes, or in places where authoritanige is dominating and other cultural-historical
specificity is a reality? Can communication actydle a part of the solution to this social change
and the end of human rights violations? James ®etnal Henry Veltmeyer have studied the
political dynamics in Latin America, and they claihat the only way to create a more just world in
regards to class relation and poverty is throughsmaobilization (Petras & Veltmeyer 2006, p. 87).
They state that social transformation is more Yikeéd occur from the direct action of the

independent class based on social political mové&sr@etras & Veltmeyer p. 91).

Manuel Castells refers to a new “network societytiere he, like Beck, also outlines
new power relations in the post modern age. Hemdaihat today we are witnessing a
transformation of the sovereign nation-state inteee form of state — the network state, where the
organizations of civil society play a big role iolgical decision-making (Castells 2009, p. 40).
Their power is to come from the communication nekso Castells points out that social

movements exercise counter-power by constructieghfielves through communication free from



control of those in power of the institution. Dagjitsocial networks offer the possibility for
coordination and action, and create a new pubbBcegor sharing opinions, experiences, fears and
hopes etc. (Castells 2012, p. 9-11). In his evalnatof the Arab Spring, he also claims that
original spaces of resistance were formed on ttegnet, and that Social media networks played an

important role in the Egyptian revolution (Cast@l2, p. 56-57).

This makes me wonder how communication by sociadien contributes to the
struggle for social change in places where theots@iof human rights is still to be questioned. Can
social media as a tool actually spread the messhgeiman rights and create social changes to
avoid human rights violations? What is the conmecthetween local and global networking for
human rights advocates, and what are the challengimss? Moreover, how can you do capacity
building with social media and social networkingdamow inclusive or exclusive is this process?
Are there any cons associated with the use of lsawgalia for social change and the spread of

human rights?

These questions lead me to the following problermtilation:

Problem formulation

What are the limitations and possibilities with so@l media as a communication tool for the

spread of human rights and “social change” in the entemporary world?

In my investigation of the above problem | woul#elito include the concrete example of the
nation-state El Salvador, where human rights arefrtan being respected in the daily policy-

making and where problems like poverty, genderuaéty and freedom of expression continue to
pose a lot of challenges after the civil war. | lwi® include a case study of a human rights
advocacy organization and NGO placed in El Salvaduch includes social media as a capacity

building tool for people’s mobilization for socighange.



Chapter 2: Methodology

In this section, | will describe my choices in redgto philosophy of science, what method | am

using, as well as the limitations of my researcsigte

Philosophy of science

As regards my philosophical approach, | have chosetdign myself with a specific paradigm, and
through this, | will express the basic set of Heligmat guides my work on this thesis. | will firs
define the chosen paradigm and the set of belietpresents, as well as explain why | prefer this

way of understanding the world.

The basic beliefs of constructivism

Unlike other paradigm-thinkers such as positivastsl post-positivists, constructivists believe, that
there is no “real reality” or way how things “realire”. Instead, reality only exists in the contekt
mental construction. These constructions can bdipieyl and there is no specific way to choose
between them (Guba 1990, p. 25). Objectivity, tbestructivist argues, is not possible; the results
of an inquiry are always shaped by the interactietween the inquirer and the one being inquired
into. Knowledge is an outcome of human activity rd dhereby a human construction. Reality
exists only in peoples’ minds, and subjective iat#ion is the only way to access this reality (Guba
1990, p. 26).

This means that the constructivist sees realitgxasting in the form of multiple and
socially and experientially created mental consioms dependent on the locality and context for
the persons who live within it. To explain the tmlaship between the “inquirer” and the
“knowable”, findings are the “creation of the praxes interaction between the two” (Guba 1990,
p. 27). Inspired by constructivists, | aim to reswact the world, not to predict, control or reshap
(Guba 1990, p. 27).

Method

| would now like to describe my choices regarding masearch design, and the tools | use in order
to being able to answer my problem formulation.ill describe why | find exactly this design and
these tools optimal for the quality of my resultsvill also describe my theory and, the empirical
data collected, why I chose it, and how | am gdmgnalyze it.



Why case study?

As | am working within the broad context of comnuzation and human rights, | decided that the
most optimal method for answering my problem foratioh would be to look at a specific case.
The case of Plataforma Global, El Salvador (seept@hal) is chosen on the basis of its topic-
related relevance, and as | believe | have gaingubd insight into the specific case due to my four
months trainee period within the chosen country arghnization. Thus, | have conducted field
research (Neuman 2007, p. 276) in the prelimingages of my investigation (Flyvbjerg 2006, p.
220). | have drawn upon my observations and insightthe daily life at the platform, my
interaction with the participants and trainersyadl as the working procedures. My case study will
not only be used for these preliminary stages,vilitplay an important part in the project as a
subject of what | want to investigate. In the fallng part, | will justify this further whilst also
arguing why | believe a case study to have statdsvalue as a scientific method.

Validity of case studies

| believe a case study to be a valid scientific hodt If every expert operates on the basis of
intimate knowledge of several thousand concretescashis or her area of expertise, then context-
dependent knowledge and experience must be atetlt df expert activity. Such knowledge and
expertise must (also) lie in the center of casdistuas a method of learning (Flyvbjerg 2006, p.
222). Seeing a case study as a “method of learmmaKes it possible for me to become an expert
within a specific context-dependent knowledge af@antext-independent knowledge and rules
might make me able to produce new knowledge, begymably it would not give me knowledge
about the process of learning (Flyvbjerg 2006,232)2It is the case study that is central to human
learning (Flyvbjerg 2006, p. 222). In fact, the si@en has been raised whether predictive theory
can exist at all within social science. On thetramy, what social science actualtan offer is
concrete context-dependent knowledge. The casg &usspecially well suited for producing this
kind of knowledge (Flyvbjerg 2006, p. 223). Drawioig Hans Eysenck, | would say that perhaps it
is difficult to achieve hard proof of evidence wéltcase study, but “sometimes we have to keep our
eyes open and look carefully at individual case®tin the hope of proving anything, but rather in
the hope of learning something!” (Eysenck 197&cin Flyvbjerg 2006, p. 224).

Choice of theory and literature
In the following, | will present the theory andeliature that | have chosen for carrying out this

project. In my search for theory on the topic, urd that there is a rather limited range of theworie
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that link media and communication studies with fdl sociology and political science
(Cammaerts et al. 2013, p. 3). This further ingpiree to carry out this projecks will be revealed,
| have chosen an interdisciplinary approach to tbeic, as | mix the different fields of

communication, political and social science andrL_American Studies.

I will now present the scholars | use, whilst digrig their approaches, and why I find

them relevant.

Primary literature
The project’s primary literature which is presentadl elaborated upon in my theoretical section

(Chapter 5) is the following;
Manuel Castells

Castells is a sociologist known for his research imiormation society, communication and
globalization. | have chosen to use him and hiskvi@smmunication Powef2009) and\etworks

of Outrage and Hope — Social Movements in the heteAge(2012) as | find his concept of the
counter-power relationship interesting. Further,lihks mechanisms behind the action of social

movements with transformation of new communicatashnologies in our society.
Sasha Costanza-Chock

Costanza-Chock is Assistant Professor of Civic Medie focuses on social movement media,
community-based research and participatory desigdia justice and communication rights and
digital inclusion (Cammaerts et al. 2013, p. 278).addition to Castells, | am using Costanza-
Chock’s workTransmedia mobilization in the Popular Associatadrithe Oaxacan Peopl€2013).
He argues for the opportunity of communication roeks for the creation of locaind global

networking, which is useful in my analysis and dssion.
Kristin LaRiviere et al.

With the article Protest: Critical Lessons of Using Digital Mediarf&ocial Change(2012)
LaRiviere and her colleagues give some critiquebdw social media influence activism. They
suggest strengths and weaknesses of digital mediee iorganization of student activism, and stress
some considerations that higher educators must ikeepnd when advising student activists. This
research is useful as inspiration for my intervokgign, but also to my analysis.
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Laura Stein et al.

In the articleTransnational Networking and Capacity Building fdommunication Activisr{2012)
Stein et al. point out a number of barriers to sreational communication capacity building. The
study focuses on the processes and tensions irdvolvéeveloping the communication capacity of
social movement actors. | will use their pointsmy analysis and discussion of social media as a

tool for social actors.
Paulo Freire

Freire is a prominent educational theorist fromii.@&merica, and irPedagogy of the Oppressed
(2009), he presents a critical pedagogy that isntnem help students challenge the domination,
beliefs and practices of the society that is oppngsthem. Due to my context of El Salvador, and
the social group of my case, | find the “liberatithreory” of Freire useful for my analysis of the

methods of human rights education.
Felisa Tibbitts

In her arcticleUnderstanding what we do: Emerging models for HurRaghts Educatiorf2002),
Tibbitts argues that to bring about social chartgenan rights education must be strategically
designed to reach and support individuals and grovmo can work towards this in specific “social
change frameworks”. She offers three models, whepresent an idealized framework for
understanding human rights education practicellluse her models to elaborate the social change

framework being used in my case study.
Evgeny Morozov

In The Dark Side of Internet Freeddi2011) Morozov questions the use of digital media fae th
promotion of democracy. He emphasizes what he tadls‘downside of online communication”
with a special focus on “the power of non-stateot | believe him to be a good contrast to
Castells and his concept of network power for dao@vement, and the local and global spread of

democratic values.

Ulrich Beck
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Beck is Professor of Sociology, and focuses orctoplated to modernization theory, sociology of
risk, and especially globalization and its influeran human existence. In his wdPkwer in the
Global Age(2005), he argues for the concept of a meta-powasaregof global politics. | see a link
between his theory and Castells’ concepts of paieetworks, and | find his theory useful for my

final discussion.
Antonio Gramsci & Barry Burke

Gramsci was an lItalian political thinker in theentvar period. In his workrom the Prison
Notebookg2002), he builds upon Marxist theories, by cregat theory of popular education based
in critical thinking and ideologies related to powelationships in society. IAntonio Gramsci,
Schooling and Educatiof1999, 2005) Burke offers an insight into Gransaboncept of how
education and ideology play a role to power refetian society. | find Gramsci’'s concepts of

education, ideology and power relations relevantrig discussion.

Secondary literature
As supplement | will draw upon the works of Jacknbelly (2012), Michael Freeman (1994, 2002)
and Kirsten Hastrup (2002, 2001). This secondaegydture will be used mainly for background

sections (Chapter 3). However, | will also draw mgome of the authors in my final discussion.

Choice of data
My choice of data is based on my motive for lookaighe case, how Plataforma Global teaches

human rights, their methods and how they includéasonedia in their curriculum.
In order to discover this, | will include the folling data in my project:
* AADK Strategy 2012-201Together Against Pover{appendix 2).

This strategy will inform me about the “mother-angaation” MS ActionAid which administrates
Plataforma Global, as well as ActionAid InternaibnThis document is important for background

information about the organization in my case-desion.

* ActionAid’s Strategy 2012-201PPeople’s Action To End Povertieaflet edition (appendix
3)

This paper will give me a better insight into tlgeada of MS ActionAid and its strategy, as it sets

ActionAid International’s overall goals and agenda.
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* Global Platform Concept Paper (appendix 4)

This document will help me clarify the concept bétglobal platforms and what they do, their
trainings, etc. This can help me describe Platado@tobal and its work in El Salvador, and it will

be useful for me when analyzing the platform’s hamghts education.
» Course material from the course “Social Media” @qugtix 10)

The course material will show me the topics usedtlasses for the Social Media course at
Plataforma Global, how the platform and trainersspnt social media to the participants of the

course, and how they relate it to social change.
* Qualitative interview with two different traineragpendices 6 and 7)

| have decided to make qualitative interviews witlo trainers from the platform. This will be used
to get more information about the platform’s methddr capacity building and human rights
education, as well as how social media is incluidethis. | also want to find out how the trainers
experience the use of the methods and the leapnoagsses, plus how and with which implications
the trainers talk about “human rights”.

* Qualitative interview with a participant (appen@ix

Apart from the trainers’ perspectives, | believenibe important to get the participants’ perspecti
too. This might give a different picture of the abomentioned topics than those given by the
trainers, and other interesting themes could aflibe. participant was selected on the basis that he
speaks English and is a “talkative” and outgoingspe, which makes him a good subject for an

interview.
* Quantitative interviews with participants (appené)x

| have chosen to make a questionnaire survey wWlitlhe participants present at the Social Media
Course, as this will give me more participant pectipes. The questionnaires also allow me to do
interviews in spite of the language barrier thatould face if doing Skype-interviews (due to my

limited level of spoken Spanish).
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Validity, Reliability and Generalizability of the Interview Designs

| choose to see the definition of the term “validiat as investigation, and | choose a
“communicative pragmatic approach” to validity amd by other scholars (Cronback 1971, Miles
and Huberman 1984, Polikinghorne 1980, cited inl&i092, p. 22-24). | therefore believe the
validity of qualitative interviews and qualitativiaterpretation to be very suitable for a valid
investigation (Kvale 1992, p. 24). When interprgtmy interview answers | will do so inspired by
“hermeneutic principles of interpretation” (Kval®@dz, p. 58). | will not only start my interpretatio
in the analysis of the interviews, but the intetatien also happens during the interviews, which
will affect the interview itself, as the actual emaction with the interview person gives me the

opportunity to ask about the meaning in what theysaying (Kvale 1997, p. 58).

The reliability of my qualitative interviews mighe questioned in regard to the nature
of leading questions. | believe leading questianbd parts of the questioning procedure; | wish to
lead the conversations into important directionsemhperhaps new knowledge is to be found
(Kvale 1992, p. 11). | do believe it to be inappiage and unreliable to ask leading questions for
specific or most desirable answers, and | will twyavoid this kind of bias by making it explicit
when making orienting questions (Kvale 1992, p.. 11ill also try to avoid biases in the
interpretation of the interview subjects’ answeysddaapting different perspectives with different
interpretations of the meaning (Kvale 1992, p. 12do believe in finding reliable data in
interpersonal relationships and in a conversatioat is co-authored and co-produced by the
interviewer, hence the complete neutral observatioran objective social world is not possible
(Kvale 1992, p. 11). I justify this through congdtivism as | believe reality is to be found in huma
interaction and social mental construction (Gub®019p. 25-26) and not through objective

independent investigation of an “objective world”.

The generalizability of my interview designs wikpend on my own deliberations on
of whether or not my interpretations and findingsnf the interviews can be an indicative of the
same meaning in other situatiomswill be specific with my documentation and arguntaion to
make the reader able to evaluate the generalizabflimy analytical findings (Kvale 1997, p. 227).
At the same time | also believe that every situai®unique, every phenomena has its own logic
and structure. Therefore | will also argue that sheuld see the interview results in the lighthef t
context (Kvale 1997, p. 227).
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In regard to my quantitative interview results,ill\@rgue the same, although in some
situations, having a certain quantitative amounthef same answers will make it easier to make a
general statement about these answers, althoughnioalooking for statistical results as such. For

further considerations in regard of making themvitav designs, see appendix 11.

Analytical method

| wish to make a theme-based analysis, where | fooldifferent themes in my data, which will
guide me, when structuring my analysis. The thedezs/e primarily from my interviews. Then |
wish to hold these themes up against my other @ata the platform, like course material
(appendix 10), the strategies (appendices 2 &3)thaadoncept paper (appendix 4). When looking
for themes in my data, | will find inspiration ilhd hermeneutical principles of interpretation as
(Kvale 1997, p. 58-59) (Guba 1990, p 26-27). Theans that | intend to vary between looking at
the parts in the interview and then the whole magntontinually. When | find a certain pattern in
the different meanings that is in line with the meg as a whole, and not contradictory to each
other, my “search for meaning will stop” (Kvale 7Q%®. 58) (Guba 1990, p.27). At the same time, |
will try to stay true to the “autonomy of the texiy taking the “frame of reference” into account,
looking into the “life-world” of the interviewed (ale 1997, p. 58-59).

Limitations of the research design

Dealing with the topic of “social media” and hownttight influence the contemporary world in
regards to human rights, it might make sense toensakeception analysis of political posts in a
range of social media platforms. In that case I¢t@uvestigate what “effect” such messages could
have on the receiver. | could examine if this cazddse an “attitude change”, and lead to “change
of behavior” of political activities. Perhaps suglstudy could have contributed to my discussion as
well, but due to the limited time and quantity detproject | have chosen not to include this
dimension. Furthermore, | have chosen to stayiwitie limitations of social media (see section I
Conceptual Clarifications), whereas the inclusidnother media platforms might have been

relevant.
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Chapter 3: Background Section

In this background section | will introduce thederto the topic ‘universal human rights’ to get a
basic understanding its complexity. | also will ggat EI Salvador as an example of a state where

human rights are less implemented or little present

For a short description of the UDHR, as well agscdiption of how the international

system is working regarding the implementationahlan rights, see appendix 12.

Universal Human Rights

As a starting point the question of what are atgdauman rights’ is object of much discussion.
Different approaches give different answers, ay tpet different meanings out of the term itself
(Shestack 2000, p. 33). When we say ‘human righist) we understand ‘human’ as meaning ‘a
human being’, then this means that certain rightsgaven to you because you are a human being.
But what is then meant by ‘rights’? If human riglase identified as ‘important’, ‘moraland
‘universal’ as some scholars do (see Chapter &) tin what basis are these rights measured as
important enough to be human rights, and on whalhes will it be based? You can also ask what
makes a right moral, or universal? Then you caoudis who or what can uphold the authority for
human rights, and how can the rights be justifiad astablished, or put in another way, what

makes certain rights universal, moral and imporgéanat who decides this? (Shestack 2000, p. 33).

My intention here is not to get into a philosoplhidescussion of how to define the
term human rights, but rather to show that itsrdtdin differs depending on the historical, religs
and cultural background of the person asked. Thishen where the complexity of the term
“universal” arises. As Michael Freeman puts it, ling@tation of human rights lies within the fact
that human rights are not “compossibles implementing one human right may require the
violation of another (Freeman 2002, p. 5). He exdrap this with a religious dilemma: If all
human beings are equal in rights, as stated inlJDER, article 1 (Donnelly 2010, p. 262), but
everyone also has the right to freedom of religas stated in article 18 (Donnelly 2010, p. 263),
how can you then define the rights to freedom &gien of those whose religion denies that all
human beings are equal in rights? (Freeman 200D, p.

17



In her discussion about the cultural rights intH2HR and the different conventions
Kirsten Hastrup identifies a cultural dilemma. SSees a paradox within the question whether
cultural rights are collective or individual (Hagtr 2002, p. 158). Her text can be used as an
example to show the dilemma between the indivigual the collective that for instance would
compromise with values in non-western societiesti@ 2002, 167). Michael Freeman also points
to this cultural dilemma (1994), as he makes tlséirdition between “the standard liberal argument
for human rights that is based upon individualismd aniversalism” and the argument for cultural
relativism that “typically assigns moral statusstume collective entity like culture or community”
(Freeman 1994, p. 495). He sees the practical gmoblwith human rights as resting on difficulties
with their theoretical basis, and these difficidtimay be rooted in fundamental philosophical
differences (Freeman 1994, p. 495).

Thus, according to some critics of human rights,#DHR is not universal at all, as it
ignores the fact that human beings are differeheyTsee it is an illusion produced by western
states within the human rights discourse since @V@rar Il (Freeman 2002, p.102). According to
Hastrup (2001), it makes no sense to discuss whétlmaan rights are universal or not, but the
starting point in the “quest for universality” shdunstead be what is shared by all human beings;
equal worth (Hastrup 2001, p. 1-2).

As briefly shown above, so far there is no direasveer to the question whether
human rights are universal or not, as religiousjopbphical and ideological diversity creates
disagreement on the topic. The topic is very bigg &alls for much deeper reflections than
described above, but the section can hopefullyigeoa basic understanding of the topic and its
complexity, which can help to shed light sameof the implementation difficulties (see appendix
12).

Human Rights and El Salvador

In this section, | wish to introduce El Salvadoramsexample of a nation state where improvements
are needed in regards to human rights. Later, |l dvdw upon the section, as the context of El

Salvador will be relevant for my chosen case aralyars.

! Referring to Convention of Civil and Political Rig and Convention on Economical, Social and CailtRights.
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El Salvador has been a UN member since 1945 (UNedtns, 2014c). Hence, the
state has accepted the obligations of the “Unitatldds Charter” which describes the organs and
rules of the UN, and includes the obligations tepext for human rights (United Nations 2014d).
Thus, as a member, El Salvador agrees to “keepima’nthe UDHR, as well as promoting the

respect of human rights (Donnelly 2013, p. 261).

Records of Human Rights Violations

To understand the context of today’s El Salvadgarding human rights, one must go a bit back in
history. The history of Latin America in generabsls that in the 1960s and 70s most nations were
ruled by authoritarian military regimes. Many oé#ie regimes committed systematic human rights
violations against their own citizens, and El Sdtwawas no exception (Ladutke 2010, p. 6). In the
second half of the fcentury, half a century after the independence f&pain, economic reforms
transferred one third of the country’s land to #emoligarchy. This resulted in the suppressioth an
dispossession of peasants, as the oligarchs taamktlogir lands. It also led to the systematic kgs

of many protesting peasants (Donnelly 2013, p. Hiijth-Nonini 2010, p.26), and in 1932, the
leader of a huge peasant rebellion, Farabundo Mea8 captured and killed, and the military took

power.

The Salvadoran economy grew due to the cotton rsarghcoffee industry (partly due

to the exploitation of underpaid workers), but thenefits were distributed very unequally. In the
mid-1970s three-quarters of rural families werallass, and two-thirds of children under the age of
five suffered from malnutrition, less than 40 petckad access to piped water, and only half could
afford a minimum healthy diet (Donnelly 2013, p.6)1Allied with the military, the ruling
oligarchy kept its power by the regularly used &mgainst protesters who were calling for a
different and more equal society. Elections werealty held regularly, but the ruling party used
patronage, threats and fraud to ensure victoryl9@7, civil uprising emerged, and a row of
demonstrations, sit-ins, and other non-violent gstst were met with total press censorship, and the

ban of public meetings.

Together with Salvadoran security forces, rightgvparamilitary groups also known
as “death squads” (Smith-Nonini 2010, p. 26), bexgoart of the leader General Romero’s
apparatus in the following years. It became yedrsstouggle between the uprising guerilla
organization “Farabundo Marti National Liberatiorroit” (FMLN) and the military-led

government. Opposition supporters, or even jusplegesuspected to have connection with the
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opposition, were systematically persecuted by thathld squads. This resulted in around 30,000
“government sponsored murders” in 1980-1983, outaopopulation of less than 5 million
(Donnelly 2010, pp. 116-117).

In 1992, the civil war ended, and the so-called gtitepec Peace Accord (United
States Institute of Peace, 2014a), was signed éygtivernment and the guerilla group FMLN.
Amongst other measures, it stated that all citizeans freely enjoy their political and civil rights
(Ladutke 2010, p. 6). Unfortunately, the succeedjogernments have only partially implemented
these human rights provisions (Ladutke 2004, p. 5).

In light of this “stained” record of human right®hations several problems in regards
to human rights still remain in the contemporarySalvador, and they will briefly be introduced in

the following section.

Human Rights Violations in Contemporary El Salvador

The Human Rights Bill recalls the obligation of WiNember states to promote human rights, and to
ensure that everyone can enjoy ones civil andigallitights, and economic, social and cultural
rights (United Nations, 2014efspecially the Covenant on Economic, Social andutall Rights
expresses a minimum level of social protectionwatlare, which each state must fulfill, no matter
what (Felice 1996, p. 324). These are rights taHtfor social equality and the fulfillment of basi
human needs(Felice 1996, p. 324). In short these rights imeathe rights of self-determination,
the rights of minorities, the rights of the undérpeged people to an equal share of the world’s
resources, the right to physical and mental heaitbhonen’s rights, the right to development,
education, paid work, and the right to peace (WhNmations, 2014e). El Salvador seems to lack

behind regarding the fulfillment of these rightsmany aspects.

Poverty

Very little has changed regarding poverty in esglgcirural areas, even after the peace accords
were signed (Smith-Nonini 2010, p. 7). Today, Elv&dor still belongs to the group of extremely

poor countries. In 2011, the country’s foreign defals measured to almost 12 billion US dollars

(IndexMundi, 2014). A huge share of the populatiees in extreme poverty, and the economy

remains very unevenly distributed (Cosgrove 2010156). Social welfare programs have been

? Basic human needs understood as the needs minireglijred to sustain life at a decent materiallléagequate
food, water, health care, shelter, and minimum atioi).
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implemented during the latest left-wing governm@WLN), but they have only reached few
(Smith-Nonini 2010, p. 236).

Gender inequality

Like in other Latin American countries, gender inality is a big problem in El Salvador. This
inequality conflicts with human rightrticle 1 and2 of the UDHR (Donnelly 2013, p. 262). For
instance the discrimination of women in regardsefaroductive health is a very grave area due to
the harsh restrictions on abortion rights. Thestrictions yearly result in almost 4 million Latin
American women looking for alternative abortioniops, and over 4,000 die because of the unsafe
alternatives (WHO, cited in Cosgrove 2010, p. 3)e Bbortion law in El Salvador was tightened in
1998, where a new penal code removed exceptionsrunbich abortion had previously been
allowed, so now every abortion is illegal regardles the circumstances. The most recent UN
Human Rights Committee periodic report from 201pregses its concern for the consequences of
the abortion law due to women'’s lives, health ardl-wing (appendix 1, p. 3, graph 10). The law is
officially backed up by prominent church represémés such as the arch bishop of San Salvador,
who states that abortion is “against nature” (Pst\&914). The law is also officially supported by
the second biggest political party, National RemuBlliance (ARENA). This signifies a religious
conservatism and a cultural tradition that domisdteth the political and the social sphere. It $ead

to stigmatizing and public pressure on people winbgst the abortion law (Provost 2014).

Furthermore, many women suffer from domestic viokgnand a lot of socially
generated cultural codes seem to exist for thepaaoke behavior of women (such as caretaking,
nursing, education, etc.) (Gosgrove 2010, p. 7) Tdtest UN Periodic Report also expresses
concerns about how women are perceived, the higks td female murders, domestic violence and

the low female representation in politics (apperidip. 3, graph 9).

Crime, Violence and Corruption

The high crime rate is another problem in El Satradhich relates to especialdyticle 3 of the
UDHR,; the right to “life, liberty and security oi¢ person” (Donnelly 2013, p. 262), and it seems
to partly exist due to a lack of national secunitieraction. Gang-related homicides are particularl
big problems (UNODC 2014), and much crime deriviesnf the gang war between the Mara
Salvatrucha (also known as “MS13”) and the Bari@o(dka the “Pandillas”). These drug-related
gangs control big areas of El Salvador, and th& tH#cnational security interaction (as well as

poverty and lack of education) has led these gemgsow (Martinez, 2013, p. 1).
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It is even stated, that the national police malkesdwith the gangs (Martinez 2013,
p.2; Bargent 2013), and the gangs allegedly hafleeimce on governmental matters as well.
Particularly the security sector benefits from thelence as more insecurity means more people
buying security services. Moreover, many of theuséc industry owners or investors hold
leadership positions within the government and sctorces (Cosgrove 2010, p. 171). This kind
of corruption has dominated the region for decaded,still continues to do so (Avalos 2014).

Media and Freedom of Expression

After the peace accords were signed in 1992, Sahaacdcitizens and social organizations continued
to face serious risks, even death threats, wheakspge out about earlier human rights violations,

and some even argue that the death squads ssli @adutke 2004, pp. 59-60). Yet, it is very

difficult to estimate the true impact of death-sdjuelated violence (Ladutke 2004, p.59).

Another problem is media’s freedom of expressioadf{itke 2004, p. 5). Media
competition is problematic due to Boris Eserskyership of the whole television sector (Janus
1998, cited in Ladutke 2004, pp. 69-70, p. 75). Tdwt that advertising highly sponsors the media
has also influenced the content of the press asterbusinesses’ sponsorships and governmentally
controlled advertising has led to the media’s teegido favor the government and enterprises that
violate human rights (Ladutke 2004, p. 74, 76).Etleough the media has opened up for more
objectivity, dialogue and discussion, and allowethkihe right and left wing more space since the
civil war, the sponsors still set the media agefRigas, cited in Ladutke 2004, p. 75) Any critique
is dangerous, as a law dictates that any people “effend the honor or decorum of a public
official in the performance of his official duties by reason of those duties” can be convicted with

up to four years of jail (Ladutke 2004, p. 55).

This “control” of the media affects not only theedia’s freedom of expression but
also the right to access to information for both twvilians, human rights advocates and social
movement activists. Without access to data on humgduts violations and abuses, it is impossible
to hold officials accountable (Ladutke 2004, p..3¥}s also common that some types of events are
covered, and others not. It has for example begmearthat important human rights issues were not
covered due to government officials and politicattigs not giving press conferences on these
matters (Cantarero, cited in Ladutke 2004, p. 79).
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Other Problems with Human Rights Violations

Together with impunity for previously committed ham rights violations discrimination of
indigenous people and minorities, police involvemenviolence and torture (appendiy, Jand
environmental problems like land grabbing, minimgl gollution, are other big topics of concern
regarding human rights violations in El Salvadbattl have not paid much attention to here.

Seen in the light of the UDHR, there is room fopnovement in El Salvador, and
anyone in favor of human rights advocacy will prollgaargue that in this country education and

information on human rights and social change itequeeded if not urgent.
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Chapter 4: Case Plataforma Global, El Salvador

| would now like to present my case, Plataformab@lpEl Salvador. | will start by presenting the
“mother-organization” MS ActionAid. Then | will eXgin what Plataforma Global is, what they do
and how, and finally, | will introduce a specifiowrse, “Medios Sociales”, held at the platform in

2013, which | find particularly interesting for ghstudy.

MS ActionAid
Mellemfolkeligt Samvirke is a Danish NGO that woifks the end of poverty and hunger. Founded
in 1944, it consists of both private and organaai members. In 2010, it became a member of the
international NGO ActionAid (Mellemfolkeligt Samke 2014a). Mellemfolkeligt SamvirRéMS
ActionAid) chose to become a member of ActionAitelnational, because of their shared values
and the possibility of reaching people on a morebgl scale. Yet, it is still an independent
organization as well (appendix 2, p. 6).

Together with ActionAid International, MS Actiondiprovides development aid in
45 countries worldwide, together with different @st such as NGO'’s, networks, think-tanks,
unions and companies (appendix 2, p. 9). It alscksvavith local community based organizations
and social movements located in the 45 differenntiies (appendix 2, p. 10).

Finance

MS ActionAid’'s economy is based on fundraising,vpte and organizational donors, Danida
support, café operations, consulting, and the saleandbooks and textbooks (appendix 2, pp. 9,
19-20). It also gains money through its volunteeyxgpam Global Contact, where people mainly
from Norway and Denmark can go and make local elemwork, go on “hgjskole”, work camp or

work as a trainee in different developing countfiellemfolkeligt Samvirke 2014b).

Mission and Vision
Their vision and mission is stated as the followimghe MS ActionAid strategy:
AADK'’s vision is a sustainable world without powerdnd injustice in which every person enjoys their

right to a life of dignity. AADK’s mission is to w& with poor and excluded people to eradicate
poverty and injustice. We create democratic andag;ble development alternatives in partnership

% In spite of its new membership, the organizatibase to keep its name Mellemfolkeligt Samvirkeetnationally it is
known as “ActionAid Denmark (AADK)”. When referring the organization | will use the name MS ActiothA
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with organizations and movements in other partthefworld. We offer an opportunity for action to
everybody who is ready to share the responsilfidityglobal sustainable development.

(appendix 2, p. 5, line 1).

In short, the organization works for sustainabjliéynd of poverty and injustice. The approach to
make this reality has three dimensions: Empowerrsmiidarity and policy/campaign work. This
includes training poor and marginalized people ¢oable to analyze and address “unjust power
relations”, to take joint action and to demand tsghand it covers campaign work addressed at
decision makers and the population in generalhange attitudes and policies that create poverty
or inequality (appendix 2, p. 8). MS ActionAid aws takes a human rights based approach, as it
sees poverty as being a human right violationragi§iom unequal power relations (appendix 2, p.
7).

Target Group

Besides “poor and excluded people” (see vision mimssion above), the programs of MS Action

Aid are primarily targeted at women and youth. Aates] in its strategy, women often have less
power than men, and poor women often have lessadodand, education, transport, money and
decision-making, and also less control over thein ®odies. MS ActionAid works to fight these

differences, as gender equality is a precondition democratic development, and for fighting

poverty and injustice. Men will sometimes be in@ddn the specific work for gender equality

though, but the primary focus is to empower and itiz@owomen (appendix 2, p.10). Moreover, the
organization believes that young people often adueed from decision-making processes, and

that exactly the youth hold an “enormous poteragahgents of change” (appendix 2, p. 10).

Goals

The concrete goals of MS ActionAid, is to contribub ActionAid International’s expressed goals
in the strategy “People’s Action To End Povertypgandix 3). In this strategy, five different goals
are expressed on how to end poverty and injusticese goals are shortly listed betow

Promote sustainable agriculture and control natesdurces for people living in poverty.

Advance the political influence of people livingpoverty to hold governments and corporations actzile.

Improve the quality of public education for all ichien and support young people to become drivechahge
towards a poverty-free planet.

wn ke

* For more specific strategic objectives of MS Acféth see AADK Strategy 2012-20Tbgether Against
Poverty p. 22-25 (appendix 2).
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4. Build the resilience of people living in poverty ¢onflicts and disasters and respond to disastihspgople-
centered, right-based alternatives.

5. Ensure that women and girls can break the cyclpoekrty and violence, build economic alternatives a
claim control over their bodies.

(appendix 3, pp. 1-6).

The Global Platforms

ActionAid has nine so-called “platforms” locatedand the world. These platforms act as training
hubs, where the training or “capacity building” ¢éakplace for organizations and young people, who
wish to learn about activism. As stated in the @ldBlatform Concept Paper, the trainings are for
everyone no matter their background, although Hreyespecially designed for young activists and
leaders engaged in social movements and civil sooiganizations (appendix 4). Besides from

that, the platforms are open for “everyone who wof&r social change” and who wants to

cooperate with the platform or use it for actisti@ppendix 4, line 12).

The trainings

The platforms are known for their participatory hwts and training tools for encouraging
individuals to realize their potential as sociabocbe makers. This is done through involvement in
campaigns, social movements and social businesi@ad, etc. (appendix 4). The idea is that the
participants will get some tools to take with theartheir local communities or organizations, and
use and pass on this knowledge. The trainings eaffat the platforms involve the four following
categories: Campaign and Communication, Rights Reuticipation, Leadership and Facilitation,
Global Citizenship and Volunteerism (appendix 4-5).

The platforms also train and provide facilities fime ActionAid volunteer youth
network “Activista”. Activista is a social networkyhich members are youth, who want to be active
parts in creating social change. The Activista mekws present in many of the ActionAid countries

such as Myanmar, Bangladesh, Jordan, Nicaragu&esete (Mellemfolkeligt Samvirke 2014d).

Plataforma Global El Salvador
The platform in El Salvador is administered fromnbBerk. At the time of my internship it had a
Danish manager, a trainer from Chile and two tmrairfeom El Salvador. Apart from the manager
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and the trainers, there were a couple of otherd8aihans connected to the platform who performed

household tasks.

Course: Social Media
Within the previously mentioned category of Campaagd Communication, a range of courses are

offered at different times: Campaign, Social Medgative Activism and Communication &
Storytelling. The course on Social Media, relevimtthis project, was held in September 2013
(during my own internship period at the platfornthe goal with the course was to give the
participants practical experience and technicallsslan using different social media such as
facebook, Twitter, YouTube and various blogs. Theere workshops on how to record videos,
make photos, analyze different audiences and tgrgeps, and get political contacts, write articles
and bloggMellemfolkeligt Samvirke 2014e). In September 20th&re were around 26 participants
in this course from different regions of Central émga. The participants learned how to use social
media for campaigning, whilst working on a campaigith the overall topic “Safer Cities and
Urban Spaces for Women and Girls” (based on ActidisAinternational campaign) (see “promise
9” in “The 10 change promises in “People’s Action To Hpadverty”, appendix 2, p. 25). The
outcome of the course was a campaign called “AquHsy Bruta’ - a response to a chauvinistic
radio show recently broadcasted on a national radation. It aimed to put focus on the
discrimination against women that especially masliperforming through abusive language. The
campaign was created by the participants basedhentdols gained from the course, and it

culminated in a one-day event at the Universitilo$alvador.

®>"There Are No Brutas Here” [my translation]. “Basf’ is a derogatory word for women.
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Chapter 5: Theory

In this section | will represent different literaduon chosen topics, which | find relevant for my

analysis and discussion.

Castells and Digital Networks of Power

Manuell Castells (2012) is known for his conceptra counter-power relationship between social
actors and institutions and nation states, a coyot@er which he claims has been strengthened
due to transformation of new communication techgi@e in our society (Castells 2012, p. 4). He
explains how the action of social movements istedlato communication networks, and he
conceptualizes our society as a network societyst@lla 2012, p. 4). Together with Sasha
Costanza-Chock (2013), Castells also argues fooppertunity of communication networks for the

creation of local and global networking

The Counter-power Relationship Between State and Social Actors

Castells is basing his hypotheses on a theory wkpoelationship between state and social actors.
The power of the state and institutions referseorhonopoly of violence by the control of the state
and the power of social actors is referring to tomstruction of meaning in people’s minds
(Castells 2012, p. 5). The counter-power to thegrant the state is to be understood as the capacity
of social actors to challenge this power for thaiml of representation of their own values and
interests (Castells 2012, p.Sfastells claims, that the construction of meanmpgeoples’ minds is

a more decisive and a more stable source of powar the power of the state; hence the way
people think determines the fate of the institigionorms and values on which societies are
organized. The will of those in control of the ihgions of society, on the other hand, are being
imposed by the state’s monopoly and capacity tooese violence. He backs up his argumentation
stating that torturing bodies is less effectiventlshaping minds, hence system will change if the

way people think is contradictive to laws and regohs (Castells 2012, p.5).
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Communication Networks

Castells explains that the meaning in peoples’ sisdconstructed by the human interaction with
their natural and social environment, by networkii@astells 2012, p. 6). He states that this
networking is operated by the act of communicatgince this is the process of sharing meaning
through the exchange of information. Production meaning happens through socialized
communication, which exists in the public realm @&y interpersonal communication. Each
individual human mind constructs its own meaningriigrpreting the communicated materials on
its own terms, but this mental processing is comaitd by the communication environment. The
transformation of the communication environmentnttdirectly affects the forms of meaning

construction and therefore the production of pore&tionships (Castells 2012, p. 6).

Castells then describes a fundamental change imdhemunication environment in
recent years. He refers to the rise of what hes ¢allass self-communication”, which is the use of
internet and wireless networks as platforms oftdigitommunication (Castells 2012, p.6). It is this
mass self-communication that provides the techncdbgplatform for the construction of the
autonomy of the social actor. This mass self-comoation is based on horizontal networks of
interactive communication and is, according to €l&stdifficult to control by governments and
corporations (Castells 2012, p. 7).

It is "mass-communication” because of the poss$ibiif processing messages from
many-to-many, with the potential of reaching a mplittity of receivers and of connecting to
“endless” networks that transmit information logalbr around the world. It is “Self-
communication” because of the production of the sage that is autonomously decided by the
sender, the designation of the receiver is seHfetieid and the retrieval of messages from the
networks of communication is self-selected (Cast2012, p. 6).

Castells elaborates further on why social actorseot to each other and why this
“connection” is important, as he explains the arigf social movements, based on a psychological
explanatiofi Social movements are emotional movements, whiomdtions start with an emotion,
that is transformed into action. For a social mogetio form, Castells explains that the “emotional
activation of individuals” must connect to othediwiduals, which requires a communication
process where the individuals share their expeeemith one another. For the communication

process to operate, there are two requirementsni@og resonance between the senders and

® Inspired by the theory of affective intelligencert Neuman, W.R. et. al. (2007).
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receivers, and an effective communication chanflee empathy in the communication process is
determined by experiences similar to those thaivaistd the original emotional outburst (Castells
2012, p.14). This means that if many individualsel fdhumiliated, ignored, exploited or

misrepresented, they are ready to take actionpo@s as they overcome their fear with anger. The
latter as a result of learning about an inciderftesed by someone with whom they identify

(Castells 2012, p. 15). This identification is betachieved by sharing feelings and by creating
some sort of “togetherness” which is created in phecess of communication. Castells states
further that the faster, and more interactive thec@ss of communication is, the more likely the
formation of a process of collective action beconsexl this is accumulated by enthusiasm and
hope. Digital networks of horizontal communicati@me the fastest and most autonomous
interactive reprogrammable and self-expanding me&dreemmunication. And the more interactive

and self-configurable communication is, the lesardrchical is the organization and the more
participatory is the movement (Castells 2012, p).. 16creates a strong counter-power to the
domination of institutions (Castells 2012, p. 228)d it is useful for coordination and organization

and horizontal communication (Castells 2012, p.)229

It should probably be noted that Castells clains the use of internet and mobile
communication is essential for social movementsivoeking, but it should also include other
forms of networking online and offline, as well pse-existing social networks and networks
formed during the actions of the movement. The aoagiovements also need to occupy urban
spaces outside the virtual world due to the synshmkeanings of occupying meaningful spaces and

buildings, and the symbolic meaning of reclaimihg tity for its citizens (Castells 2012, p. 222).

The Network Society

According to Castells, global financial, and mukidmia networks are intimately linked in a meta-
network that holds extraordinary power. But thistaneetwork is itself dependent on other major
networks, such as for instance the political nekwahe cultural production network, the
military/security network, and the global network production and application of science,
technology and knowledge management. These netvariage in strategies of partnership and
competition, and they all share a common intenskich is to control and define the rules and
norms of society through a political system thatmarily responds to their interests and values
(Castells 2012, p. 8). Yet as mentioned earliestélls argue that the communication networks
process the construction of meaning on which paekes. Actors of social change are able to get
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decisive influence by using mechanisms of poweringakthat correspond to the forms and
processes of power in the network society. Theyhi® by engaging in the production of mass
media messages, and by developing autonomous retvabrhorizontal communication. Social
movements are the producers of new values and goalsd which the institutions of society are

transformed to represent by creating new normsgaroze social life (Castells 2012, p. 9-10).

Local and Global Networking

Manuel Castells (2012) and Sasha Costanza-ChodB)2ibth argue that it is possible to create
local but also global networks, and affect the ageof other media and actors worldwide. This is
because of the “new media opportunity structuredt timakes it possible to organize and create
togetherness (Costanza-Chock 2013, p. 99). Sadiatsaare local but they are also global, because
they are connected throughout the world, where tleyrn and get inspired from others’
experiences. Seeing and listening to protests @kseyfor instance by the means of image-sharing,
inspires mobilization because it triggers hopeplossible change (Castells 2012, p. 222).

Human Rights Education and Capacity Building

In relation to my chosen case, and the communicadind teaching method of Human Rights at
Plataforma Global in El Salvador, | see a linkhe theory of Paulo Freire (20080d his theory of
“liberation education”. He presents a critical pgolgy which is meant to help students to challenge
the domination, believes and practices of socib& ts oppressing them (Freire 2009, p. 164). |
would also like to include Felisa Tibbitts (2002)she introduces three approaches to contemporary
human rights educatiopractice, which can help me further to clarify tineman rights education

practice of Plataforma Global in El Salvador.

Freire and “Liberation Education”

Freire is argues that to empower an oppressed graumf oppression, we have to rethink the
whole relationship between students and teachegsisttritical to the division of teacher and
student, where the teacher is seen as an authamiythe one who holds knowledge, teaches, talks,
uses discipline, makes the decisions. The studentt)e other hand, are seen as the once who are
taught, lack knowledge, have to listen, have taliseiplined, have to comply with the teachers’

decisions, and they are seen as objects of theitgaprocess. This concept of education, which is
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related to the traditional teaching method andesttxteacher relationship, is what Freire calls “the
banking concept of education” (Freire 2009, p. 164)

He argues that liberation education can only beessful if the old contradictionary
teaching method and polarization between teachgrstudent are being “reconciled” so that both

persons are “simultaneously teachers and studémisire 2009, p. 164).

Freire argues that the old “banking method” re8ebie oppressive society as a whole,
and the more the students work at “storing the siégpentrusted to them, the less they develop the
critical consciousness which would result from thatervention in the world as transformers of
that world” (Freire 2009, p. 165), and that “th@dieer’s thinking is authenticated only by the
authenticity of the student’s thinking” (Freire Z)0p. 167). Problem-posing education, as an
opposite of banking education, involves “a constanveiling of reality”, and “strives for the
emergence®f consciousness armuditical interventionin reality” (Freire 2009, p. 170). Students will
feel increasingly challenged and obliged to responchallenge, if they are increasingly posed with
problems relating to themselves and the world (Er@009, p. 170). It is exactly through this
problem-posing education that people develop thewer to perceivethe way they exign the
world with whichandin which they find themselves” (Freire 2009, p. 171). Fraioncludes that
problem-posing education can never serve the opprebecause this approach is permitting the

oppressed to begin with the question “why?” (Freeé9, p. 173).

Three Approaches for Human Rights Education

In her arcticleUnderstanding what we do: Emerging models for HuRaghts Educatior{2002)
Felisa Tibbitts illustrates three models, whichresgnt an idealized framework for understanding
contemporary human rights education practice Alvareness and Value Modéhe Accountability
Model and theTransformational ModelTibbitts 2002, p. 158). Her three models can hekp
further, to clarify the human rights education &dtBforma Global in El Salvador.

Tibbitts argues that for a society to better embldsnan rights principles, education
about human rights implies education leading towadvocacy. In terms of bringing about social
change, human rights education needs to be stratlgdesigned to reach and support individuals
and groups, who can work towards these goals icifspsocial change frameworks.
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Model 1: The Values and Awareness Model

Through this model, educators search to transmaib#sic knowledge of human rights issues and to
foster its integration into public values. This aly involves public education awareness
campaigns, and is often found in school currichit tnclude human rights, meaning that the target
group for this model would be school students. @fthkis is linked up with fundamental democratic
values and practices (Tibbitts 1994, cited in Titsh2002, p. 163). The aim when using this model
is to work towards a world that respects humantsigirough an awareness of, and commitment to,
the normative goals laid out in the UDHR and otkey documents (Tibbitts 2002, p. 163he
implicit strategy of using this model is that masgport for human rights will continue to put
pressure upon authorities to protect human righitss approach would typically foster what she
calls “critical thinking” among learners and thdli#pto apply the human rights framework when

analyzing policy issues (Tibbitts 2002, pp.163-164)

Model 2: The Accountability Model

The second model is thiccountability Modelwhere the target group is learners, who already
directly or indirectly are associated with the “gauatee of human rights” through their professional
roles (Tibbitts 2002, p. 165). Learners in thisugravill be involved in the protection of individual
and group rights. The education for these targeums focus on the ways in which their
professional responsibilities involves either theect monitoring of human rights violations and
advocating with the “necessary authorities”, oiingkspecial care to protect the rights of peopte fo
whom they have some responsibility (Tibbitts 20p2165). The focus on violation of rights is
therefore seen as a part of their work. Programasfil under this model or approach are trainings
of community and human rights activists on techagor monitoring and documenting human
rights abuses and procedures for registration ahptaints with the proper national and
international bodies. Examples of these target ggarwould also be lawyers, prosecutors, judges,
police officers and the military, social service na@rs, health workers, journalists “and other
members of the media” (Tibbitts 2002, p. 163). Byng this model, it is not a goal to make
personal change, but it is given that social chasgeecessary. Yet this has to be realized by

identifying community-based national and regiomagéts for reform.

Model 3: The Transformational Model
The third and last model, théransformational Modelis meant for the empowerment of the

individual to recognize human rights abuses armmbtomit to their prevention. The target group can
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be individuals but also whole communities. With tise of “pedagogic techniques” it is the purpose
to include self-reflection (Tibbitts, 2002, p.168Yith this model, it is assumed that the learnex ha
personal experience with human rights abuses (ureet pre-recognized), and therefore the target
group is pre-disposed to be promoters of humansgighpart from human rights, the focus may

also include leadership development, conflict-reBoh training, vocational training, work and

informal fellowship (Tibbitts 2002, p.166). This ol can be found in for instance refugee camps,
in post-conflict societies, with victims of domeséibuse, in groups dealing with poor people and in

some cases school settings (Tibbitts 2002, p. 166).

Critiques of Digital Media in Capacity Building

Recent time has shown that digital media has playednportant role in the formation of groups
dedicated to social change (LaRiviere et al. 2@12,1), but there has also been some critique of
the use of digital media for activism. Two studpmsnt out weaknesseshallenges and barriers
with the use of digital media for social changejcolh find interesting in regard to the context of

my chosen case.

Weaknesses in Digital Media for Activism

In the articleProtest: Critical Lessons of Using Digital Mediar fSocial ChangeKristin LaRiviere

and her colleagues point out critiques when comisigestrengths and weaknesses of digital media
in the organization of student activisithey point out that digital networking can leadp@ssive
activism, and cause loose and less collective mewgsxilheir study is made with the purpose of
creating better learning opportunities, and to iowereducators for the advisement and assisting of
students (LaRiviere et al. 2012, p. 11).

In their study, they acknowledge that digital n@eds an inexpensive, vast and
instantaneous network to gather groups of peergfwirevious generations had to work extremely
hard to build). It is a low cost tool for organigirbut they see it as very likely that there wal &
relatively low commitment of participation amongsie participants in such groups. The low
commitment can be seen in digital media when “dligkyour suppoft, and this makes it likely

that many participants will not learn the detaifstlee issues they protest, or the nature of the

’ See the section Il Conceptual Clarifications.
8 For instance on facebook, where you can clicke™ito a given post in form of a statement, imaiye étc.
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organizational system they seek to change (LaRiyi€r et al. 2012, p. 12). This passive activism
is by some referred to as “clicktivism” (Morozov(@) cited in Hepburn 2013). The study points
out that the horizontal structure of communicatiteads to a poor long-term gathering point, and
little guidance from those who might have been dablémprove the movement (LaRiviere et al.

2012, p. 14). They argue that although this mightelmpowering for the individual, this easy
entrance for members to join and leave a site lackepportunity for more formal involvement,

and in the end, it causes internet-based moventerits loose and less collective (LaRiviere et al.
2012, p. 14).

In the conclusion they stress, that Social Mediao substitute for true knowledge
building about the root causes of problems or surof power, and that educators have the
responsibility to help students “wield” social madas a tool that educates, strengthens
commitments, and contributes to social change (LieRi et al. 2012, p.16).

Barriers to Transnational Communication and Capacity Building

In the journal articl& ransnational Networking and Capacity Building fdommunication Activism
(2012) Laura Stein and colleagues likewise point aunumber of barriers to transnational
communication and capacity building. They identiiynensions of Castells’ networking process,
which they claim requires further development @bekation with special focus on the critical role
played by local agents in transnational networkimgeir study focuses on the processes and

tensions involved in developing the communicatiapacity of social movement actors.

They base their study on the fil&0 tactics for turning information into actioh
which was designed by an NGO named Tactical Fedmat seeks to “advance the skills, tools and
techniques” employed by rights advocaiesthe global soutf (Stein et al. 2012). The study claims,
that the film10 tacticsoffers an insight into the processes and challemgesved in attempts to
increase communication capacity and counter-pbwef social movement actors through the
strategic use of digital media networks. The films to frame information and communication

technology-use as a mean to local “rights advoté&besctivism (Stein et al. 2012).

° See section Il Conceptual Clarifications.

19 See Stein et al. (2012) for more information atibatfilm.

™ For more information on Tactical Tech, see Steéial 2012, footnote 4.

12| atin America and the Caribbean are included is ¢htegory (See Stein et al. 2012).
13 Stein et al. are refers to Castells concept ofitarpower.

35



However, the film itself though, Stein et al. explaalso points out some challenges
and barriers of digital network use for rights acles, which is what | find interesting in regatals
this project. The challenges include “lack of cohtrsecurity, anonymity, and privacy on
commercial platforms and the potential loss of asde the network” (Stein et al. 2012). The film
illustrates the drawback on using facebook to ndilAn example is given regarding lesbian, gay,
bisexual and transgender rights advocates in Lahambo use facebook to advertise their website
but not to build network, as a membership on faokhwould expose members’ sexual orientations.
The film also points out that while online commuation can attract attention from mainstream
media, it can also put both rights advocates aatihws of rights abuses at greater risk of repressio
(Stein et al. 2012). It also warns those interestedecording and exposing rights abuses, as
previous experienc&has shown that this can lead to arrest and jatiesees for those uploading,
and it stresses that human rights victims shoulddresulted and offered that their voice or image
can be disguised before they are interviewed apdsed in digital media. Moreover the film warns
rights advocates that they are continually at oSkaving their access to digital networks cuthmff

repressive governments (Stein et al. 2012).

Stein et al. also mention several barriers in tttea implementations of the tactics.
The barriers mentioned show the challenges involwvedleveloping communication capacity
transitionally, and in connecting the local and ¢hebal. The barriers are related to lack of time,
technical support, computer equipment and inteaceess. Further barriers was language, lack of

local relevance, and doubts about local application

Stein et al. thereby concludes in their study thaining successful transnational
communication may require multiple local agentspvelan anticipate and respond to the different
needs dependent on local contexts. This includeslifferences in language, skills and knowledge,

technological access as well as cultural, socidloiitical realities (Stein et al. 2012).

Side Effects of “Internet Freedom”

Finally, I would like to include Evgeny Morozowho is very skeptical about the use of digital
media for the promotion of democracy. He emphasizbkat he calls the “downside of online
communication” (Morozov 2011, p. xiii) with a spatfocus on “the power of non-state actors”

14 Referring to the “Saffron Revolution” in Burma €8t et al. 2012).
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(Morozov 2011, p. 256). INet Delusion: The Dark Side of Internet Freedbm|js critical to those
pointing out that information and communicationhieslogies are crucial in the promotion of

democracy, and “lethal” to repressive regimes (Moxo2011, p. xii).

The Downside of Online Communication

The “downside” he refers to is what internet-opsiteiare neglecting: Social control by the use of
surveillance and sophisticated internet censorghgpower of intermediaries such as Google and
facebook and the threat of non-state actors, wh® dther agendas than that of promoting

democracy (Morozov 2011, p. Xiv-xvi).

Morozov stresses that internet is taking a greavdée in the politics of both
authoritarianand democratic states, and in many contexts, it dgtieahpowers the strong and
“disempowers” the weak (Morozov 2011, p. xvii). fa@rmore, digital media might not dissolve
our national, cultural and religious differencest Instead, accentuate them (Morozov 2011, p.
247). Different countries require different combioas of politics, and some of them are aimed at
countering for instance the influence of religion ather cultural forces, and some of them at
amplifying their influence, and also in this waetimternet can set the agenda (Morozov 2011, p.
248). The empowerment gained from easy networkinguigh the internet can also be reached by
those who do not have a democratic point of view have different aims. Militant and violent
groups can for instance also use networking for th&e-over plans (Morozov 2011, p. 252). The
problem, he states, is that western society betgaguiest for internet freedom based on the cyber-
utopian assumption that more connections and meteanks lead to more freedom and democracy
(Morozov 2011, p. 253). He reminds us that the agbirostitution and youth gangs are social
networks too. He points out that engaged civicvégtialso gives capacity to harmful activities in
the name of democracy, hence neo-Nazis, pedopdmiéggenocidal maniacs also have grown due
to the internet (Morozov 2011, p. 254). Actuallyyilcinvolvement may also be linked to

undemocratic outcomes in state and society (Mor@od\, p. 255).

The Power of Non-state Actors

According to Morozov, one major problem with a netiwed society is that it also has given power
to those who oppose the process of democratizéiborexample the church, former communists or
political movements). Seen from a democratic pextspe— or a “western perspective” - the new
networked threats to democracy are now perhaps dergerous than the once in the past, as it is

no longer obvious what has to be done, since thgjeedeof danger is not clear (Morozov 2011, p.
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256). In fact, Morozov is very critical to the deonacy promoting aspect of digital media, and he
claims that many of the opportunities created iratMhe calls “free-for-all anonymous Internet

culture” have been creatively exploited by peopled anetworks that undermine democracy
(Morozov 2011, p. 256). He gives an example of erigangs in Mexico that also use the digital
networks; they use YouTube as a tool to dissemiiatent videos and to spread fear, and they go
through social networking sites looking for perdashetails of people to kidnap (Morozov 2011, p.

257).

Futhermore, Morozov points out, that social netwaglcan help the spread of fear, as
exemplified by an event 2010, where a series a&fefalarm facebook messages paralyzed life in
Cuernavaca, a popular resort, as rumors spreadyahg-war that was going on outside the resort.
Another example of 2010, regarding fights betwearslvhs and Christians in the Nigerian city of
Jos, where hate-messages was spread leading talmar800 people being killed (Morozov 2011,
p. 258).

Rethinking “Power”

Important for the discussion of digital and socradia for social change and the spread of human
rights, is the different view-points on power-reaships between the public and state/institutional
powers that should have emerged with the “new dppay structure” or “new digital age” that the
different authors refers to. Ulrich Beck (2005) avidnuel Castells (2009) are both emphasizing the
“power of global society”, where democratic legiéiay is the base of power. Evgeny Morozov
(2011), on the other hand, questions the democnagicies in the process of globalized
communication. Antonio Gramsci (2002) proposes lagrotoncept of ideological hegemony which

explains power relations in society.

Power of Global Society

| would like go back to Ulrich Beck’s concept oktmeta-power game of global politics, where he
suggests a new concept of power transformationsk(B605, p. xi-xii). He argued that this meta-
power game of global politics that goes beyondsta¢ée parliamentary constitution seems to have
created a new global arena, where “the thinking actthg people worldwide” play a crucial role
(Beck 2005, p. 237). A global civil society andlalml public space have emerged by the force of
public opinion, which forms the counter-power te fiower of global business corporations and the
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power of state politics. This global civil societgd public space, is the power of networks of actor
such as human rights movements and advocates, mjby #ne power of public awareness rising
and democratic legitimacy (Beck 2005, p. 237). ¢tiscept of power, and especially the concept of
counter-power that happens through this transfaomatf economical, social and national politics,
is similar to the one of Castells’ iBommunication Powe(2009) Castells claims that power
relationships are framed by the domination of tosbns, but this can be challenged by different
“actors”. These actors can be collective actorgaoizations, institutions and networks or others,
who express the action of human actors, which advieaye the possibilities to resist or question the
current power relationships of these institutio@agtells 2009, p. 14-15). The state depends on
three sources of power: the sovereign power to seadaws, issue commands and hold together
people and territory. It concentrates this powerskape minds, recently through educational
systems and communication (Mulgan 2007, cited ist€ls 2009, p. 16). But the state’s capacity to
act depends on the social structures under whielstite operates. The decisive source of power
that makes knowledge and thoughts and creates huomeaning is the rise of the network society
that goes beyond the state borders in its glokalores and communication (Castells 2009, p. 16).

Beck and Castells both refer to a “global socigigeck 2005, p. 237) or “global
networks society” (Castells 2009, p.19) or evetiZens of the world” (Castells 2009, p. 50), which
in both concepts enjoy a great deal of counter-paavéhe state, based on democratic legitimacy.

Anti-democratic Values

Evgeny Morozov is agreeing on the fact that if thiernet breaks down institutional barriers, it
does not necessarily lead to increased democrastyriitng toThe Dark Side of Internet Freedom
(2011), he argues that especially with the moviagdérs of institutional power, we are in need of
strong institutions and governments to preserveetiom” (Morozov 2011, p. 261). He points out
that antidemocratic forces including extremistsjamalists and former elites have gained a new
platform to mobilize too. He is thereby argues ttihe information revolution will weaken the
nation state”, but not necessarily with democratimsequences (Morozov 2011, p. 261). He
explains that the internet empowers and amplifeesnany forces “that impinge on citizen’s rights
and hurt various minorities”, and this is likely tesult in more aggressive public demands for a
stronger state to protect citizens from the “lawtess” of cyberspace (Morozov 2011, p. 264). He
states that the excitement of the internet derifresn the fact that people confuse the

democratization of access to tools with the dent@aton of society (Morozov 2011, p. 264).
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Morozov thereby also supports of the concept olufter-power”, in regards to the
internet and new communication platforms, but waxgainst thinking, that this power is based in

democratic values and ideas.

Power Relations and Ideology

In Gramsci’'s concept of power, ideology is closedlated to the power relationships in society and
to how the “ruling class” is ruling. Ideology refeto a system of ideas and beltafsand it
legitimizes the different power relations that greuhold within a society and distorts the real

situation that people find themselves in (Burkeq,2®05, p. 3).

In society, a system of values, attitudes, bebefd morals has the effect of supporting
the status quo in power relations. This is calleddmony by Gramsci, and means an organizing
principle that is diffused into every area of daliie. Through the population, this hegemony
becomes a kind of “common sense”, so that the pbylby, culture and morality of the ruling elite
come to appear as the natural order of things (Bd@y6, cited in Burke 1999, 2005, p. 2). If
hegemony results from an ideological bond betwbierrulers and the ruled, a strategy is needed to
break this bond, to build up a “counter-hegemorythat of the ruling class (Burke 1999, 2005, p.
2). A structural and ideological change is necgsgahe masses of the people have to reach to a
consciousness that allows them to question thditigagd and economical masters’ right to rule.
Popular consensus in civil society has to be chgéld, and this should happen through informal

education.

First of all, mass patrticipation is needed for trgpcounter-hegemony in society.
According to Gramsci “intellectuals” play a majarle in this change. Intellectuals are not only
meant as academics or people engaged in sciergggarch. According to Gramsci all men are

intellectuals hence non-intellectuals do not ef&tamsci & Buttigieg 2002, p. 82).

Gramsci differentiates between two kinds of intlals: The organic intellectual and
the traditional intellectual. Traditional intelleetls are those who see themselves as autonomous
and independent of the dominant social group, aedegarded as such by the population. They
seem autonomous and independent, but in realitydhe allied to and assisting the ruling group in
society. The organic intellectuals are “produceytibe educational system to perform a function

!> shared ideas or beliefs which serve to justifyitiierests of dominant groups (Giddens 1997, p, 68&d in Burke
1999, 2005).
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for the dominant social group in society, and “gsoovganically” with this group. It is through the
organic intellectuals that the ruling class maiméats hegemony of common sense over the rest of
society; the system of values, attitudes, beliefd morality has the effect of supporting the status
guo in power relations (Burke 1999, 2005, p. 3).
To overthrow a system by the use of counter-heggiroaditional intellectuals need

to support the revolutionary cause, but the worlsfegss movement should also produce its own
organic intellectuals. The ideological strugglestaial change is not limited to consciousnessgisin
but must aim at consciousness transformation. Taimot be imposed on people but must arise

from their actual working lives (Burke 1999, 20@54).

The role of the educator links up with the roletlod intellectual. The educators must
work successfully with local community, and thew&a commitment to that neighborhood, and
must develop relationships with the people theykweith (the intellectuals), and their purpose is
not necessarily individual advancement, but humafi-being as a whole (Smith 1994, cited in
Burke 1999, 2005, p. 4).

Gramsci’s approach to education is inclusive inwlagy that no human activity from
which ever form of intellectual can be excludedeBwne carries out some form of intellectual
activity and participates in a particular conceptas the world, and therefore contributes to sustai
a conception of the world, or to modify it (Grams&iButtigieg 2002, p. 82). This means that
everyone can contribute with a new way of thinkiagd thereby create a new “common sense”,
and finally contribute to the counter-hegemony thét overthrow the rulers and create a new

ideology of how to run society.
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Chapter 6: Analysis

In the following analysis, | wish to explain how rhan rights and social change is being
communicated in my case study, and how social mpldigs a role in this. | will start with an

analysis of the human rights education and theagpbuilding. Then | will see how social media
is included in the curriculum, and the learninggass of this. Finally | will point out where | see

strengths and weaknesses in using social mediaoad im capacity building.

Human Rights Education & Capacity Building at Plataforma Global
In order to clarify the kind of human rights educatperformed at the platform, | will look at the

teaching methods that the platform uses, as wéts dsiman rights approach.

Methodology and Teaching method

At the platforms in general, the work aims to fifne five concrete goals mentioned in ActionAid
International’s strategy, “People’s Action to Endverty” (appendix 3, pp. 1-6). These goals are
supposed to help ActionAid end poverty and injuesti©Out of these five goals, number two, three

and five are especially relevant in the case afaRdlana Global:

1. Promote sustainable agriculture and control nat@sdurces for people living in poverty.

2. Advance the political influence of people living inpoverty to hold governments and corporations
accountable.

3. Improve the quality of public education for all children and support young people to become drivers of
change towards a poverty-free planet.

4. Build the resilience of people living in poverty ¢onflicts and disasters and respond to disast#hspgople-
centered, right-based alternatives.

5. Ensure that women and girls can break the cycle gfoverty and violence, build economic alternatives
and claim control over their bodies.

(appendix 3, pp. 1-6).
As also shown in the case description, the platboane known for their participatory methods and
tools in their trainings to encourage individualsréalize their potentials as social change makers.
Using these participatory methods, the platformsaim enable people to engage in social and
political change though involvement in campaigmsja movements and social business solutions,
etc. (appendix 4). The approach to accomplish thission is through the three dimensions
previously mentioned: Empowerment, solidarity amdigy/campaign work. This is supposed to
include training of poor and marginalized peopleyéb the capacity to analyze and address unjust

power relations, to take joint action and to demagkls (appendix 2, p. 8).
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Empowerment as an Important Dimension

One of the experienced trainers at Plataforma Gleb3alvador, Araceli Argueta, explains;

They [the platforms] give tools to youth to empowvieemselves instead of being for the rest of the
world to come and fix it. [...] the platform is noiving money, it is giving youth it's tools for gety

the knowledge and attitude to understand what iisggon in their reality, and [the problems] thag ar
coming from the system and the structures [...].

(appendix 6, p. 2).

The tools Araceli is talking about is refer to fostance the ability to analyze human rights; “[...]
like the tools we use, ehm we analyze rights, veeveeat is going on in deep in the right, we also
argue what people can do, also [...] who is partionggin this right and how we can include the
vision in the world [...]” (appendix 6, p. 4). Accong) to Araceli, most of the “human rights” dealt
with at the platform come from the UDHR, but thésoaconsider other rights that are not written in
specific laws, such as the right to water (appeldig. 4). About “reality” Araceli explains further
that many people do not understand the system iohwthey are living, and that the cause of the
problems is often to be found in the system andsitactures. As an example she refers to
“educational problems”, assumable because not budgyin El Salvador has equal access to
education. She explains that the platform is hglgeople to understand the system and to realize
what they can do as individuals and as groupsdght fior changes. Araceli does not elaborate
further on “system and the structures”, but if adasng goal number two, she might refer to
“‘governments and corporations” as well as the jealitsystem. The latter is based on the
description in the Concept Paper, where it is emittlf we want to challenge today’s unequal
power structures, we need to be conscious aboubwarrole as citizens, we need to be able to
analyze political realities [...]” (appendix 4, p.. #Yhen stating that many people do not understand
the system in which they live, with “people” shes@singly means “poor and marginalized people”
or “women and youth” who are “living in poverty aigustice” as the programs of ActionAid are
targeted at these people, as previously stated.

When you realize that it's the system, the one malahem, that is creating this kind of problemsy yo

become to [...] aware at least about something anenwlou know that there are organizations and

initiatives that are struggling with these things][that they are trying to make changes, they want
join. And that’s the change. You get motivatedripose change [...].

(appendix 6, p. 2).

Taking Araceli’'s explanation into account, it isicial to inform the target group (the participants)

of the cause of the social problems that they acang in their daily lives, of how the system works
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and what initiatives you can take to change sociaty well as giving them the “attitude” by
motivating them to impose change. “I think that git@form is creating a change in people’s minds,
like change to development,” Araceli explains (appe 6, p. 2). Information and motivation for
attitude change and giving tools to dealing withmlan rights must thereby lie within the

“‘empowerment” that the platform points out as apantant dimension in their mission.

Participatory Methods

Another important part of the training is the u$earticipatory methods to “encourage individuals
to realize their potentials as social change méak@spendix 4, p. 1). Araceli explains that the
methodology they use is a mixture of different gapand one of them is what she calls “theory of
change”. The main idea is that nobody has to waitthings to happen” but should “go and change
in reality by acting on the theory” (appendix 6,2). She explains that this is based on the method
called “the traditional way, where you learn” blgaathe idea of activism (appendix 6, p. 2). About

participation, also as an important part of thehudblogy, Araceli explains;

[...] we don’'t want people just to sit, we know tlatot of knowledge is going on in the mind of the
people, we want people to participate and briniipéotable this information that they have [...].

(appendix 6, p. 2).

These participatory methods that are an importanésion of the Platform’s methods, are to be in
line with Freire and his principles of liberatioduzation, as he suggests an alternative teaching
method that includes a more equal teacher-studdatianship, where both are “simultaneously
teachers and students” (Freire 2009, p. 164). Agd-is states; “Yet, only through communication
can human life hold meaning. The teacher’s thinkinguthenticated only by the authenticity of the
student’s thinking.” (Freire 2009, p. 167). Thisnet only to be seen as a way of making the
participants pay attention by including them in thgcussions, but more importantly to respect the
students, and use their knowledge and life expegies valid knowledge and a part of the learning
process. The trainers have to encourage critigakitig as well as the creative potential of the
students. As Freire (2009, p. 166) states:

[...] her efforts must be coincide with those of Btudents to engage in critical thinking and thesq
for mutual humanization. His efforts must be imbwéth a profound trust in people and their creative
power. To achieve this, they must be partnersetthdents in their relations with them.

This also aligns with those principles mentionedthe concept paper, which states why the

platform is working with young people:
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* The potential of young people is frequently ignoogdundermined and young people’s voices are
often neglected.

* Young people are often at the forefront of socral political change.

e Young people have enormous capacity, energy aradiitg.

« Young people will generate their own ideas, campaignd movements to address needs in their
community when given the space, tools and oppdstaaido so.

(appendix 4, p. 2-3).
Leonardo Madriz from Costa Rica, who participatedhie social media course held at Plataforma

Global in September 2013, confirms that the teaclard students were working together in a

partnership;

[...] they didn't call themselves teachers, we waiens, [...] we were not like in university you
know, that the teacher knows more, and he’s ontiimguknowledge into you, no, we were like sharing
and shaping a new world [...].

(appendix 8, p. 5).

As previously shown, Freire is argues that the“b&hking concept of education” where the teacher
just gives information to the students is reflegtan oppressive society as a whole. The more the
students work at “storing the deposits entrustedthiem, the less they develop the critical
consciousness which would result from their intaten in the world as transformers of that
world” (Freire 2009, p. 165). Freire also stresbed the “oppressed” are not people living outside
society, but have always been inside the structurd,that the solution is not to integrate thero int
this structure (of “oppression”) but to transforhe tstructure. Yet, you cannot do this by using the
banking-method of education, as this method willanemake students critically consider reality
(Freire 2009, p. 165).

The participatory methods seem also to be a panbef the trainers speak about the
student-teacher relationship. This can be seerugirany interviews with Araceli and the other
trainer Brenda (appendices 6 and 7), and throughmhterial from MS ActionAid, ActionAid
International and the global platforms (appendze3 and 4) on how the teachers are spoken of as

“trainers” or “facilitators”, the students as “paipants” and the lectures as “workshops”.

Theory, Practice and Problem-posing Education

Furthermore, the “change creation of people’s niindad the “motivation and attitude change”
that lies within the mentioned definition of empoment, are also in line with Freire’s theory of
liberation education and problem-posing educatknei(e 2009, p. 170). As Freire states, students
will feel increasingly challenged and obliged tepend to challenges, if they are posed problems
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relating to themselves and the world (Freire 2@09,70). He claims that it is exactly through this
problem-posing education, that people develop thewer to perceivethe way they exish the
world with whichandin whichthey find themselves” (Freire 2009, p. 171). Téas be related to
the “creativity and social imagination” which alsoan important part of the methods being used at
the platform (appendix 4, p. 4). Araceli explaiffs;.] you just imagine different solutions with
different ways, and you start seeing the thingsnfim new angle and start from different angles”
(appendix 6, p. 3). It is stated in the platformashcept paper that “We will push your mind to go
wandering, imagining alternative ways to make docienge. Ways that will break the norms”
(appendix 4, p. 4). “Alternative ways” must theffiereto ways of social change that goes beyond
traditional political channels, hence the platfasnstrategy of activism, which includes “political
change making by getting involved in campaignsiaanovements, social business solutions etc.”
(appendix 4, p. 1). This means that not only aeestindents shown different problems, they are also

encouraged to come up with solutions of the altera&ind.

Brenda, who has been working at the platform fes kan a year, explains;

[...] we don't just give theory. We give a small pgeof theory and then we give put them to practice
that theory in the classroom or during the workshoflso, we go outside the platform to put in
practice what they have learned and also all tleviedge that they had from outside, that they bring
with them.

(appendix 7, p. 2).
Brenda implies that the participatory methods lighim the whole methodology and the trainings
which take place at the platform. Like Araceli, Bda points out the mixture of theory and practice,
and also the mixture of information from the tragand knowledge gained through the students
own experiences. This is also stated as one opriheiples in the concept paper of the platforms
called “Learning by Doing”:

By linking your real life experiences to the topisd by practicing what you learn in real life the

concept of learning will take a whole new dimension

(appendix 4, p. 4)
Brenda gives an example of a platform course abextial harassment against women, where the
participants went out and made a festival in tlalldown to show the problem to the people who

live there. Here they both spoke about the proldetrthey also showed how to solve it:

So you put the participants to think about the fEoband also to think about the solutions. [...] het
just to go out and have a sign or to go and screbatever they want, what they have in mind, so it's
like, okay you have show up a problem, but you gise solutions.
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(appendix 7, p. 3).
This means that what the participants learn is lganto practice and they are encouraged to come
up with their own solutions to problems. Also, asadéi states, social media is not enough, you
need to physically go and occupy space:

And then they were put together and use social anaedia tool, but not the main thing for making

changes. You also need to, to go... on the streedanabdvocacy and to [...] do the barriers to try to
propose ideas and to open eyes | think.

(appendix 6, p. 8).
This is in line with Castells’ point, when he clanthat social movements also need to occupy

urban spaces outside the virtual world. The contlmnaof the two spaces, the urban and the
virtual, is where the social movement finds itsomatimy (Castells 2012, p. 222).

For the sake of overview | will place the main gseim small models, which illustrate
Freire’s theory of what is “good” liberation educat (Model A) versus education that reflects
oppressive societies (Model B), and a model thastilates the methodology of Plataforma Global
El Salvador (Model C).
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Model A

(EDUCATION REFLECTING OPPRESSIVE
SOCIETIES

Students

Sit still

Listen

Learn

See the teacher as an authority

Teachers
Create respect
Pass on knowledge

Education practice
Theory based

\

Model C

METHODOLOGY OF PLATAFORMA GLOBAL
EL SALVADOR

Students

Speak out

Share knowledge and experiences
Critical & creative thinking
Suggest solutions

Teachers

Listen & speak

Respect students

Consider knowledge and experiences of
students

Encourage creative & critical thinking

Relate to reality of students

Education practice
Class & field work
Mixture of theory & practice

J

Therefore the platform’s methodology, or at ledst tdea of the training method that includes
“empowerment”, participatory methods, as well asbpgm-posing education, are all in line with
Freire’s liberation education. The question themaims how inclusive the work of the platform is,
speaking of poor, marginalized, women and youtld, lmow “buttom-up” the methods are. | will get

back to this later in my discussion section.

Model B

Students
Speak out
Share experiences & knowledge

Teachers

Listen & Speak

Encourage students to share knowledge &
experiences in a partnership of mutual
respect

Encourage creativity & critical thinking

Education practice
Problem-posing education
Relation to student’s reality



Human Rights Education and Human Rights Approach

| will now clarify what kind of human rights educat are being performed at Plataforma Global in
El Salvador. If believing Tibbitts’ argument that terms of bringing about social change, human
rights education must be strategically designe@&sh and support individuals and groups who can
work towards this goals in specific frameworks @itts 2002,p. 158), then | am interested in
looking at the framework Plataforma Global is warkiwithin with the purpose of getting a better
understanding of the practice of the platform. Tarify in which kind of frame the platform is

working, | will now take a look at some of the mtgdpresented by Tibbitts.

Model 3: The Transformational Model

The Transformational Mode(Tibbitts 2002, p. 166) can be related the worlPlataforma Global.

In the following, | will argue why I find this fraswork model to be most relevant. The model, as
presented in Chapter 5, is written in italfc@nd | will go through the most important poinfstte
model:

The Transformational Model is meant for the empaowest of the individual to recognize human rights
abuses and to commit to their prevention.

At the platform, they claim to always work with arhan rights based approach. Araceli explains
how they apply it in all of their trainings. Thegalyze rights, they see “what is going on in dekp o

the rights”, who does the right concern, and thisgubs what people can do, as well as how they
can include “the vision in the world [...] not onlinking about ourselves but empowering people

by working together and doing changes” (appendix @,).
Brenda similarly explains that;

[...] the human rights approach is to empower thepfgeso they can be sufficient themselves to look
out and say, and claim for the rights, to say,dcatware of that if there is a situation that is smt..
good for their lives, it is not because they deseétror it's not because they have to be like trestause

it is like that, life is like that. No it's like,qu have rights. You have to be empowered and gamait
claim for your rights.

(appendix 7, p. 3).
This means that at the platform, they inform theip@ants about the fact that they have human
rights which they can act upon by “claiming themhereby the training or education can be argued

to be for the empowerment of individual to recognimuman rights abuses and to commit to their

prevention.

18| am quoting the models as they are presentedapt@r 5. The italics are not indicating direcatitins of the author.
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The target group can be individuals but also whradenmunities.

In regard of the target group, the programs of @y of MS ActionAid and ActionAid
International targets “poor and excluded peopl&orhen and youth” who are “living in poverty
and injustice” (appendix 2, p. 10). Therefore trenings and human rights education may very
well be targeted at individuals. In the platforoncept paper though, it is stated that the trasing
are especially designed for youth activists andides engaged in social movements and civil
society organizations (Appendix 4, p. 3). Additibjpadecision makers such as politicians and the
general population are target groups in campaidfelémfolkeligt Samvirke 2014c), but these
must be seen as a secondary target group, althbisgis not clearly statedAs a concrete example,
my questionnaire survey (appendix 9) which involi&dparticipants of the social media course of
2013, shows that everybody except for two pedpéetually are members of either a political
organization, an organization that works with hunngiits or another NGO (appendix 9, p. 13).
According to Araceli, the participants in this ceeirwere selected on the criteria that had to come
from organizations and be working actively in thesganizations, and also that these organizations
wanted to include social media as a tool for chafge individual person was also selected on the
basis of what the organization actually works watlat the motivation of the individual was, what
the person think about activism etc. (appendix. @)pOn the basis of this, the target group igonl
partly or indirectly in line with the target growgg Model 3.The actual target group seems to be
representatives from organizations, and this isemorline with Model 2: Accountability Model
(Tibbitts 2002, p. 165). IMModel 2 the target group should be learners, who throtigr
professional roles already are directly or indiseessociated with the “guarantee of human rights”
(Tibbitts 2002, p. 165). Looking at the survey,di2 of the 13 people who were from organizations
state, that their organizations are working witimlan rights. These organizations work in areas that
the participants themselves describe as the “trgirf youth groups”, “training of vulnerable
groups”, “environmental education to protect natuf® find dead people”, “to make participation
visible for people including women and young”, atwlorking for a general water law, food
sovereignty, anti-mining, which are things thatlaie the fundamental rights of human” [my
translation] (appendix 9, p. 13-14). Some of thgaarzations also work on international levels and

with other national and international organizaticassa participant explains:

" Due to the fact that the course was held in SeptedB13, and the survey was launched frofid@une to % of
July 2014, people might have left their organizaiiothe meantime, which could explain the two geagho stands
out.
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The Civil Coordinator Nicaragua is an organizatiat articulates 300 social organizations from
Nicaragua annually elaborating with the NicaragG@amter for Human Rights on the annual report of
the situation and the progress Human Rights vimtatin Nicaragua. [My translation].

(appendix 9, p. 14).

In Model 2 Accountability Mod€[Tibbitts 2002, p. 165) the assumption is thatl#sners in this
group will be involved in the protection of indiwidl and group rights. The education with these
target groups focuses on ways in which their psofegl responsibilities involve either the direct
monitoring of human rights violations and advoogtimith the “necessary authorities”, or taking
special care to protect the rights of people foomlthey have some responsibility (Tibbitts 2002,
p. 165). The focus on violation of rights is theref seen as a part of their work. Programs thht fal
under this model are training of human rights amehmunity activists on techniques for monitoring
and documenting human rights abuses and procefturesgistration of complaints with the proper
national and international bodies (Tibbitts 20021.§6). Yet, by using this model, it is not a gtwal
make personal change. It is given that social chaagiecessary, but this has to be realized by
identifying community-based national and regioraligéts for reform. Examples to these targets
groups can, according to Tibbits, be lawyers, po&es, judges, police officers and the military,
social service workers, health workers, journalistsd other members of the media” (Tibbitts

2002, p. 165), who are not exactly the target gsafany of the strategies of ActionAid.

Going back taModel 3, the Transformational Modéhe model sounds:

With the use of “pedagogic techniques” it is thegmse to involve self-reflection.

The pedagogic techniques and self-reflection isexidbd in the participatory methods pointed out
earlier, and the “liberation education method” dis.
With this model, it is assumed that the learner p@sonal experience with human rights abuses (pre-

or not pre-recognized), and therefore the targedups are pre-disposed to be promoters of human
rights.

The nine Global Platforms are placed in some ofwibdd’s poorest counties, where ActionAid is
working for sustainability, end of poverty and isfjice (appendix 2, p. 8). According to
ActionAid’s strategy, poverty is a human right \abbn (appendix 2, p.7). In this sense the
participants at the platforms must all be considess having personal experiences with human
rights abuses. In the survey 11 out of 15 answéyres!’ to ever having experienced human rights
abuses (appendix 9, p. 11). When asked what kifiwfan rights abuses, the answers varied from

not having access to basic services, such as edlucahd free healthcare, missing work
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opportunities, or “to have a job that you can workvith dignity” [My translation] (appendix 9, p.
11) — some even call it slavery, especially relatedouth workers, and sexual abuse was also
mentioned. These explanations can all be relatedolations in regards to economic, social and
cultural rights, which all call for social equaliand for the fulfilment of basic human needs. They
address state intervention in the allocation obweses to solve collective problems (Felice 1996,
p.324). As explained earlier (see Chapter 3), tbenemic, social and cultural rights more
specifically express the rights of self-determioati the rights of minorities, the rights of the
underprivileged people to an equal share of thddioresources, the right to physical and mental
health, women'’s rights, the right to developmemcation, paid work, and the right to peace
(United Nations, 2014e).

Some patrticipants also mention the missing rightlémonstrations or “the right to
organize”, and “the police at demonstrations” [manslation] (appendix 9, p. 11) which are related
to civil and political rights or more specificallgrticle 19 in the UDHR, which states that;
"Everyone has the right to freedom of opinion angbression [...]” (Donnelly 2013, p. 263).
Discrimination is also mentioned, which is relatedarticle 1, stating that “all human beings are
born free and equal in dignity and rights.” (Donp&l013, p. 262). One of the participants also
mentions property loss:

| was expelled from my own home by criminal grougfsmy country at gunpoint, unable to take
anything with me, | totally lost my belongings [Mhanslation].

(appendix 9, p. 11).
This is related tarticle 17, 2°No one shall be arbitrarily deprived of his pragg&rDonnelly 2013,
p. 263). Persecution for working for defending hanmgghts is also mentioned. Others mention

experiences which they consider as human rightatioms, although these are not directly related

to the UDHR or the International Bill. An exampltbis is one participant explaining that

When the government fails to consult society onstitutional reforms or the construction of a canal
between oceans [the construction of a big infrastine] these types of changes directly affect the
economy and the country’s juridical system, whighmeant for a referendum [My translation].
(appendix 9, p. 11).

The patrticipant basically complains about the goreant’s authoritarian decision-making without

consulting the people. Another mentions that:
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For example in my community [...], we have a problenth a “porqueriza” (a place where the
municipalities deposit the waste of the citiedgdl that one of the most important rights is tightrto
a healthy and pollution free environment [...]. [Mgslation].

(appendix 9, p. 11)

This participant is stressing “the right to a hiealand pollution free environment” as one of the

most important human rights.

Based on especially the participants’ own statesjentan be argued that they have
personal experiences with human rights abusesaat in the light of the International Bill. In &n
with what was previously stated about the targeugrbeing from organizations that work with
human rights, many of the participants have expedewith pre-recognized human rights
violations, and they have this knowledge of humghts mainly from their organizations (appendix
9, p. 10).

Finally Model 3say:

Apart from human rights, the focus may also inclueadership development, conflict-resolution
training, vocational training, work and informallfewship.

As the platform offers the four categories of “Camgm and Communication”, “Rights and
Participation”, “Leadership and Facilitation” an@lobal Citizenship and Volunteerism” (appendix
4, p. 4-5), the training on the Global Platformsodiall under some of these categories mentioned in
Model 3.

In regards theModel 3, Tibbitts stated that it can be found in for ins@anmefugee
camps, in post-conflict societies, with victims @dmestic abuse, in groups dealing with poor
people and in some cases school settfiigsitts 2002, p. 166). There is no doubt thaS&lvador
is a post-conflict society with many victims of hamrights abuses (see Chapter 3). Looking at the
actual participant profiles in the survey, the grants come from different Central American
countries. In fact most participants were from Kagma (6 out of 15), ElI Salvador (6), Honduras

(2) and one from Costa Rica, which are all coustwhere poverty is a reality.

In the light of Tibbit'sModel 3the human rights education of Plataforma Globah is
fact strategically designed to reach and suppdividuals and groups who can work towards better
implementation of human rights principles, due tlie specific framework presented. | did find a

notable point though, that makes the strategy siigkof this framework, namely the selection of
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the target group of the trainings, which is not ptetely in line with the given framework &fodel

3, but more suitable with the target groupMddel 2.The question is then, whether this finding
could be important to the methods being used, dnetiver the target group actually would be better
served with other methods in line with the framekgoof Model2.

According to Tibbits, the Transformational Modelf@& human rights education
focuses on the “micro” level, where social changentended to influence the way people think
about themselves as well as their role in famiiesl personal relationships. The Accountability
Model 2 for human rights education is preparinglérahip for the “macro” level where the social
change for instance could be a new legislation @rahges in rules and social structures. At this
point, it seems like the human rights educatioflataforma Global of the social media course,
were aimed at both levels of “macro” and “micro”threir program. The problem with this is that
human rights education within the different framekgomight reflect different degrees of difficulty
of educational programs. As Tibbitts (2002, p. 1&§3a}es;

Mass public education programs are about disseiomaf programming, whereas the creation and

capacity-building of activists require more compéad reciprocal longer-term commitments from all
involved.

Exactly for this reason it might be helpful for Rforma Global to clarify their target group and
link it with the education program itself and thewerall goals of human rights development and

social change.

Social Media as a Tool in Capacity Building

Seen in the light of the framework of human righkdisication as disclosed above, | would now like
to look at how social media is part of the humaghts education at Plataforma Global, and how
they see and use social media as a tool for soc@ige and the spread of human rights as well as
the learning process in this. After this, | wouikiel to point out strengths and weaknesses when

using social media as a tool in human rights capaciilding.

The Social Media Course at Plataforma Global

The goal with the social media course was to give participants practical experience and
technical skills on using different social mediglsas facebook, twitter and YouTube (See Chapter
4). There were workshops on how to record videos; to make photos, how to analyze different
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audiences and target groups, how to get politicaitacts, write articles, blogs and also the
participants were taught about “how communicatifece our lives”, and “how globalization and
the media are closely linked” (Mellemfolkeligt Sainke 2014e).

A tool for change

As already shown in the case description (see @hd&pt the Social Media Course belongs under
the category of Campaign and Communication outh@ffour categories in which the platform offer
their trainings (appendix 4, p. 4-5). In the cortgegper, it is stated that “the last three decaates
increasingly more influential civil society has beestablished, with the ability of defining new
structures, values and leaders” (appendix 4, pA&q. further; “particularly on the basis of online
medias, a new global coordinated activism has bedbm preferred way of creating social change
and infusing political reforms” (appendix 4, p. Zhis can be related to Castells and his concept of
counter-power relationships between social actodsiastitutions or nation states, which he claims
have been strengthened due to transformation of gmmunication technologies in our society
(Castells 2012, p. 4). Further, it can be relatethe “increasingly more influential civil society”
which has the ability of “defining new structuresjues and leaders” (Castells 2012, p. 5). It can
also be related to the counter-power to the powat is embedded in the institutions of society
being the capacity of social actors to challenge plower for the purpose of representing their own
values and interests (Castells 2012, p. 5). As @eyhhis must mean that ActionAid and the global
platforms believe in the power of social mediadocial change. Araceli explains:

[...] we think that social media have helped to adbbrganizations to organize and to start creating
change. Ehm, social media is a really good spacedimmunication in some alternative way to send a
message. Eh, and it's a tool for change. Like ifi ydon't have money to access to like regular
communication media, to television, you can alseag a new[s] on facebook [...] it's [social media]
just a tool for showing what the regular media moe showing. It's like a tool for giving you voide
make change and to send information to peopleishadt receiving it. And also it's because ehm most
of the youth is connected to social media, it'sremted to the internet, it's taking pictures inglcok,

so why not to see a picture about the struggle @ahabuntry it's...yeah it's having. And also bring
solidarity to that topic.”

(appendix 6, p. 7).

Araceli points out, that social media is a good foo organizations to organize their activitieslan
for communicating in an alternative way that goegdmd the traditional media, for “giving voice”.
This is relevant in the case of El Salvador, asdoen of speech is a problem in the regular media,
as previously shown (see Chapter 3). She alsogoutt that social media is a good way to connect

to people, who otherwise would not get the messagesumably, she is referring to the public, and
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perhaps also human rights advocates. Furthermbbeestates that it is a good way to reach youth
since “most of the youth” are already connecteddoal networks and the internet (appendix 6, p.
7). Looking at the questionnaires, only a bit mibr&n half of the participants have internet access
at home (9 out of 17 stated “yes”, 8 out of 17estdino”, and 2 answered “sometimes”) (appendix
5). This is relevant because not everybody haveilm@hones with permanent internet, actually

only 8 out of 17 did. In fact, some people do netre have a mobile phone, at least not on a
permanent basis (14 said “yes”, but 2 out of 18t&ed “sometimes” which for instance can be
because they share a phone with relatives or sienathers). Even though the majority has mobile
phones, only 10 out of 17 were able to connect i@l@ss internet with their mobile phones

(appendix 9, p. 4). This does not mean that theyatibe connected to the internet, but it shows
that the access is limited, and this may be theoreavhy only 5 of the participants connect to the
internet on a daily basis (appendix 9, p. 5). sl also be taken into account that out of the 25
people | have contacted via facebook for the syreely 18 participated in the survey (and only 15

fully). This could indicate that some people nexgmreived my message or received it too late. The
survey also reveals that 11 out of 16 had triedasocedia platforms such facebook, YouTube, or

Twitter before attending the course, whereas &dtaever to have tried any social media, but that
they had heard about it, and 2 had never heardt abdinis means that even without having “easy

access” to the internet, many (of the ones who armivthe questionnaires) are already familiar
with social media. When Araceli states that “yoisttalready connected” she could be referring to

the youth of El Salvador in general, as well astlyon other countries.

Going back to Aracli’'s explanation above, she nafsall referred to organizations
more than actual individuals, when stating “we khimat social media have helped a lot of
organizations to organize”. Looking at the questaires, it does seem like many have actually
used their skills in social media within their ongaation after the course (appendix 9, p. 21).
Leonardo Madriz explains how he used the skillamfrthe social media course within the
organization Central Amigos Para la Paz (The CeRtiands for Peace), which is an organization

that works with human rights;

I'm always using knowledge that | have acquired &arned from the Plataforma Global. And
somehow for example the thing about the social eneave used it a lot. For this conference.

(appendix 8, p.3).

Leonardo explains how he is in charge of facebook His organization, and for creating
conferences. He uses facebook to organize contesefmr example for inviting people. Especially
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one of the conferences, where a charismatic speaksrpresent, was a success according to
Leonardo;

[...] we brought her to Costa Rica and she gave fitke conferences and | had like the social media
part in like making the conference to facebook @relthat. [...] the audience it was really full [.ahd

| felt really proud of myself of knowing her and tked with her, and organizing that conference... and
it was easy because | had the knowledge. | hadbliite..ptcht.. [makes a sound with the mouth] And
you know in five-ten minutes | had everything dohkad invited a lot of people. So you know, that n
only helped me but helped all the cause here inad®&a, you know so...

(appendix 8, p. 11-12).
As Leonardo says, the organization itself was yesdlsy, and he explains how he could reach out to
a lot of people due to his own connections withaaigations and university groups, but allseir

connections etc.;

[...] so I invite them, and they invited the peohey had on facebook, so at the end it was likee, tr
you know, a lot of connections, and those connastltad a lot of connections, so... it was easy.

(appendix 8, p. 12)

Leonardo is also uses his skills with social mediais university, where he organizes flash mobs,
and other performances in the cities (appendix.B)pIn Leonardo’s case, we see how social
media networks like facebook can gather groupseobfe, work at a low cost, is an easy tool for
organizing, and how you can reach out to many iatixely short time. This is confirming
LaRivere et al. who mention that digital media msimexpensive, vast and instantaneous networks
to gather groups of peers, and that social mediksvas a low cost tool for organizing (LaRiviere
et al. 2012, p. 12).Another example is given by Araceli, when she tall®ut a participant from
Nicaragua, who made a repetition of the social medurse in his own organization that works for
youth rights; “[...] so they could have not only tbee that was at the course representing the
organization, but a team working in the media asthgiit as a tool” (appendix 6, p. 10). She
explains that they now have created a webpage wheyeare posting videos etc. where they share
information, use facebook to show the work theydwimg, and create awareness of “what is going
on” to bring more people to join the cause. Thesoalse it for sending invitations. As Araceli

states;

And | think that that organization has used it @&were expecting them to, like they are using ihas
tool, but they are working in reality. It is notmeone just sending posts on facebook about changes,
but its someone who are sending posts, but itsaaisng on those changes.

(appendix 6, p. 11).
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This shows that the skills, the participants leatr®lataforma Global about social media, are useful
in organizations. Another benefit to organizatiomsart from social media being a tool for
organizing and for doing advocacy is that they uaa social media for profiling themselves for

marketing purposes like it is being done at PlatatoGlobal. Brenda explains;

[...] we use it a lot. We promote what we are doiagd if we want to have more participants in our
courses, we have to tell them what we are doinghawe to show them what the former participants
says, what they were experiencing, what we hava emg in the course and everything.

(appendix 7, p. 6).
It makes sense that organizations use social nfiedihis purpose as well, due to the fact that many
of them have to make a lot of effort for survival &ell as legitimizing their work to get support
from society and also to profile themselves in cetitipn with the many other NGO’s and
organizations of human rights advocates. In the cdsPlataforma Global, presumably, they also

have to legitimize their work to the mother orgatian MS ActionAid due to financial support.

Perhaps the above point could be one of the reagbyp$lataforma Global chose to
make the selection criteria as they did, when fizamg people from organizations to participate in
the course on social media. They believe socialiansdh good tool for organizations, and therefore
they select people from organizations to come anthd course on social media. Another reason
could be the financial motives. It is doubtful thatividuals have the resources to pay for the
courses themselves, whereas organizations sometiaes financial means. Araceli says that
sometimes ActionAid gives scholarships to orgamirat in Central America, so they can send
people to participate at courses at Plataforma &|and at other times the platform itself has to
make fundraising to give the scholarships. Sheanplthat they cannot give scholarships to people
that do not come from organizations, as; “[...] ted is provide the trainings to a group and not a
single person so the idea of social change can’wWagpendix 6, p. 14). With “group” she means
people belonging to a group like an organizatiomac&li is also confirms that sometimes the

organizations pay for the courses themselves (apénp. 14).

Inline with Castells’ concept of counter-power ridg the social media course, the
participants have been presented with differeniexasf social activism where social media
networks allegedly “played a key role” [My transtex] (appendix 10). In total, 10 cases are
presented, including cases likehiapanescos digitales 1994, It Gets Better 201@ypE 2011,
Occupy Movement 201(hppendix 10). Each case has been rated with d se=ale that ranges

from “regular”, “in process”, “effective”, “somevelt effective”, “very effective”, and “wildly
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effective” referring to how successful the movemenas in using social media as a tool in social
activism [My translation] (appendix 10). The caseEgypt 2011is for instance rated as “wildly

effective” on the basis of this explanation:

In the Egyptian Revolution of 2011, to overthrowesident Hosni Mubarak, held on the streets of
Cairo, Alexandria and other Egyptian cities, onliaetivism certainly played a crucial role in the
protests. [My translation].

(appendix 10, p. 6).

In the material it is also stated that “It is mwezsier now to learn of abuse of any kind and call f
the public with just a few clicks” and “without argoubt the internet and social networks are
becoming a collective tool that can give movemeuissibilities that we cannot even imagine now”
[My translation] (appendix 10, p. 7). Thus at Platmma Global El Salvador they believe in social
media as a tool for change related to “the digmetiworks of power’as presented by Castells,
where technological platforms constructs the autonof the social actor by the means of mass-

self communication (Castells 2012, p. 7).

Global Identity Sharing
In regards to the relation between social mediabamdan rights, Araceli explains that social media
can raise awareness of human rights violations,iaaliows you to join a cause that helps other
people; “You kind of act in solidarity and you alsan spread a message to protect and defend
human rights” (appendix 6, p. 7). She explaingemt
[...] and then you go to facebook [...] and you seéctupe of a girl in Africa that is ehm being hitsju
because she is dating a man that is Christian l@dsssupposed to be Muslim and...yeah that kind of
things is just bringing to your mind that it's njgast] here that it's wrong, things that are affegt

many other countries. You kind of act in solidardtyd you also can spread a message to protect and
defend human rights.

(appendix 6, p. 7).

This also relates to Castells and the relation etwsocial movement and the “emotional activation
of individuals”, where individuals must connectdther individuals to share experiences (Castells
2012, p .14). This can, in the end, lead to cdllecaction, if there is cognitive resonance between
the sender and the receiver, and if they have adoean effective communication channel (Castells
2012, p. 14). When Araceli argues that you canageess to information about human rights
violations in other countries, as she does in #a&mple of the Muslim girl, she confirms the points

made by Castells and Costanza-Chock. They botheafmt it is possible to create both local and

global networks because of this “new media oppdigustructure” that makes it possible to
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organize and create togetherness (Costanza-Chddck PO 99) (Castells 2012, p. 222-22Bhe
guestionnaires also show that 15 of the particgpaedd news on social media which are related to
activism published by friends in their networksdak8 out of 15 read both local and international
news on social media (although unfortunately itsdoet tell anything about the kind of news). This
indicates interest in what is happening in othamtoes. Also 11 people state publish news related
to activism on social media like facebook, YouTulre Twitter, 14 publish photos related to
activism, and 9 publish videos. This shows thateh® an interest in sharing experiences related to
activism, both in written words (links etc.) busalby the means of image-sharing and videos. 8
further state that they also arrange politicaladior protests, or other actions related to attivi

through social media like facebook, YouTube or Tavit

The learning process
As previously stated, not everyone was familiathwabcial media networks before the course at
Plataforma Global. This can be seen in the learpingesses, where there is a great distinction
between the learning levels when being taught lmwse social media. This is in spite of the fact
that participants were expected to have a basiwlatge in the use of social media as a part of the
selection criteria for attending the course. Araerplains;
[...] it [the ad for the course] says ‘just basic lledge on social media’, but [...] sometimes there is
people that doesn’t know anything about it [...].
(appendix 6, p. 7).
Araceli thinks it was a challenge for some paraoifs to be involved with media, when they had
never touched a computer before (appendix 6, pBi@nda is confirming this, as she had to split

the group in two in some of her classes accordirtge individuals’ level;

[...] also we had these kind of people who can coromflike the country side or from an island, for
instance from Nicaragua, they didn’t have accessotoputer, so it was really hard for them. They
didn’t even have a facebook profile. So it was féedént level from the ones that were using like th

YouTube channel, Twitter, like promoting everythiog their lives on Twitter and facebook [...] So it
was hard because you have to, like separate. Amdtlgis kind of knowledge to the people that ara in

higher level, and then you have to work on thedsasiith people that are in the lower level”.

(appendix 7, p. 7).
Brenda links the level difference with the guideBnand manuals the platforms receive from

ActionAid and other platforms for the lack of lo@aaption;

[...] we have these guidelines and if other platfoirage been giving the course, we have the manuals,
so we can look at it and have it as an example. wadan read it as it is in our reality, but instbase
[...] it was in Kenya, they gave like such a basieeletraining, and in here most of the people they
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knew beforehand how to use facebook, Twitter, Ydael 150 it was quite a challenge to make it work
with this level.

(appendix 7, p. 7).
In line with Stein et al and the challenge of logpplication (Stein et al. 2012), the material reskd
local adaption. This lack of local adaption coull dresult of the selection criteria at Plataforma
Global which is, as previously mentioned, targed¢dactive members of organizationg\lso,
together with the selection criteria, they had @wveéha “basic knowledge of how to use social
media”. In the strategies, the target groups seeivet“poor and excluded people”, and “women
and youth” who are “living in poverty and injusticas previously stated (appendix 2, p. 10). This
broad definition perhaps makes it hard to distisgubetween what level of education and
experience the participants have in general. Ardell§ about a situation where she was using a
historical example in her class, which she thowdhthe participants knew about, which was not
the case:

[...] yeah, there is people that it's that...like thpiaces and the communities are a bit isolatethey
were not interested and the topic that they dogélly know about what have happened during the
history of the war, so using a name as Adolf Hitteat we believe that every knows who he was and
what happened with the holocaust and everything.ehsnmetimes can be helping but also create a
bad environment because people in the communiiek that we are using information they don’t
really know [...]

(appendix 6, p. 9-10).

Looking at the questionnaires, it can be confirmbdt the educational backgrounds of the
participants also varies a lot. Some have a uniyedegree (9), some attended college, whereas
others state to have finished primary school, amel to have made a professional career, being a
teacher. This means that their background educatidfer widely, which could indicate that the
participants come from backgrounds of different resnical means or possibilities. The level
difference in regards to the social media course agercome by the participants helping each
other, encouraged by the trainers. As Brenda explat was only in the beginning that the

participants were divided in two;

[...] but then | used the knowledge of the othemsgehln, | told the others, hey, we are a group, we ha
to work as a group. So you can teach your partmetise rest of the group who don’'t know about, that
much about everything and if you do, you can tgaeim as well, so you can share all that knowledge
and they can be or know as you do.

(appendix 7, p. 8)

Araceli also used the method of knowledge-sharinger class:
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Yeah, | have a guy from Costa Rica who has alwayked with ehm..or using medias, so it was really
easy for him to bring and put all the knowledgéhi@a medias and use technology, but we also had a gi
from Nicaragua, in the north of Nicaragua, wheeythlmost have no access to Internet, so...what they
were doing is like sharing information togethereStas really good at knowing radio things, how to
use the community radio because she was working fhe].

(appendix 6, p. 9).
She also explains that in some cases it was hardptaeverybody could see “what it was worth”

learning about social media, but the method wah#we the perspectives;

Well, in some cases it was difficult to get whatsvkind of going on there, like what [it] was worthyt
then it was really important that some participamse like, didn’t have idea of what social median c
do, and some other were activists just in socialimeAnd | think that... that development was to make
a change like, and to share the two perspectilasthe activist on the street sharing a lot witbse
activists on the medias.

(appendix 6, p. 8).
Leonardo Madriz, the guy from Costa Rica who Araaers to in the quote above, was one of the

participants with a relatively high educational kground. To him the level was good;

| think the level was perfect. And if somebody fduthat it was too hard, it was because they were
lazy. You know, some people in the course weréla bit lazy. You know, they didn’t want to thiras
much and to see the reality.

(appendix 8, p. 6).
Other students did not find it that easy, 5 foumel level of the social media course challenging, 6
found the level to be medium hard, 3 found it easg 2 stated that it depended much on the
workshop (appendix 9, p. 15). One participant exgl#hat it was difficult because he or she never
made a campaign before, and therefore did noteré¢thés specifically to social media, more to the
campaign work. Another states that “each courseadeled much dedication” [My translation]
(appendix 9, p. 16), while a third complained titetre was not sufficient equipment (appendix 9, p.
16). Perhaps because of this difference, it didshotv in all cases to be fully successful with the
knowledge-sharing between the participants. Onsoelpi created some tensions in regard to the
level differences, experiences and the learningcge® during the social media. A guy from
Nicaragua found it really hard to keep up in theksbops. He stated crying at one of the “family
meetins®® as the rest of the group did not agree with hinthenfact that he needed more time for
learning how to use the social media networks. ésriardo explains;

No no, | don't agree. You know, he was, | don't tndie was, we say here pensando los lejos, you
know, the guy he was thinking in things away frofmene he was. He was in other places and he was

18 The participants were divided into little groupach with a trainer connected to the group. Evergkithe groups
had meetings where they could talk about the ceuard problems they might face and the life orptadorm.
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not focused. [...] when he had to study or work, fnd work. You know, he was unorganized with
his time so, it's like more of a personal orgari@athing, than of the school or the methods.

(appendix 8, p. 7).

Leonardo on the other hand was missing a highdogiphical level to the trainings (appendix 8, p.
5).

This shows that while some find the level challeggor perhaps, like in the case of
the guy from Nicaragua, even too hard, others gskeng for a higher level, that includes different
philosophical aspects. The question is then to vexéent the level difference is disturbing the
actual learning and training process. Araceli ress¢hat sometimes the level differences have
actually been frightening her;

[...] I have been afraid with the groups when it'sig group and... and like, not at the demonstrations,

but... actually the most terrifying scenario can be tlassroom or the space for learning. Because

when you are in a course with all the people thatehthat many... background difference and the
knowledge level, it's so different, you challengruyself to found out how to create a common ground

to these people. So | think | have been afraid nangs that they do not get the real objectivehef t
course, to not meet the expectations of the ppdits.

(appendix 6, p. 13).
Although both Leonardo and Brenda point out thahimend, it seemed like everybody was on the
same level regarding the use of social media (apped) p. 7) (appendix 7, p. 8), based on what
Araceli says, it can be challenging and even faghtg to be trainer. It can then be assumed that a
lot of energy is spent on adjusting the classesiibeverybody, where some of the energy perhaps
could have been used for ensuring the goal of tluese. The fact that the participants are learning
from each other might also seem like one of thdsgeaince knowledge-sharing is clearly in focus,
but the question is how many you lose behind bec#usy feel constrained by “others” who have

“more knowledge”, like the guy from Nicaragua, witaviously felt frustrated.

Challenges Using Social Media in Capacity Building

| would now like to take up some of the critiquesnted out by LaRiviere et al. and Stein et al.

when they point out challenges and barriers oftaligietwork use for student activism and rights

advocates. Using the insight from the analysishaf human rights approach, the methodology,
teaching methods and the learning process, andsboial media has been included in the case of
Plataforma Global, | will consider some of theiguaes in the context of Plataforma Global, when

using social media in capacity building.
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Lack of internet access and equipment

As stated above, not all the participants in th@adanedia course had internet access, and this can
be equated with some of the barriéwsnd by Stein et al. (2012). Their study showllemges
involved in developing transnational communicat@pacity, and in connecting the local and the
global. They mention the following barriers of dajinetwork use for “rights advocates”: Lack of
time, technical experience, support, computer egaid and internet access. Especially when the
participants were asked, whether they experiencgdpeoblems either when using their skills in
social media or when teaching others the skillheuse of social medetter the course, some (4
out of 16) explained certain problems; “Yes, foe tbomplete lack of internet and by limited
computers” [My translation] (appendix 9, p. 22)ptise couldn’t connect to the networks” [My
translation] (appendix 9, p. 22) and another oatest

First because it was new, secondly because theseawged for concrete explanations, which | finally
gave them, it was hard but it was successful bectney learned it [My translation].

(appendix 9, p. 22).

Here it is clear that in some cases internet aceggspment and also lack of technical help worked
as obstacles. Brenda states that not having irteyaechallenge, but people can connect elsewhere,
which actually is the case for many of the paraais who normally also connect to the internet
from cyber-cafés, work or organizations (appendiyp.9%5).Brenda is expands; “So | think there’s
not an excuse to say that if you don’t have a cderpuhen you cannot learn how to use the
media.” (appendix 7, p. 8). Brenda’s interestinlgaion of the words “no excuse” insinuates that
some of the participants resisted learning howst social media platforms, allegedly because they
did not see the relevance in learning how to usgakonedia, as they did not have internet
connection where they live. This can also be rdlatethe point made by Stein et al. when they
point out some barriers, as for instance lack oéllaelevance, and doubts about local application
(Stein et al. 2012). So here it is up to Platatoi@lobal to show the relevance and explain how to
use the tools even if you do not have internein &lse case of Brenda’s class.

“Clicktivism” and involvement
Other critique points mentioned by LaRiviere et @&hs the following marked with italits
(LaRiviere et al. 2012, p. 12);

!9 The italics are meant to indicate my own sup-uthefcritique points | found relevant for this seatand are not
indicating direct citations of the author’s words.

64



It is likely that there will be a relatively low oomitment of participation amongst the participaims
digital media groups of peers. This can be seafigital media when “clicking your support” and thi
makes it likely that many participants will not teahe details of the issues they protest or thieimaof
the organizational system they seek to change.

In the case of Plataforma Global, the analysis ethmdology and teaching methods showed us,
that the participants learn to understand the syspmlitical realities and to be “conscious about
their role as citizens”, what they can do as irdlals and as groups to fight for changes, as well a
to be able to analyze political realities. In theestionnaires, the participants were asked abeut th
purpose of the campaign they made at the end o$dbml media course, using the social media
tools they were taught. In almost all answers (adigipants in total, where one participant claims
not to remember) the participants explain that tlesre putting focus on the problem of
discrimination of women, which was the actual pgof the campaign (see Chapter 4). What also
constantly was repeated in the explanations aregkism and masochism that the traditional media
is expressing, and that the purpose with the cagnpaivas to limit this by putting focus on the
problem. One stated that the purpose was to mel®#i@0 people to commit to the initiative, which
was not the purpose or goal itself, but one ofrthiestones. The explanations show that almost
everybody express the purpose of the campaigméenwlith its actual purpose (appendix 9, p. 22).
In the case of Plataforma Global, the participdhéseby learn how to use social media as a tool,
and they also learn the details of the issues fineiest, and the nature of the system they seek to

change, underlining that this happens through éaplagilding.

As a further critique LaRiviere et al. points ot (2012, p. 14);

Easy entrance for members to join and leave alaites opportunity for more formal involvement, and
it causes internet-based movements to be loosdesndcollective. Also the lack of physical presence
can lead to students joining a movement just talide to say they are a part of one, instead ofabtu
being a part of it.

The trainers at Plataforma Global believe in theisdomedia in regards of experience sharing,
communication and organization, but as they aldee\e in the mixture of theory and practice
together with knowledge sharing, the lack of phgkpresence does not seem be a risk. As Araceli
stressed earlier “You also need to, to go... on tfteesand do advocacy and to [...] do the barriers
to try to propose ideas and to open eyes [...]” (agpe6, p. 8). In this sense, it can be argued that
the participants at Plataforma Global will leare iimportance of combining the physical and the
virtual presence when using social media. Leondaks not seem to be in doubt of the importance

of the physical presence;
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[...] you can not only rely on social media to charligiegs but have to be a part of the whole thing,
you have to study, you have to make, | mean theraidole reality away from the computer and the
internet.

(appendix 8, p.12).
LaRiviere’s point of is clearly seen though at #ral of the campaign “Aqui No Hay Brutas”, on
the actual day of the event, where only little sappvas shown in regards to physical presence of
audience. This could be a result of bad planning tu students’ time tables etc. as Araceli
(appendix 6, p. 10) and Brenda state (appendix 9).pret, it could also be prove of “clicktivism”,
as the actual milestone of 500 “likes” to the caippavere reached with 761 likes (Aqui No Hay
Brutas 2014). This perhaps more importantly prabesimportance of the mixture of virtual and
physical presence as the 761 likes did not mearptaple were actively going to participate. | do
also find it important that looking at the coursaterial and the cases presented, where “online
activism certainly played a crucial role in the tesis” [My translation] (appendix 10, p. 6) as
mentioned earlier, the significance of for instaraieeady belonging to other non-virtual, but
physically social networks is not mentioned. Whka tase of for instandegypt 2011is rated
“wildly effective” (appendix 10, p. 6), no signiince is given to the physical networking that lies
within belonging to already established groupinigsestigators looking into the communication
cultures of the Arab world have pointed out exathly importance played by for instance Friday
mosque gatherings in Cairo 2011 in regards of ipalittcommunication, and how this played an

important role in the steps of the uprising (Pb&0IL3, p. 5).

Horizontal Communication
LaRiviere et al. further state that (LaRiviere e2812, p. 14);

Horizontal structure leads to a poor long-term gating point and little guidance from who might have
been able to improve the movement.

The “horizontal communication” which LaRiviere dt point out can lead to a poor long-term

gathering point, and little guidance from who midt#ve been able to improve the movement
(LaRiviere et al. 2012, p. 14), seem to be in hamdtrast to the whole methodology of Plataforma
Global and the theories in line with it, where dkadorizontal-communication can lead to

knowledge-sharing, which actually seem to benéi individual as well as the shared goals of
creating changes. Furthermore, as Castells argiesgtification and sharing of feelings, and a
feeling of “togetherness” is created by horizordemmunication, and the less hierarchical the
organization is, the more participatory will the vement be (Castells 2012, p. 15). If the greatest
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motivation lies within the empowerment and expeaseesharing, then it is doubtful whether the
horizontal communication will lower the participati Furthermore, horizontal communication
does not mean that people cannot share their kdgelen a way that can guide a movement to
improvement. Exactly horizontal communication mi¢greid to finding personal expertise to solve
different tasks where this is needed, as we sathancase of the social media course, where the
participants were using each other’'s knowledge expertise for solving the tasks. This must also

include expertise on how to guide a given moven@improvement.

Security and anonymity

Returning to Stein et al, they are also point cune other important challenges and barriers
includeing: “lack of control, security, anonymitgnd privacy on commercial platforms and the
potential loss of access to the network” (Steiale2012). In the survey with the participants o t
social media course, 2 out of 17 answered that tieer use their real name in social media
networks, one explaining “No never, because of gbbtical persecution against human rights
activists that exists in Nicaragua, | only use nngtfname.” [My translation] (appendix 9, p. 7). 2
out of the 17 replied that “sometimes” they usdrtheal name in social media networks. One of
them stating that it is “To protect my identity” jMranslation] (appendix 9, p. 7). 13 out of 17
answered that they always use their real namedialsmedia networks. Furthermore, only 4 out of
17 answered that they made configurations to benyanous in social media networks. When
answering the question of what they thought miglpgden, if they did not make anonymous
settings, one mentions that social media netwosdks also be used as a tool for kidnappers and
stalkers, one mentions human trafficking, and sdweention the fact that they can be identified in
the network. A few also mention that people canwkat they publish, like for instance the work
they do with social activism. One states “the pietaf you as an activist for human rights is very
powerful and | believe that there are consequenfdyg”translation] (appendix 9, p. 8). Overall,
these answers show that some of the participaetsawaare that not being anonymous on social
media networks might have consequences, but pethdpmt think about it before they were asked
in this survey, or did not consider the risk or glanto be serious enough to make anonymous
settings or use a secret name. As the questiosnaweal, one of the participants has already felt

her human rights violated exactly because of in&drom about her on facebook;

I have been rejected from job professions for hgqwgittures of demonstrations and social struggies i
my facebook account. | have been denied job empdoyrfor having political tendencies and for not
having a home and a family etc. [My translation].
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(appendix 9, p. 11).
Brenda reflects on the potential backsides of usogjal media as a way to create social changes.

She seems to be aware that social media mightwats be used for this kind of purpose;

[...] it depends on your intention or what do you wiérfor [...] for instance in political campaigns
everybody starts fighting about that. When you hiédneeelections. Everybody starts fighting and start
ehm making people worried about what is going tpplem. They create this tension. For instance for
this past presidential election here in El Salvattery were saying on the media that there wasggmin

be a civil war, if FMLN was going to win. And sududg you had all these stressed people thinking that
there was going to be a war and they were not gmingte for the political party that they were ropi

to vote, now they were going to change their mifgtsyou can manipulate also people to do what you
want them to do.

(appendix 7, p. 10-11).
This is an exact proof of the point made by Moroatating that social networking also can help
spread a climate of fear (Morozov 2011, p. 257)pHKing back at the analysis of the social media
course at Plataforma Global and how social meds mpresented as a tool for change, we learned
that theparticipants were presented with different casesoofal activism, with the perspective, that
social media networks “played a key role”. Onelanh was the case &igypt 2011that was rated
as “wildly effective” on the basis of online acsw that “certainly played a crucial role in the
protests” [My translation] (appendix 10, p. 6). Wienotable here is that according to the course
material, the students are not informed of somehef backsides in the case Bfypt 2011,
including the killings of the founders of the movems, which happened because state authorities
could trace and reveal the identities by the medrs®cial media networks. Also, the material does
not show how a repressive regime has the capakdlishut down internet pages and access on a
national basis, which was also the caseggpt 20111 should note that the participants might have
been informed about these kind of challenges iss¢lar through other material not presented here
(although | believe to have had access to all efrttaterial and did not find any). Through the
guestionnaires it does not seem as if many of énecpants are aware of the kind of consequences
it can have to be exposed on the social media mksyw@r at least they do not consider the
consequences to be of a serious risk. | believe tihibe a critical point in the context of El
Salvador, due to the status of human rights abarseéslue to historical records here (see Chapter 3)
as well as the high rate of crime violence. With tatter, | am especially thinking of the example
given by Morozov about the crime gangs in Mexit@attalso use the digital networks to spread fear
and to look for personal details of people (MoroZ941, p. 257). As one participant actually
mentioned, human trafficking is also an issue is gart of the world, apart from kidnapping and

blackmailing by criminal gangs.
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Another point made by Stein et al. is that onlioenmunication can attract attention,
and it can also put both rights advocates andm&wf rights abuses at greater risk for repression
(Stein et al. 2012). Those interested in recording exposing rights abuses should be warned,
since previous experien@ehas shown that this can lead to arrest and jaitesees for those
uploading. Also rights advocates that are contiguat risk of having their access to digital
networks cut off by repressive governments (Steal.€2012). As Morozov concludes; “Promoting
Internet freedom must include measures to mitighte negative side effects of increased
interconnectedness” (Morozov 2011, p. 261). | do see any of these points presented to the

participants in the social media course at PlatafoGlobal.

Cultural Obstacles

What is also pointed out by Stein et al. in regardaining successful transnational communication
is that this must include the ability to anticipated respond to the different needs dependent on
local contexts. Here they mention the differencesat only political, but also cultural and social
realities (Stein et al. 2012). In the case of Rtataa Global and El Salvador, exactly cultural and
social realities embedded in the way of how pedipigk, seem to be an “obstacle” to the activities
at the courses and in the streets. For instancecaoasions it happens that participants must leave
the platform, as their parents do not approve efglatform’s work, or feel scared of the fact that
their children go and make demonstrations and divit&s in the streets related to activism.
Brenda explains that it is partly related to thet that a lot of the activism going on right nowgh
Salvador is very violent - especially when anarshisr other groups mix with student

demonstrations. And partly because the generafiparents are from the ages of the civil war;

So every time they listen [hear] about the dematisins, they remind themselves about what happened
during the war, so they are really afraid that neatitre army can come and shoot everybody. Or kill
everybody. Or the police they can take their ckitdto jail and torture them and | mean, therelsta

of psychological things in their heads. So theyraedly worried.

(appendix 7, p. 13).
Brenda further states that the parents simply domamt their children to be involved with it. She
also explains that parents in many cases needchidgren to work and earn money or to help at
home, and therefore find it difficult to understambdy their children are spending time participating
in demonstrations (appendix 7, p. 14).

2 Referring to the “Saffron Revolution” in Burma €8t et al. 2012).
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Also, local society does not always approve thekvabithe platform. Araceli explains
young people are seen as being incompetent forngakicial changes to society;

[...] they don't believe in the ideas of youth, thiynk that youth is mostly having fun, and enjoying

life and that the ideas are too crazy to appliecality.

(appendix 6, p. 12).
She explains that these people are mostly “reatlyservative old people from Suchitbto
(appendix 6, p. 13), who believe that the ideascf@ange only can happen in the minds of adults,
who are the ones to propose ideas about this: ‘Y@uthere for listening and learning but never
acting and proposing and bringing new ideas totahée” (appendix 6, p. 13). But the question is
whether this is not an overall view in line witthé& banking method”, and actually embedded in the
whole culture and the way people think. This ishataly how people of Suchitoto were raised and
educated, in line with what Freire would call ediara reflecting oppressive societies. Araceli is
mentions this as well; “This country has been yeaithodox in the way of teaching in the ways of
making change [...] (appendix 6, p. 13). Brenda alsoks that this mistrust in young people is
embedded in the culture; “So | think that it's mofea cultural thing, that touches their confidence

to youth. They don't believe that much in what ygyreople can do” (appendix 7, p. 15).

“Conservativism” is also something the particigaféel from their families and
surroundings. When the participants had to expfdimey met any problems or obstacles in regards
to the campaign “Aqui No Hay Brutas”, a participatdted “First of all from the side of my family,
they are very conservative on this theme” [My ttatien] (appendix 9, p. 24). The conservatism
does not only reflect the parent’s generation dy twid people from Suchitoto” though. During the
social media course at Plataforma Global, there avgsl who was feeling uncomfortable because
some of the other participants were getting togetisecouples while staying at the platform. At a
“family meeting” at the platform, she explained leensiderations about the kind of reputation she
would get in her organization, if they were to hahout the participants’ activities. She did not
want her organization to think that she was doimgpfoper” things at the platform. About the

episode, Leonardo tells:

| think she was unsatisfied and things like thatatwvas that, that the platform was a kind of liper
place, [...] but you know, | think that idea comeganfra really moral Christianity, you know, thatst i
bad to love each other, and bodies are bad angstlike that but, yeah.

(appendix 8, p. 9)

21 Small town where Plataforma Global is located.
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Leonardo’s statement shows the difference in tleesiupon what is conservative and what is the
“norm”. Here church and religion are playing a bade. This is also reflected in the answer from
one of the participants, who explains that she mgsted from a job position because of not having
a home and a family etc. She was actually referontiis as a violation of her human rights. This
shows the exact dilemma between human rights idesdaand culture and religion, and how they
often seem to clash. | will get back to this in thscussion in Chapter 7.

Strengths and Weaknesses in Using Social Media in Capacity Building
I will now sum up the strengths and weaknessesiidan using social media in capacity building,
based on my analysis and the case of Plataformiaatlo

Social media is a good tool for organizing acidtsuch as conferences and events, as
it is simple and great for reaching people expaa#ntthrough you own network and other
people’s networks. It is a low cost tool and yon caach many in relatively short time. It is a good
way to communicate in an alternative way, as yaou@a beyond traditional media. Thus, you can
give “voice” to people who otherwise might not leprmesented, which is an advantage for people in
societies where freedom of speech is limited. Thisspecially an advantage because you are able
to send the message to people who might not oteervaceive the message, like the public or
human rights advocates, or to set the agenda lf@r otews media. Social media is a good way to
reach out to young people, who could be potenttdlahge-makers”. Furthermore, by sharing
information you can create awareness and bringiaaty to both local and global topics. Also, the
horizontal communication form in social media netkgomakes it possible to take advantage of
expertise within a group. Finally, social media ¢tena great tool for organizations to do profiling

and for recruitment.

On the other hand, | found that in developing ¢oes like ElI Salvador, Nicaragua
and Honduras, some people have limited interneéssccand might not have all the equipment
required for accessing social media networks. Paises some challenges in local application in
getting the skills for using social media as a td¢alrthermore, technology experience, computer
skills and a great distinction in educational lenekes it difficult to pass on the skills on how to
use social media as a tool. There is also no dinabiocal actors and capacity building play major
roles in support of technical expertise, makingesive users of social media for social change are
learning about the details of the issues theyigtdihg for or protesting against, as well as emgur
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the potential change-makers are aware of the irapoet of physical presence for gaining high
participation of a cause.

Finally, through capacity building, it is the impant job of local actors or educators
to include information about the risks related wilie use of social media networks such as the risk
of losing social media network groups because otrob and censorship by oppressive societies,
the visual personal information and identity, whaan be misused by criminals or by governments
with the motives of for instance, surveillance aodial control. It is also the educators’ job tama
against other kinds of social media networks’ Us# tan lead to the spread of an atmosphere of
fear and false realities. In this way, it wouldugeto the individual to evaluate the significandée o
such risks for oneself and at the same time heher ®uld consider anonymity and other

precautions when using social media with the puemdsnaking social change.

Overall, this confirms the conclusion made by La&i et al, where they state that
social media is no substitute for true knowledgddimg about the root causes of problems or
sources of power. Educators have a responsibiityetp students wield social media as a tool that
educates, strengthens commitments and contribotesodial change. It also stresses the great
significance of local actors, who play a major rmlenetworking between the local and global by
adapting, customizing and modifying material focdbviewers and addressing local obstacles as

mentioned by Stein et al.
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Chapter 7: Discussion

To answer my problem formulation, the following sec will be a discussion of the actual power
of social media, the power of civil society and tie&ation to human rights education. | will also

discuss these topics in the light of human rights the complexity of this topic.

The “Power” of Social Media

In the discussion of social media as a contributotine spread of human rights and social change, |
find great importance in Morozov's arguments, when points out the “downside” of online
communication and what he calls the “power of ntatesactors”. If we, for the sake of this
discussion, allow ourselves to equate the appeataking human rights more universal with the
promotion of a more democratic world (although | aware of the problematic of this), where “the
free individual is in focus”, then the argumentatiof Morozov is more clear: As we saw earlier,
Morozov stresses the idea of digital media (whichsminclude social media) as favoring the
oppressed as a naive illusion. It is “cyber utopsiari, as digital media networks can also be used
by oppressive regimes and non-state actors, whe btwer agendas than promoting democracy
(Morozov 2011, p. xiv-xvi). Different countries néige different combinations of politics, and some
of them aim at countering for instance the influed religion or other cultural forces. Some of
these forces also use internet to amplify theilugrice and to set the agenda (Morozov 2011, p.
248). As an example related to El Salvador, thisdddor instance be supporters of the relatively
new abortion law (see Chapter 3), which consequseisca matter of concern for the UN in regards
to civil and political rights. As previously mentied, this law is backed by prominent church
officials, the arch bishop of El Salvador and tkead biggest political party ARENA. Similar to
the campaigns in 1997 where church and catholit-sgng groups of El Salvador tried to mobilize
students from catholic schools with the purpos@ushing for the passage of the new penal code
and complete ban of abortion (Jacobson 2012), tostagial media could easily be used for such
campaign. Brenda gives another example when shiaiegphat prior to the elections, political
forces, who opposed the FMLN party, tried to affeebple by creating a false atmosphere of fear
by the means of reminding people of incidents amutitions from the past civil war. Here, social
media is used with the purpose of affecting pe@shgchologically via historical, traumatic events
that are deeply rooted in those who experiencethis example proves the exact point made by

Morozov. It has become easier for individuals targect, yes, but the empowerment of the internet
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can also be reached by anti-democratic forces, lawe different aims and values. Militant and
violent groups can for instance use networking tfair take-over plans, as Morozov suggests.
Regarding the high crime rate in El Salvador magdysed by gang crime, a potential reality could
be that gangs gain even more control in the Sahaadsociety via social media by identifying and
tracking people, spreading fear etc, just as tke chMexico. Using an example from other parts of
the world, we are in fact seeing this influenceotifer anti-democratic, religious forces right now:
The jihad grouprhe Islamic State of Iraq and Syr{#SI1S) is both spreading its message via social

media, and also recruiting members via social meeiaorks (ABC News 2014).

In regards to the use of digital or social mediadppressive regimes, as Morozov
warns against, the threat of social control throsgtial media should not be ignored. Such a threat
should be taken seriously, especially in a pldoe Bl Salvador that has a rather “stained” record i
regards to human rights violations, where deatladsacted on behalf of the government during
the civil war. The case of the US’ extensive ingtrand phone surveillance program is a more up-
to-date example of social control being realityen$ of millions of Americans became subjects to
surveillance by their own government, via the meainsocial and digital media in general, as the
US National Security Agency allegedly tapped in¢overs of internet firms including facebook,
google, Microsoft and Yahoo to track online comneation (BBC News 2014).

As pointed out earlier, the possibility for horizahcommunication that social media
contributes with, makes it easier to share knowdealgd locate people with expertise, and this is a
strength of social media in capacity building. Yet, relation to Morozov’'s point of “cyber
utopianism”, this knowledge-sharing and expertis@ e used in any movements with other
agendas than those favoring democracy and humahts ngilues, to make a group or movement
stronger and more professional. This can also be Bethe case of ISIS, where it seems like the
group is already taking advantage of the possybiit getting different expert knowledge, for
instance on how to make professional videos to ptemts cause and recruit people. Thus,
antidemocratic forces, including religious extreisisave also gained new platforms to mobilize.
Furthermore, Morozov’s point about the “lawlessiiest cyberspace (Morozov 2011, p. 264)
seems extremely relevant, as the social media mk$weave become so big (and globalized) that
the contents become difficult to control, as isuad)in the case of ISIS (DR 2014).

In the light of the above discussion of social naeal$ a contribution to the spread of
human rights and social change, | believe Moroz@dmt to be important when he questions
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democratic values in the process of globalized camaation, and this must be taken into account
when thinking of the “power” of social media. Thaspect should be included when evaluating

social media as a tool for spreading human rightscieation of social change.

At the same time, however, it is sensible for hamehts advocates and social
change-makers to be present on these media platfasnfvoice” and counter-power to not only
nation state’s politics (or lack of), but also asocainter-power to the forces with other agendas tha
the spread of human rights values. This is duéecstrengths of social media being both local and
global, and the opportunities it gives for netwarki monitoring, identity sharing, organization,.etc
As Brenda is points out; “we are in the technolegy [...] and it's not good to be behind”, and “if
you are not promoting to the world what you arendpnobody will know about it” (appendix 7, p.
5). After all, there is no doubt that social mediaan integral part of the news media landscape of
today (Fundacion Telefonica 2013, cited in Po&l3, p. 12). Thus, it makes sense for social
actors and human rights advocates to be preséhisifandscapegspeciallysince other forces with

other ideas and values also seek to gain spacpamet.

The “Power” of Civil Society

As Beck argues with his concept of the meta-powame the thinking and acting people
worldwide play a crucial role in the counter-poveérglobal business corporates and the power of
state politics. This global civil society and pubdipace is the power of networks of actors, such as
human rights movements and advocates, who enjoypdiweer of public awareness rising and
democratic legitimacy (Beck 2005, p. 237). Thedgedint actors can resist or question the power
of relationships of institutions, as Castells aty(€astells 2009, p. 14-15). Castells further cedm
that the state recently concentrates its power Hapes minds via educational systems and
communication, but with the rise of the “networlcigty”, the rise of the decisive source of power
has emerged as well, with global networks and comaation (Castells 2009, p. 18). If we believe
Beck’s and Castells’ arguments to be true, thenattteal education of the social actors, must go
beyond state’s educational system and communicatioen “shaping people’s minds”. This is
where the empowerment of the individual and grdugsomes relevant in the process of changing
social realities and politics within a state. Amdthis case, this is where human rights educators

might become of significant importance.
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Empowerment of the Individual

In the previous chapter, | found that one of thesminportant dimensions in human rights
education is “empowerment” of the individual. As hvave seen, this can be reached by the use of
participatory methods, critical thinking based ¢ tndividual’s own reality, mixed theory and
practice, and knowledge sharing (see Model B & @inanalysis, Chapter 6). Thus, empowerment
of the individual can lead to change in people’siasi which again can lead to social change. At
least according to Freire’s concept of liberatiolu@ation, and Castells’ concept of power, where
exactly this kind of education can lead to the ¢joasg of power relations and to resistance to
these relations. The approach to social changelatéfBrma Global, and ActionAid in general,
seems to be in line with Freire’s theory of libeateducation, and the idea of social change
coming from “below”, from the people as potentiagitas for making change and creation of
counter-power forces. Yet, how bottom-up can suoheducation actually be? As soon as
“educators” are coming from one place and go totteroplace, to teach “learners” about
something? Particularly, if the education or theador, has to “stand outside” states’ educational
systems and communication, as these systems dareling people’s minds, as argued by Castells.
The question then becometatcommunication and educational system, and perfdtgevho for

the true empowerment of oppressed and potentiahlsactors?And which groupof oppressed
should then be included? This leads me back téréimeework for human rights education.

Frameworks for Human Rights Education

For the support of individuals and groups to warkards a society that better embodies human
rights principles, Tibbitts suggested three modie# represent different idealized frameworks for
human rights education to achieve this goal. In #malysis, we saw thaModel 3. The
Transformational Modeseemed to fit with the framework of the human tsgéducation practice at
Plataforma Global. The target group was the onlgepkion, as it did not seem to fit into this
framework, but belonged better into the framewdrKModel 2: The Accountability ModeTibbitts
stated, thaModel 3 focuses on the “micro” level, where social chaungyintended to influence the
way people think about themselves as well as tiogrin families and personal relationshipée
Model 2prepares leadership for the “macro” level, whéee gocial change for instance could be a
new legislation or changes in rules and socialctines (Tibbitts 2002, p. 168). The ideological

struggle to social change, though is not limited clansciousness raising, but must aim at
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consciousness transformation — in line witlodel 3— yet this cannot, according to Gramsci, be
imposed on people, but must arise from their aotwa@king lives (Burke 1999, 2005, p. 4). This
means that TibbittsModel 3 which allegedly is a framework focusing on chantgehappen on a
“micro-level” in reality is a framework focusing ameating change on the “macro-level”. It is not
the social change that is intended to influencewhg people think about themselves, as well as
their roles in families and personal relationshaps It is the way people think about themselves an

their roles, that has to create social change.

The target group of Plataforma Global is selededhe criteria that the participants
must belong to certain organizations, (and in gasicular case must have certain knowledge of
social media) and must be open to the idea of iantiappendix 6, p. 6). This is where the
“inclusiveness” could be questioned, thinking sdf@sci’s approach, where the counter-hegemony
that leads to change has to be build by the “ogantellectuals”, who in fact are an important, if
not crucial group. Thus, only through this grdaogetherwith the “traditional intellectual” can the
ideology in society change. By overthrowing a systey the use of counter-hegemony, to counter
the common sense view of society, traditional latd¢lials need to support the revolutionary cause.
Yet, the working class movement should also prodiscewn organic intellectuals, who should be

encouraged to consciously work out their own cotioapf their world (Burke 1999, 2005, p. 4).

When all the participants come from organizatiorewking with human rights, the
guestion is whether they in fact belong to the alted group of traditional intellectuals, wiio
reality are allied to and assisting the ruling gran society (Burke 1999, 2005, p. 3). | do not
strictly believe thatll the selected participants belong to this groufraditional intellectuals, as
organic intellectuals presumably also can form badparts of organizations, and as not all the
organizations worldirectly with the promotion or implementation of human tghYet, a great
part of the participants might actually represdm group of traditional intellectuals, like my
interview person Leonardo, who | dare to say belmnthis group, due to his academic occupation
in philosophy at the University of Costa Rica (apqi® 8, p. 1). The survey also revealed that many
(9 out of 18) have, or is currently obtaining awansity degree. My point is that with the selection
criteria, it could be argued, that a big part afugy that Gramsci calls the organic intellectuals is
excluded. Thereby might the idea get lost abonscimusness transformation that has to arise from
the organic intellectuals and their actual workiivgs (Burke 1999, 2005, p. 4)lodel 3 seems to

be in line with Gramsci's idea of counter-hegemamgd change of consciousness by the mass.
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Model 2does not aim to make personal change, it is gikkahsocial change is necessary, and as
Tibbitts explains, this has to be realized by idgimg community-based national and regional
targets for reform, and the target group has tmeale the “necessary authorities”. Furthermore,
programs that would fall under this model 2 traimnmfan rights and community activists on
techniques for monitoring and documenting humahtsigdbuses and procedures for registration of
complaints with the proper national and internadidsodies (Tibbitts 2002, p. 165). Thereby it can
be argued that this group has to work within tlzanfes of a system, with a pre-set hegemony and
ideology of how the system is ruled or is suppdseoke ruled. Based on this it can be argued, with
the risk of being a bit stringent, that ActionAidistended target group - the poor, excluded

marginals - are in fact actually excluded.

Human Rights Approach

Looking at the human rights approach, again | ckn How “bottom-up” is this approach really? If
the concept of human rights in fact is biased, igrrmiman differences, and is far from universal, as
stated by critics of the universal declaration (€dapter 3), how can “a human rights approach”
that rests on the guarantee for implementation haefsé principles in itself create basis for
empowerment, and a bottom-up change in people’sisnfar social change? Thinking back on
Freeman’s argument about the difficulties of humigihts that might be rooted in fundamental
philosophical differences, would the implementasiai human rights principles not be exactly to

impose an ideology on people, as Gramsci is argagagnst?

The cultural obstacles mentioned in the case dbdVador is an expression of two
things; correctly enough social change in El Salvackquires a change in people’s ways of
thinking, which is embedded in the religious, ctdtuand historical conscience of civil society, a
change of the “common sense” and how to see oppbes and new ways of ruling society. It is
also an expression of the fact that the concephuwhan rights principles contradicts certain
cultural-historical specificities, which to someghi seem to be conservative ideologies, but to
others are the correct way of living. The cultunatorical context do play a big role, and canmot b
ignored. Plataforma Global seems to be aware ottitteral constraints, and their importance as
they evaluate on the “reaction of the surroundingi&r each course (appendix 7, p. 11). This
exactly proves the significance of these surrougglinyet, if a human rights approach is to be
guestioned, then how do human rights advocatedwarators know whether they are doing the right
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thing at all in the promotion of human rights ahé implementation of human rights principles?

Inspired by Freeman, | believe that the answer rbasthat human rights activists, human rights
advocates and human rights educators must relj@n awn sentiments and the courage of their
own convictions (Freeman 1994, p. 514). They shoaltinue doing what they believe in, as in the
case of Araceli, who really believes in the platfits work (appendix 6, p. 2). What you can do is to
look at the needs in a specific local context drehtmodify the starting point, as actually also is
seen in the case of Plataforma Global, where rigtds do not have their origin in the Human

Rights Bill also are considered (the right to watehealthy environment, etc). As Hastrup argues,
the point should be what is shared by all humand®iequal worth (Hastrup 2001, p. 1-2), or as
Freeman puts it, the motive should be related teakegoncern and respect for human persons
(Freeman 1994, p. 514). However, the means to tharshould be in accordance with respect for

the importance of human differences.

Thinking of the methodology and teaching methodsPlaitaforma Global and MS
ActionAid, especially with an eye at the participgt methods and empowerment as an important
dimension, it is clear that the platform and thgr®ts ActionAid, works for the creation of change.
In fact, the creation of change seems to be mofecus than human rights, their violations and the
direct implementation, as the use of especiallypédaicipatory methods indicate. As argued above,
the mission actually focuses on creating changesaomacro-level, which then means that
ActionAid’s vision of “a sustainable world withoytoverty and injustice in which every person
enjoys their right to a life of dignity” (append& p. 5, line 1) must derive from a vision of an
alternative of how the given society is ruled. Thligrnative has undeniable roots in another ffart o
the world with a different agenda based on diffemelities and values related to democracy. In
some perspectives, it could then be questionedctfoAAid’s alternative is in accordance with
respect for human differences.
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Chapter 8: Conclusion

In my analysis, | found certain possibilities witle use of social media as a tool for organizations
and human rights advocates. It is a low cost aefulisool for organizing activities and events, it
creates possibilities to send messages expongntaatid it permits reaching out to many in
relatively short time. It is useful for alternatié®@mmunication, which gives opportunity to give
“voice” to people in societies where freedom ofexgeis limited. In this way, it is possible to
spread messages to human rights advocates andatvgty, and to set the agenda for other news
media. It is also possible to reach young peoplgodsntial change-makers. By sharing information
you can create awareness and bring solidarity tb leeal and global topics, and this can lead to
identity-sharing and motivation for the supporhoiman rights and creation of social change. Also,
social media allows for horizontal communicatiorhielh can lead to the use of expertise within a

group. Finally, social media is also a useful t@olrecruitment, promotion and profiling.

However, | also found certain challenges of ussogial media as a tool. In some
developing countries, the lack of internet conratior the lack of equipment can be a challenge
and lead to limited access to social media. Lopalieation and relevance is also a challenge, as
well as the experience with technology for passinghe skills in using social media as a tool. The
great distinction of education and experience afngppeople in some developing countries can be

an obstacle to the learning process.

In my analysis | also found that local actors aadacity building play a major role in
support of technical expertise, making sure thesusesocial media for activism are learning about
the details and issues they are fighting for otgsting against, as well as they have to make sure
the potential change-makers are aware of the irapoet of physical presence for gaining high
participation of a cause. They are also importarthe networking between local and global by
adapting, customizing and modifying material focdb viewers and addressing local obstacles.
Educators must also inform about the risks relatgtk the use of social media networks, including
the loss of the networks, control and censure yegsive governments, as well as the risk of
surveillance and social control. Educators sholdd avarn against the danger of criminal forces,

and the spread of fear and “fake realities”.
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In the case of Plataforma Global, | found that iay@ments could be made in regards
to the above mentioned importance of informatiothefrisks related to the use of social media as a
tool for activism. Plataforma Global could also simier the target group of their courses, and how
desirable the exclusion of a particular group igarding their vision and mission. With this
adjustment, the training methods of Plataforma @loS ActionAid and ActionAid International,
are highly suitable for the creation of social dpanThese changes are related to human rights
principles, but moreover, the practice of the wofkhe platform is supporting youth activism in
general and aiming for social changes in a maarel.ldhe overall mission of MS ActionAid and
ActionAid International derives from a differentrpaf the world, where social changes on a macro
level are related to politics of democracy in a t@as context, and therefore based on different
values and realities than what is the case in BlaBar and other development countries. In some

perspectives, this might be controversial.

Furthermore, in my discussion | found that the powfesocial media as a tool for the
spread of human rights and the creation of sodiahge is limited, taken into account that other
forces with different agendas also take advantddbeopossibilities of social media networks. On
the other hand, it creates some possibilities ob@l communication and promotion of human
rights. Moreover, as a tool for implementing of ramrights and social change, the empowerment
of the individual seems to be crucial, and here &rumghts capacity building plays an important

role.

It can then be concluded that social media is arelent tool for the promotion of
human rights in the contemporary world, especifdtyhuman rights advocates and organizations.
Yet, it has limitations as a tool for implementatiof human rights, social mobilization and the
creation of social change. Other factors relatechfmacity building concerning empowerment of the
individual, education and knowledge building abakie root causes of problems and power
relations, as well as non-virtual physical netwogiay an important role in this regard.
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